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/.  Introduction 


Through  their  business  plans.  Alberta  Education  (AE)  and  Alberta  Advanced  Education 
and  Career  Development  (AAECD)  committed  to  developing  common  strategies  for 
improving  services  and  programming  for  youth,  particularly  those  in  school  (Alberta 
Education's  main  client  group).  One  strategy  identified  was  to  assess  the  needs  of  youth, 
parents,  teachers,  counsellors  and  other  stakeholders  in  the  area  of  career  development 
and  labour  market  information.  This  project  resulted  from  the  implementation  of  that 
strategy. 

The  objective  of  this  project  was  to  describe  and  analyze  the  current  situation,  and  make 
recommendations  that  would  assist  AE  and  AAECD  in  their  joint  work  to  help  youth  meet 
the  challenges  presented  by  career,  job.  and  education  planning  for  after-high-school.' 

The  ultimate  desired  impact  of  this  project  is  to  stimulate  strategic  and  thoughtful  action 
on  the  part  of  AE  and  AAECD— action  that  results  in  benefits  at  a  reasonable  cost, 
particularly  from  the  perspective  of  schools,  students  and  parents. 


A.  Scope  and  focus 

The  main  focus  of  the  project  at  the  outset  was  on  information  products,  labour  market 
information,  and  helping  youth  make  informed  choices.  These  "mini-topics"  proved  to  be 
part  of  broader  context,  a  bigger  picture.  That  bigger  picture  is  reflected  in  the  Alberta 
government's  People  and  Prosperitv  document  as  written  in  Goal  #3: 

"Alberta 's  young  people  will  hcn'e  access  to  opportunities  that  prepare  them  for 
successful  participation  in  work.  "  (People  and  Prosperity.  Goal  #3) 

"Alberta 's  future  prosperity  depends  on  the  development  of  our  young  people  and 
on  their  ability  to  contribute  their  skills  and  knowledge  through  work.  All  young 
people  require  information  to  make  informed  career  choices.  Many  need  help  to 
make  a  successful  transition  from  school  to  work.  "  (People  and  Prosperitv) 


'  Nomenclature  is  problematic  in  tins  area.  The  old  nomenclature  is  \  lewed  as  inappropriate  by  the  "new" 
thinkers.  "^Careers"'  is  too  limiting.  "School-to-work"  doesn't  consider  that  school  and  work  should  go 
hand-in-hand  for  a  long  and  continuing  period.  "Informed  choices"  emphasizes  making  a  choice  rather 
than  a  process  of  self-discoven  and  continual  re-assessment  for  example. 
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Within  that  broad  context  are  a  wide  range  of  related  subject  areas  that  differ  more  in  their 
nomenclature  than  in  the  issues  they  address  or  the  results  they  aim  for.  That  broader 
context  includes  activities  that  fall  under  the  following  fields: 

•  career  planning 

•  career  development 

•  informed  choice 

•  labour  market  information 

•  career  management  (as  in  "Career  and  Life  Management") 

•  vocational  counselling 

•  school-to-work  transition 

•  decision-making 

•  goal- setting 

•  after-high-school  planning 

•  direction-setting 

•  managing  success 

The  first  four  terms  are  most  likely  to  be  used  by  career  practitioners  in  Alberta  Advanced 
Education  and  Career  Development-career  planning,  career  development,  informed 
choice,  and  labour  market  information.  The  next  three  are  used  by  Alberta  Education- 
career  management,  vocational  counselling,  and  school-to-work  transition.  The  words 
"decision-making"  and  "goal-setting"  are  likely  to  be  used  by  teachers  at  elementary 
levels,  and  parents  and  students  themselves  would  be  most  likely  to  use  the  last  three 
terms  above. 

In  the  world  of  Advanced  Education  and  Career  Development,  the  "issue"  relates  most 
directly  to  Career  and  Labour  Market  Information,  Career  Development  Centres^,  and 
Youth  Employment  Centres."^  For  the  Career  and  Labour  Market  Information  Branch  of 
AAECD,  focus  is  on  the  specific  information  needed  and  how  it  should  be  distributed. 

In  the  secondary  education  system,  this  area  comes  under  the  umbrella  of  vocational 
counselling,  the  Career  and  Life  Management  curriculum,  and  as  of  1996  the  School 
Career  Transitions  Initiative. 

In  the  course  of  this  research,  we  discovered  a  need  to  move  the  issue  area  away  from 
specific  nomenclature,  fields  of  study,  departmental  responsibilities,  philosophies  and 
theories.  The  initial  focus  of  the  study  was  found  to  be  narrow,  and  we  allowed  the 
research  itself  to  scope  and  describe  the  problem  and  the  opportunity  as  it  was  manifested 
in  the  day-to-day  lives  of  those  involved-primarily  students,  parents,  counsellors,  teachers 
and  administrators. 


'  We  include  Canada  Alberta  Service  Centres  \\  hen  we  speak  of  Career  Development  Centres. 

'  It  also  relates  to  post-secondary  education  and  training  accessibilit>  and  responsiveness;  Apprenticeship; 

and  strategies  to  reduce  unemployment  and  dependence. 
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The  issue  area  that  emerged  is  described  schematically  in  Exhibit  I- 1 .  It  has  these  key 
features: 

•  the  main  two  types  of  activities  needed  relate  to  exposure  (to  different  careers,  jobs, 
educational  alternatives)  and  exploration  (particularly  self-exploration). 

•  the  specific  activities  needed  relate  to  three  areas:  (a)  interest  and  capabilities 
discovery  (b)  work  experience,  job  shadow,  and  guest  speakers:  and  (c)  traditional 
information  (includes  print,  video,  software  and  web-site  information). 

•  the  two  main  desired  outcome  areas  were  identified  as  self-knowledge  and  knowledge 
of  alternatives. 

•  the  specific  actions  desired  were  solid  conclusions,  good  decisions,  feasible  plans  and 
positive  actions  taken  by  the  student. 

•  the  ultimate  result  expected  from  the  activities  and  actions  identified  were  better 
results  in  school;  better  matches  between  students,  education  and  job  choices;  and  less 
"floundering"  of  students  due  to  a  lack  of  direction. 

•  finally,  the  area  was  described  as  dynamic  and  continuous,  with  the  student  taking  part 
in  the  process  on  as  continuous  a  basis  as  possible,  over  several  years  in  the  secondary 
system  and  beyond  those  years  as  well. 

This  model  illustrates  that  "traditional  information",  the  original  focus  of  the  project,  was 
part  of  a  larger  "process"  whereby  the  student  gathers  and  assimilates  information  fi-om  a 
range  of  sources  (through  experience  and  self-exploration  for  example).  Compared  to  a 
traditional  model  of  career  development  (applicable  more  to  the  adult  population),  the 
student  situation  was  described  with  more  emphasis  on  increasing  awareness  of  various 
jobs/occupations/careers,  and  on  self-knowledge. 
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B.  Approach 


The  research  approach  included: 


•  a  review  of  external  literature  (including  an  electronic  search,  American  and  Canadian 
sources). 

•  a  review  of  internal  documentation  and  recent  research  completed. 

•  the  preparation  of  an  annotated  bibliography /inventory  of  information  products~the 
inventory  has  over  300  resources  including  print  materials,  videos,  computer 
software  and  web-sites. 


•  targetted  interviews  with  19  people  including  representatives  from  Alberta 
Education,  Alberta  Advanced  Education  and  Career  Development,  the  Alberta 
Teachers  Association,  the  College  of  Alberta  School  Superintendents,  the  Alberta 
Home  and  School  Councils'  Association,  the  Alberta  School  Board  Association, 
Apprenticeship,  N.A.I.T.,  the  University  of  Alberta,  the  Youth  Employment 
Centre,  and  Careers:  The  Next  Generation  Foundation.  (Appendix  A  is  a  list  of 
"key  informant"  interviewees). 

•  visits  to  eight  high  schools  around  the  province  where  school  administrators, 
counsellors,  CALM  teachers,  other  teachers,  parents  and  students  were  interviewed. 
Over  80  people  participated  in  interviews  or  focus  groups  at  the  schools. 

•  interviews  with  1 1  counsellors  and  teachers  representing  5  junior  high  and 
elementary  schools. 

•  a  survey  (written)  of  432  high  school  students  at  the  eight  schools  provided  (373  of 
these  were  Grade  12  students).  Appendix  B  presents  the  results  of  the  student 
survey. 
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//.  Executive  Summary 


The  issue  area  studied  was  the  assistance  (including  information)  needed  by  students  in 
school  to  help  with  their  after-high-school  planning. 

A.  Key  features  of  the  current  situation  in  schools 

The  issue  area  studied  has  these  key  features: 

1.  Interest  and  activity  in  this  area  has  increased.  More  schools  as  well  as  external 
organizations  are  doing  more  to  help  youth  with  after-high-school  planning. 

2.  A  problem  has  been  identified.  Although  some  argue  that  students  are  getting  all  the 
help  (including  information)  they  need  (these  are  a  minority),  others  feel  strongly  that  this 
is  an  area  where  more  attention  is  needed  and  would  be  beneficial.  Evidence  from  a  range 
of  sources  supports  the  latter  view. 

3.  Benefits  of  doing  more  in  this  area  are  perceived  and  have  been  observed. 

Schools  that  have  increased  efforts  in  this  area  have  observed  positive  results,  and  over 
50%  of  students  surveyed  said  "yes"  that  ten  different  types  of  help  would  be  beneficial. 

4.  Opinions  differ  on  whether  more  work  is  needed  on  this  in  schools.  While  a 
minority  argue  that  schools  are  doing  an  adequate  job  (with  valid  arguments),  57%  of 
students  surveyed  feel  that  more  help  from  the  school  would  be  beneficial.  For  several 
specific  types  of  help,  71%  of  students  responded  that  additional  help  would  be  beneficial. 

5.  The  situations  and  needs  of  individuals  vary.  Different  approaches  work  better  for 
different  students  at  different  times. 

6.  Information  is  one  piece  of  the  puzzle.  A  range  of  needs  and  tools  required  were 
identified.  Particular  areas  of  emphasis  were  the  need  for  exposure  to  a  wide  range  of 
careers,  jobs,  and  educational  alternatives;  and  self  knowledge,  including  understanding 
one's  potential,  interests,  and  skills. 

7.  Differing  beliefs  and  opinions  complicate  the  issue.  Varying  opinions  and 
philosophies  can  stifle  action  and  detract  from  addressing  larger  more  important  questions. 

Is  there  a  problem  with  students  making  "poor"  choices  as  opposed  to  "good"  choices'^ 
Answers  varied  on  this.  While  some  felt  the  balance  was  toward  "poor",  others  thought 
that  "good"  decisions  were  being  made  overall.  Most  answers  reflected  the  notion  that 
while  some  students  were  making  good  choices,  others  were  making  poor  ones. 
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We  do  not  have  strong  evidence  at  this  time  indicating  the  quality  of  decisions  today  is 
better  or  worse  than  in  the  past. 

It  may  not  be  so  much  the  quality  of  decision,  (particularly  since  people  have  different 
views  of  what  makes  a  good  decision),  but  the  difficulty  of  it.  As  well,  the  perceived 
value  and  importance  of  making  better  decisions  appears  to  have  increased  from  the 
perspective  of  individuals,  institutions,  and  society  overall.  And  finally,  the  decisions 
students  are  making  may  be  different  from  what  others  believe  their  decisions  should  be. 

What  is  the  nature  of  this  issue  from  the  perspective  of  others'^  We  conclude  that: 

•  there  is  broad-based  support  for  the  view  that  this  is  an  important  issue  for  youth  at 
this  time,  and  that  external  factors  have  increased  the  importance  and  difficulty  of 
making  good  decisions  (higher  cost  of  education,  trends  in  the  labour  force,  more 
choice,  more  information,  changing  dynamics  around  post-secondary). 

•  schools  that  have  increased  effort  in  this  area  feel  it  is  paying  off  in  student 
performance,  and  that  it  has  benefits  for  students,  families,  communities  and  the 
economy  overall  in  the  longer  term. 

•  themes  that  define  the  issue  relate  to  providing  students  with  a  sense  of  direction 
through  self-exploration  and  self-knowledge,  exposure  to  alternatives,  and  knowledge 
and  understanding  of  alternatives.  The  desired  resuhs  relate  to  self-management  and 
self-gratification,  maximizing  potential,  positive  attitudes,  reduced  floundering,  and 
reduced  stress.  The  ultimate  desired  outcome  is  to  have  empowered  individuals 
making  good  decisions  (based  on  their  own  criteria  of  a  good  decision)  after  high 
school,  during  and  before  high  school  and  throughout  their  after-high-school  years. 

•  the  questions  begin  in  junior  high,  peak  in  the  decision  of  what  to  do  after  high  school, 
and  continue  on  long  after  high-school  graduation. 

Exhibit  II- 1  is  a  model  summarizing  the  key  features  of  the  current  situation. 


B.  Traditional  information:  tiie  current  situation 

The  research  found  that  by  far  the  most  important  role  that  traditional  information 
currently  plays  is  in: 

•    providing  accurate,  timely,  factual  data  about  post-secondary  institutions,  including 
entry  requirement,  scholarship,  award,  and  student  loan  information.  It  is  important 
that  information  be  accurate,  particularly  as  it  relates  to  high  school  course  selection 
based  on  post-secondary  requirements.  Misinformation  provided  by  teachers  to 
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students,  as  well  as  missed  information  (finding  out  too  late  about  credit  requirements 
or  scholarships)  were  reported  in  several  instances,  and  the  consequences  to  the 
student  were  viewed  as  serious. 

Traditional  information  is  viewed  as  not  having  a  major  "new"  or  "enhanced"  role  to 
play  at  this  time  because  of 

•  Information  overload.  Too  much  information  is  available.  The  problem  is  not 
having  enough  time  to  sort  through  it,  read  or  examine  it,  and  adapt  it  to  the  school's 
or  individual's  need. 

•  Learn  it  by  doing  it.  There  is  a  strong  sense  that  what  is  needed  most  is  more 
opportunity  to  directly  experience  a  range  of  careers/occupations—  a  different  type  of 
information. 

•  Discover  and  identify  interests.  The  self-knowledge  piece  was  also  identified  as 
important  and  beneficial.  Counsellors  face  their  biggest  challenges  with  students  who 
don't  have  a  sense  of  what  they  want  to  do,  and  these  students  struggle  the  most  with 
their  decisions  and  direction. 

At  the  outset  of  the  project,  it  was  thought  that  "there  is  a  perception  among  many  youth, 
parents,  teachers,  counsellors  and  other  stakeholders  that  career  information  and  labour 
market  information  is  not  available.'"^  It  may  be  that  people  who  speak  of  the  need  for 
additional  help  speak  of  it  in  terms  of  information,  but  when  the  question  is  broken  down, 
it  is  not  more  information  (in  the  traditional  sense)  that  is  needed,  but  rather  other  types  of 
assistance  and  information  gained  in  other  ways. 

Counsellors  are  the  most  likely  people  in  the  school  to  be  aware  of  the  availability  of 
materials  fi"om  AAECD.  They  are  also  most  familiar  with  materials  fi"om  the  post- 
secondary  institutions.  People  who  are  aware  of  AAECD  materials  comment  that  it  is  of 
excellent  quality.  The  AAECD  publication  most-used  was  the  "It's  About  Time" 
publication. 

An  important  determinant  of  how  helpflil  information  tools  are  is  the  context  in  which  they 
are  provided,  particularly  the  additional  help  that  is  provided  and  how  the  tools  fit  into  a 
larger  program  or  plan. 

Technology  is  not  viewed  as  the  answer  at  the  current  time.  The  inventory  of  products 
identified  over  100  web-sites  relating  to  this  subject.  Access  to  Internet  technology  is 
limited  in  schools.  When  asked  what  kinds  of  help  would  be  most  beneficial,  computer 
programs  ranked  13th  on  the  list  of  desired  types  of  assistance. 

Traditional  information  most  frequently  identified  as  needed  was  information  on  fiarther 
education  and  training  (including  scholarships),  and  information  on  where  to  go  to  get 

^  Quoted  from  the  Request  for  Proposal  for  this  project. 


Bradley  Wells  Management  Consulting 


11 


information.  Student  responses  on  a  question  that  asked  about  the  kinds  of  help  that 
would  be  beneficial  are  provided  in  the  exhibit  below. 


Exhibit  II-2.  Student  Survey  Results:  Most  Beneficial  Types 

of  Help 

Would  any  of  the  following  kinds  of  help  be  beneficial  to  you? 

(Answer  categories: 

yes,  maybe,  no) 

1  es 

Yes  and 

Maybe 

opportunity  to  directly  experience  jobs  and  careers  of  interest 

/ 1  /o 

yj  /o 

more  help  finding  out  what  you  would  be  good  at 

04  /o 

QQ  0/ 
oo  /o 

more  information  on  universities  and  colleges 

OJ  /o 

Q1  07 

more  real-life  exposure  to  real  people  who  do  different  jobs 

jy  /c 

on  07 

y\j  /c 

more  information  on  scholarships  and  financial  assistance 

JO  /o 

on  o7 
y\j  /o 

more  information  on  other  types  of  training 

J  /  70 

01  07 

yi/o 

more  information  on  how  to  land  a  job 

J  J  70 

Qn  07 
qI  70 

more  help  finding  out  where  to  go  to  get  information 

J  J  70 

QQ07 
OO  /o 

more  help  sorting  through  all  the  information  available 

52% 

89% 

more  events  like  Career  Fair  or  Career  Days 

52%  86% 

more  one-on-one  time  with  the  school  counsellor 

49% 

89% 

more  information  available  from  counsellors'  offices 

46% 

87% 

more  computer  programs  that  you  could  work  through  yourselves  43  % 

81% 
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Exhibit  in-3.  Student  Survey  Results:  Top  3  Preferred  Types  of  Help. 
Which  of  the  above  types  of  help  would  be  most  beneficial?  (Identify  the  top  3). 

•  more  opportunity  to  directly  experience  jobs  and  careers  of  interest  (128  in  top 
three;  45  first) 

•  more  real-life  exposure  to  real  people  who  do  different  jobs  (116  in  top  three;  36 
first) 

•  more  help  finding  out  what  you  would  be  good  at  (102  in  top  three;  44  first) 

•  more  information  on  universities  and  colleges  (99  in  top  three;  32  first) 

•  more  one-on-one  time  with  the  school  counsellor  (90  in  top  three;  59  first) 

•  more  information  on  scholarships  and  financial  assistance  (78  in  top  three;  22  first) 

•  more  events  like  Career  Fair  or  Career  Days  (74  in  top  three;  13  first) 


Exhibit  III-4.  Student  Survey  Results:  Least-supported  types  of  activities. 

Would  any  of  the  follov^'ing  kinds  of  help  be  beneficial  to  you? 

(Answer  categories: 

yes,  maybe,  no) 

No      Yes  or  Maybe 

more  classroom-type  instruction 

37%  63% 

more  help  for  parents 

30%  70% 

more  discussion  and  debate  on  the  topic  in  school 

28%  72% 

more  information  available  from  the  school  library 

26%  74% 
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C.  The  school  system  and  its  students 

The  school  system  is  a  decentralized  model  down  to  the  teacher  level.  Curriculum  is  the 
unifying  factor  across  schools.  Approaches  to  assisting  students  with  this  issue  vary 
widely. 

All  of  the  eight  schools  visited  took  pan  in  Career  Fair/Day,  work  experience,  Career  and 
Technology  Study  courses,  counselling,  CALM  (Career  and  Life  Management  course), 
and  provided  access  to  post-secondary  calendars.  Counsellors'  degree  of  emphasis  on 
careers  education  varies  from  school-to-school,  depending  on  the  level  of  counsellor 
resources  available,  school  priorities,  and  counsellor  familiarity  with  the  subject  area. 

CALM  is  mandatory  for  high  school  graduation  and  a  key  part  of  Alberta  Education's 
current  approach  to  this  subject.  Our  interviews  indicate  strong  support  for  these  views 
(though  not  unanimous): 

•  the  careers  section  of  CALM  is  currently  one  of  the  weakest  in  how  it  is  delivered. 

•  the  careers  section  of  CALM  is  one  of,  if  not  THE  most  important  and  valuable  part  of 
the  course. 

•  too  little  time  is  spent  on  the  careers  section  of  CALM.  CALM  tries  to  cover  too  many 
topics  in  too  little  tirhe. 

•  the  current  text  is  particularly  weak  in  the  area  of  career  management.  The  text  was 
published  in  1989. 

The  role  of  CALM  and  its  curriculum  are  currently  under  review  by  Alberta  Education. 
Exhibit  G  includes  interviewee  comments  on  CALM,  which  will  be  helpful  for  that  review. 
Our  focus  was  on  CALM's  role  in  career  education  and  guidance. 

Surveyed  students  were  asked  how  helpful  CALM  had  been.  Answers  varied.  13%  said  a 
big  help;  40%  said  some  help;  25%)  said  little  help  and  21%o  said  no  help.  The  individual 
school  results  indicate  that  schools  achieve  different  levels  of  success  here.  At  the  top  two 
schools  (on  this  question),  21%o  and  19%  said  CALM  had  been  a  big  help  compared  to  the 
average  of  13%)  ~  a  significant  difference. 

The  survey  analysis  indicates  that  some  schools  do  better  than  others  on  all  career-related 
activities.  We  looked  at  the  schools  where  students  said  that  activities  were  the  biggest 
help  to  draw  these  conclusions: 

•  Career  Fair/Days  can  be  a  big  help  or  no  help,  depending  on  how  it  is  done.  At  one 
school,  45%o  said  Career  Fair/Days  was  a  big  help  compared  to  the  average  of  19%). 
At  that  school  Career  Fair/Days  is  linked  with  other  career-related  activities  that  take 
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place  before,  during  and  after  the  event.  Students  do  an  exploration  plan,  carry  a 
Career  Passport  for  stamping,  and  do  follow-up  assignments. 

•  the  school  that  had  the  most  success  with  its  job  shadow  program  used  interest 
inventory  information  to  match  students  with  job  placements. 

•  the  school  where  the  CHOICES  program  was  the  most  help  to  students  combines  the 
CHOICES  program  with  one-to-one  counsellor  assistance.  The  CHOICES  program  is 
located  just  outside  the  counsellor's  office. 

•  schools  with  integrated,  intensive  career  education  programs  include  related  goals  and 
objectives  in  the  school  plan  that  guide  counsellor  activities;  and  have  strong  support 
and  leadership  from  the  school  principal. 

A  key  component  of  successful  work  in  this  area  is  dedicated,  knowledgeable,  trained 
counsellors,  and  enough  of  them.  Counsellors  are  the  cornerstone  of  work  in  this  area-- 
because  of  their  knowledge,  experience,  and  the  resources  they  can  access.  If  schools 
have  the  resources  (staff  and  funds),  they  can  send  counsellors  to  training,  they  can  invest 
in  new  initiatives  (time  and  dollars),  they  can  refine  current  practices,  and  they  can  use 
technology  as  part  of  the  process. 

D.  Recommendations 

Some  feel  that  schools  are  doing  all  they  should  and  can  do,  and  more  work  in  this  area  is 
not  required.  These  people  might  argue  that  it  is  not  the  school's  job  as  much  as  it  is 
parents,  that  career  decisions  cannot  and  should  not  be  influenced,  there  are  more 
important  topics  for  schools  to  address,  and/or  schools  are  already  doing  a  lot  in  this 
area. 

Schools  are,  generally  speaking,  doing  a  good  job  in  this  area,  particularly  considering 
they  have  limited  resources  and  competing  interests. 

However,  several  indicators  support  the  need  for  and  benefit  of  initiative  in  this  area  at  this 
time. 
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Recommendation  #1.  Develop  and  implement  new  curriculum, 
including  the  structure  and  systems  that  support  it. 


1 . 1  Begin  curriculum  work  immediately  on  this  area,  in  conjunction  with  other  Western 
provinces,  and  with  the  mandate  to  make  improvements  in  a  relatively  short  timeframe  (to 
be  developed  and  modified  over  the  medium  term)  in  coordination  with  the  revision  of 
CALM.- 

1 .2  Focus  the  curriculum  work  first  on  high  school,  and  in  the  medium  term  include  junior 
high  and  elementary  levels. 

1.3  Involve  individuals  from  Alberta  Advanced  Education  and  Career  Development,  and 
career  practitioners  currently  working  directly  with  youth  (such  as  from  the  Youth 
Employment  Centres)  in  a  significant  way. 

1.4  Emphasize  in  the  curriculum:  exposure  to  the  world  of  work  (work  experience,  job 
shadow,  guest  speakers),  interest  identification,  information  on  further  education  and 
training  options,  exciting  and  engaging  students,  the  individual  nature  of  the  process,  the 
need  for  assistance  and  guidance  as  well  as  self-directed  approaches,  the  use  of  technology 
as  a  tool  to  be  used  in  a  broader  context,  and  work  to  be  done  in  all  grades  (and  possibly 
all  subjects).  The  topic  lends  itself  to  approaches  that  are  flexible,  individualized,  and  self- 
directed:  that  include  motivation,  controls  to  ensure  target  outcomes  are  achieved,  readily 
available  tools  or  assistance,  and  continuity  and  non-repetition  at  the  student  level  between 
years. 

1.5  Clarify  and  develop  appropriate  structures  and  support  systems  for  the  curriculum, 
including  roles  and  responsibilities  for  counsellors  and  teachers.  Depending  on  what  the 
curriculum  includes,  a  key  component  will  be  that  trained,  "expert",  motivated  individuals 
are  involved  in  its  delivery,  and  support  structures  are  in  place. 

1 .6  Consider  the  need  for  linkages  with  (and  possibly  inclusion  of)  related  initiatives  and 
activities  including  career/employment  skills  portfolios,  Tech  Prep,  Career  and  Technology 
Studies,  work  experience,  and  Career  Fair/Days  for  example. 

1.7  Build  on  and  possibly  partner  with  efforts  already  in  place  or  underway  in  Canada  and 
the  United  States. 

1.8  Consider  the  differences  between  this  topic  area  and  traditional  subjects  taught 
through  curriculum,  and  the  implications  of  those  differences  on  the  type  of  guidelines  and 
support  that  would  be  beneficial.  Particular  consideration  needs  to  be  given  to  the  rate  of 
change  in  this  field,  and  the  essence  of  up-to-date  approaches  and  information. 


Tliis  assumes  that  tlie  CALM  revision  allow  s  for  e.xpansioii  and  revision  of  the  careers  component  as  a 
separate  area.  This  curriculum  initiative  will  need  to  be  coordinated  with  the  CALM  revision. 
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1.9  Consider  the  benefits  of  measuring  results  and  demonstrating  outcomes. 

1.10  Consider  the  broad  range  of  needs  of  individual  students,  but  particularly  focus  on 
students  that  need  the  most  help  and  would  benefit  most  from  assistance. 

Recommendation  #2:  Provide  support  for  work  experience  and 
interest  exploration  types  of  activities. 

2. 1  Add  flexibility  to  and  build  on  the  current  work  experience  component  of  CTS. 
Consider  its  potential  to  involve  all  students  through  a  series  of  grades,  support  the 
"exposure"  process,  and  involve  multiple  short  experiences. 

2.2  Work  in  partnership  with  others,  particularly  Careers:  The  Next  Generation,  to 
identify  ways  that  support  could  be  provided  through  coordination  and  resource-pooling 
(particularly  consider  the  potential  to  involve  Career  Development  Centers,  Industry 
Associations,  Career/Fair  Days) 

2.3  Investigate  the  cost  and  feasibility  of  acquiring  a  provincial  license  for  computer 
software  that  includes  a  self-assessment  component.  Acquire  this  license  if  feasible. 

2.4  Identify  ways  to  support  counsellors  and  schools  in  their  use  of  interest  testing  tools 
and  approaches  for  all  grades.  Consider  providing  resources  (funding  to  purchase), 
guidance  and  information  on  which  tools  are  best,  training  and  updates. 


Recommendation  #3:  Build  on  Career  Days/Fairs 

3.1  Become  more  involved  in  Career  Day/Fairs.  Alternatives  for  investigation  include: 
use  of  local  AAECD  resources  (consistently  but  flexibly  and  strategically);  development  of 
a  more  unified  strategy  and  approach  to  Career  Days/Fairs  presentations  and  related  work. 

3.2  Develop  a  proposal  to  form  a  "hit-team"  of  "career  experts"  including  recent 
graduates  and  youth  that  would  go  into  schools  to  provide  support  to  counsellors  and 
teachers  to  deliver  key  messages,  materials,  training,  counselling,  workshops,  high-tech 
tools,  motivation,  and/or  other  relevant  services.  It  could  be  done  in  as  part  of  Career 
Days/Fairs.  It  could  be  exciting  and  motivating.  It  could  involve  students,  parents, 
counsellors  and  teachers.  It  could  include  a  travelling  bus  or  library  that  would  carry 
information  and  computers.  It  could  be  done  in  cooperation  with  other  AAECD  resources 
(Youth  Employment  Centres,  Career  Development  Centres,  Apprenticeship)  and  other 
related  initiatives  (Canadian  Guidance  and  Counselling  Foundation  programs.  Careers: 
The  Next  Generation  Foundation,  Human  Resources  Development  Canada.  Youth 
Employment  Skills  Canada-British  Columbia,  the  private  sector,  and  the  Corporate-Higher 
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Education  Forum).  It  could  begin  with  a  focus  on  large  urban  city  schools,  which 
comprise  about  75%  of  the  student  population. 


Recommendation  #4:  Increase  AAECD's  contribution 

4. 1  Involve  AAECD  as  a  joint  (or  major)  partner  in  AE's  work  in  this  area. 

4.2  Identify  working  with  AE  and  contributing  to  this  area  in  the  school  system  as  a  key 
strategy  for  AAECD,  linking  it  to  AAECD's  objectives  of  accessibility  to  post-secondary 
learning  opportunities,  responsiveness  of  the  post-secondary  system,  efficiency  of  the 
post-secondary  system,  reduced  unemployment,  an  empowered  workforce  (empowered 
with  career  management  skills)  of  lifelong  learners,  and  an  effective  youth  employment 
strategy  (work  in  process  through  the  First  Ministers). 

4.3  Form  a  structure/project  unit/joint  venture  within  government  that  combines 
resources  of  AE  and  AAECD  to  focus  on  programs  and  services  for  youth  in  the  short  to 
medium  term,  primarily  in-school,  reporting  to  both  departments.  (Also  consider 
involving  Human  Resources  Development  Canada,  particularly  in  their  role  as  a  flinder  of 
many  initiatives  in  this  area).  This  structure  would  require  clear  accountability 
mechanisms;  an  ambitious,  action-oriented  plan  with  desired  results;  strong  leadership;  and 
a  clear  timeframe  (preferably  short).  The  structure  would  particularly  provide  leadership 
and  coordinating  functions  for  cross-provincial  initiatives.  It  would  aim  to  bring  resources 
together  for  new  projects,  and  develop  strategic  approaches  in  coordination  with  other 
key  players. 

4.4  Encourage  cross-training  types  of  activities  such  as  secondments  and  attendance  at 
each  other's  conferences. 


Recommendation  #5.  Focus  AAECD's  information-related  work 

5.1  Identify  counsellors  as  a  primary  target  for  information-related  work.  It  is  through 
counsellors  that  teachers,  parents,  and  students  look  for  information.  The  counsellor  is 
typically  the  hub  from  which  related  work  takes  place  in  the  school. 

5.2  Encourage  and  support  existing  AAECD  field  operations  to  work  with  schools  and 
develop  local  strategies  for  working  with  schools  in  their  respective  communities  (Youth 
Employment  Centres,  Career  Development  Centres). 

5.3  With  Alberta  Education,  develop  and  assess  innovative  alternatives  for  leveraging 
current  resources  in  the  guidance  counselling  area.  Interested  groups  include  post- 
secondary  institutions,  the  Corporate-Higher  Education  Forum,  the  private  sector  and 
others.  Local  Career  Development  and  Youth  Employment  Centres  are  already  working 
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in  this  way  in  some  areas. ^  The  "hit-team"  concept  could  be  part  of  this—bringing  in 
external  resources  that  travel  from  school-to-school. 

5.4  Identify  ways  that  AAECD  and  AE  can  work  together  to  provide  more  support  for 
counsellors  in  the  guidance  function  (once  the  CALM  curriculum  is  re-vamped,  work  to 
provide  support  to  those  involved  in  delivering  that  education  as  well).  Particularly 
consider  working  with/through  existing  forums  such  as  associations  and  conferences  for 
information-sharing/training  types  of  activities,  one-on-one  assistance,  and  opportunities 
to  work  at  the  District  level. 

5.5  Cease  developing  and  producing  new  information  products  (similar  to  those  done  in 
the  past)  targetted  toward  youth,  at  least  in  the  short  term,  unless  the  product  is  low-cost, 
a  high  need  has  been  demonstrated,  and  strong  marketing  and  promotional  support  can  be 
provided  with  the  product. 

5.6  Cease  distribution  of  information  products  as  it  has  been  done  in  the  past.  Distribute 
current  information  products  through  direct  contact  with  individuals  only,  for  example  at 
conferences,  in  workshops,  training  sessions,  etc.,  and  on  demand. 

5  .7  Focus  information  services  on  brokering  existing  information  available,  helping  people 
sort  through  and  identify  good  tools  and  information,  and  encouraging  and  facilitating  the 
sharing  of  information  beginning  at  the  school  level.  Target  efforts  toward  counsellors 
and  students.  Use  the  inventory  produced  by  this  project  as  a  starting  and  reference  point 
for  this  type  of  activity.  If  great  information  products  are  identified,  work  on  strategies 
for  getting  them  into  the  hands  of  students  and  parents,  with  support. 

5.8  Use  short  information  products  more  in  vehicles  such  as  newsletters,  local 
newspapers,  professional  newsletters  (Alberta  Teachers'  Ass.,  etc.),  and  local  media; 
develop  short  quips  that  could  be  added  to  a  school  newsletter  or  its  video  monitor,  and  a 
"what's  new"  section  of  the  web-site.  Target  efforts  toward  counsellors,  students  and 
parents. 

5.9  Continue  work  on  the  AAECD  web-site  (ALIS),  but  primarily  in  partnership  with 
existing  developers  of  similar  web-sites.  Look  for  opportunities  to  reduce  the  investment 
in  the  web-site  by  piggy-backing  on  or  joint  venturing  with  other  web-sites.  Move  toward 
a  role  as  "web-site"  broker  and  coordinator  of  similar  efforts  (providing  information  on 
where  the  web-sites  are  and  how  to  use  them,  vv^hich  are  best,  reducing  duplication  and 
overlap  in  web-site  development),  rather  than  a  web-site  provider.  Do  not  invest  in 
further  large-scale  web-site  development  at  this  time. 

5.10  Build  on  the  successful  "It's  About  Time"  product— develop  strategies  for  increasing 
its  usage,  communicating  its  contents  in  various  ways  (other  than  a  single  publication),  and 
enhancing  its  current  content  (not  necessarily  more  information),  in  cooperation  with  post- 


Some  Career  Development  Centres  and  Youth  Emplo\inent  Centres  are  already  very  active  in  pro\iding 
support  for  schools  and  counsellors  and  CALM  teachers. 
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secondary  institutions  and  other  training  and  education  providers  (including 
Apprenticeship). 

5.11  Work  with  post-secondary  institutions  and  other  education/training  providers 
(including  Apprenticeship)  to  ensure  that  all  schools  have  up-to-date,  accurate  information 
about  post-secondary  school  requirements. 

5.12  Target  new  projects  on  the  large  urban  centres  and  surrounding  areas,  which 
comprise  approximately  75%  of  students,  and  high  schools.  In  the  longer  term,  work  with 
junior  high  and  elementar\'  schools. 

5.13  Develop  relationships  with  counsellors  and  teachers  in  schools,  and/or  with  Career 
Development  Centre  or  Youth  Employment  Centre  people  who  work  with  the  schools  to 
get  input  and  feedback  on  new  ideas,  and  to  keep  in  touch  with  what  is  happening  at  the 
school  level. 

Recommendation  #6.  Adopt  principles  for  guiding 
information-related  activity. 

The  following  principles  are  suggested  to  guide  information-related  activity  in  the  area  of 
youth  in  schools: 

•  new  traditional  print  information  products  for  youth  in  school  are  to  be  developed  to  a 
very  limited  extent,  and  need  to  consider  the  current  situation  of  information  overload 
and  scarce  teacher/counsellor  time. 

•  information  distribution  should  be  done  in  response  to  requests,  using  face-to-face 
approaches  as  much  as  possible,  and  using  AAECD's  service  delivery  network  (Youth 
Employment  Centres,  Career  Development  Centres)  as  well  as  AE's  District  structure. 
It  is  better  to  reach  fewer  well  than  to  reach  all  poorly. 

•  information-related  projects  need  to  consider  the  need  for  active  promotion  and 
marketing  to  potential  users  in  schools. 

•  information  development,  marketing  and  distribution  strategies  need  to  consider  the 
opportunity  for  partnerships,  and  the  fact  that  there  are  many  players  in  this  field  at 
this  time. 

•  reaching  this  target  group  should  be  done  through  existing  vehicles—particularly 
Career  Fair/Days,  guest  speaker  programs,  curriculum  (currently  CALM  and  health), 
and  conferences  and  professional  development  days  for  teachers  and  counsellors. 

•  needs  and  issue  identification,  and  the  delivery  of  specialized  initiatives  should  be  done 
using  existing  expertise  and  infrastructure  (particularly  school  counsellors,  Youth 


Bradley  Wells  Management  Consulting 


20 


Employment  Centre  personnel.  Career  Development  Centre  staff  where  appropriate, 
and  post-secondary  counselling  personnel)  as  much  as  possible. 

•  until  the  curriculum  in  this  area  is  strengthened  and  re-designed,  initiatives  should  be 
targetted  firstly  toward  counsellors,  and  secondly  directly  toward  students.  Once 
curriculum  improvements  are  made,  those  involved  with  its  deliver>'  should  also  be 
targetted. 

•  strategies  are  to  consider  the  range  of  needs  that  individual  students  have,  and  to 
particularly  focus  on  higher  needs  students  (particularly  those  who  don't  know  what 
their  interests  are,  and  who  don't  have  parental  support  and  guidance). 


Recommendation  #7.  Measure  and  Celebrate  Success. 

7. 1  Implement  a  project  that  measures  the  changes  in  key  indicators  in  one  or  several 
schools  after  key  strategies  are  implemented.  Strategies  could  include:  implementation  of 
promising  practices  in  schools  (promising  practices  described  in  Chapter  V),  increase  in 
counselling  resources,  implementation  of  parts  of  these  recommendations.  Hopefully,  a 
celebration  would  follow. 
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///.  Key  Features  of  the  Current  Situation 


Based  on  the  research  findings,  we  identified  seven  key  features  that  describe  the  current 
situation  and  impact  on  fiiture  direction.  This  chapter  describes  each  feature: 

1.  Interest  and  activity  has  increased. 

2.  A  problem  has  been  identified. 

3.  Benefits  of  doing  more  are  perceived  and  have  been  observed. 

4.  Opinions  differ  on  whether  more  work  is  needed  on  this  in  schools. 

5.  The  situations  and  needs  of  individuals  vary. 

6.  Information  is  one  piece  of  the  puzzle. 

7.  Differing  beliefs  and  opinions  complicate  the  issue. 

A.  Interest  and  activity  tias  increased 

More  schools  are  doing  more  to  help  youth  in  this  area.  We  see  increasing  interest  and 
activity  at  the  departmental  level,  the  School  District  level,  and  at  the  individual  school 
level. ^  Appendix  C  describes  the  activities  and  materials  used  at  the  eight  schools  visited. 

We  also  see  interest  and  activity  from  organizations  that  are  not  directly  part  of  the 
secondary  school  system  including  the  federal  government,  private  industry,  and  post- 
secondary  schools,  with  initiatives  such  as  "Careers:  The  Next  Generation,"  and  "Career 
Connections".  (Other  players  are  identified  in  the  "Gaps  and  Duplication"  section  in  the 
next  chapter). 

B.  A  problem  tias  been  identified 

Although  some  argue  that  students  are  getting  all  the  help  (including  information)  they 
need  (that  there  is  no  problem  here),  others  feel  strongly  that  this  is  an  area  where  more 
attention  is  needed  and  would  be  beneficial.  The  former  are  a  minority,  tend  to  be  more 
involved  in  the  school  system,  and  are  well-informed  of  what  the  school  does  and  of  its 
limitations  for  doing  more.  The  latter  (who  feel  that  more  should  be  done)  are  by  far  the 
majority,  and  include  people  within  the  school  system  (educators  and  administrators)  as 
well  as  parents  and  students.  The  problem  is  observed  in  these  situations: 


This  increase  in  interest  and  activin  le\  el  is  mirrored  in  larger  socien .  Managing  one  s  career  is  a  new 
hot  topic.  The  Edmonton  Journal  carries  regular  features.  New  books  come  out  on  a  regular  basis.  As 
adults  look  for  assistance  in  dealing  w  ith  the  "changing  world  of  work"  (key  features  are  loss  of  job 
secunt>'  and  changes  in  job  opportunities),  so  do  youth,  students,  parents. 
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•  School  Councils  have  encouraged  schools  to  provide  more  assistance— parents  are 
concerned  and  feel  the  school  should  help.  School  Councils  (some)  are  identifying  this 
as  a  priority  area.  Schools  are  responding. 

•  Students  are  struggling  and  stressed.  Parents  and  students  spoke  of  the  overwhelming 
nature  of  the  issue,  and  the  difficulty  and  importance  of  making  good  decisions. 

•  Post-secondary  education  opportunities  are  viewed  as  costly  with  barriers  to  entry, 
and  uncertain  pay-offs.^  This  increases  the  complexity  of  the  further  education 
decision. 

•  Youth-related  problems  are  observed  in  the  community,  and  are  thought  to  be  due  in 
part  to  a  lack  of  direction.  The  community  observes  students  "floundering"  after  high 
school.  This  includes  students  returning  to  high  school  to  upgrade  on  a  part-time 
basis,  with  "too  much  time  on  their  hands"  and  a  lack  of  direction. 

•  People  (some)  disagree  vvith  decisions  being  made.  They  feel  that  certain  pathways  are 
inappropriate  or  a  waste  for  students.  This  may  relate  to  students  entering  the 
workforce  right  after  high  school,  switching  programs  or  dropping  out,  staying  in  the 
educational  system  for  too  long,  or  they  may  view  the  emphasis  on  university  as 
inappropriate.^ 

From  the  student  survey  we  get  additional  insight  into  the  nature  and  extent  of  the 
problem: 

•  while  77%  of  students  surveyed  said  their  most  likely  course  of  action  the  year  after 
high  school  would  be  university,  college,  or  other  types  of  training  (including  54% 
who  were  planning  on  taking  courses  at  a  university  or  college  fliU-time;  68%  if  we 
include  part-time),  statistics  indicate  that  the  actual  portion  that  do  go  on  will  be 
significantly  less.  This  may  indicate  that  plans  are  not  appropriate  for  the  individual, 
are  not  realistic,  or  that  students  are  not  committed  to  the  plans. 

•  49%  of  students  surveyed  said  it  had  been  very  or  quite  difficult  to  decide  what  to  do 
after  high  school;  98%  said  it  was  very  or  quite  important  to  make  a  good  decision. 

The  "key  informants"  (listed  in  Appendix  A)  described  how  the  current  environment  is 
making  decisions  tougher.  Exhibit  III-l  lists  the  impacting  factors. 


Perceptions  are  that  universit\7college  is  costly,  that  it  is  difficult  and  competitive  to  get  the  grades 
required  for  entry  (high  school  math  is  viewed  as  a  barrier  and  marks  required  for  certain  programs  ma\ 
be  high),  and  that  many  high  school  graduates  are  unemployed  or  underemployed. 
^  We  heard  tlie  comment  tliat  uni\  ersit\-  was  emphasized  too  much  more  than  the  comment  that  uiii\  ersity 
was  the  best  option.  Many  view  the  secondary  s>  stem  as  o\  erly  focussed  on  universit>  entrance  ratlier 
than  meeting  the  needs  of  the  larger  portion  of  the  student  population  who  are  not  university-bound. 
Parents"  preference  for  universit>  education  was  often  cited,  along  with  the  comment  that  this  was 
inappropnate  for  many  students. 
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A  study  done  by  AAECD's  Apprenticeship  division  had  the  following  findings  that 
indicate  a  mis-match  between  student  plans/expectations  and  reality: 

•  of  1200  high  school  students  surveyed,  all  but  1 1  expected  to  take  some  form  of  post- 
secondary  education  (these  expectations  are  not  realistic  according  to  current 
statistics) 

•  65%  of  students  surveyed  said  they  wanted  a  job  in  the  professions  (the  1991  census 
indicated  that  professions  are  14%  of  available  jobs  in  Edmonton) 

Other  research  has  provided  evidence  of  the  problem,  particularly  the  Corporate  Higher 
Education  Forum  (publication  "It  Pays  to  Stay",  p.  6),  1997: 

"...there's  a  mismatch  between  the  aspirations  of  students  and  the  skill  areas  where  there 
are  shortages  in  the  economy..."  (p.  8) 

"...the  education  system  should  do  more  to  help  students  with  career  planning  and  career 
preparation..."  (p.  10) 

Appendices  D  and  E  include  individual  interviewee  comments  on  whether  students  are 
making  good  choices,  how  difficult  it  is  and  whether  they  are  getting  enough  and  the  right 
kind  of  help. 
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Exhibit  m-l.  External  factors  making  after-high-school  planning  difficult  for 
students  (identified  by  "key  informants 

Post-secondary  opportunities 

•  Higher  cost  of  education 

•  Tougher  to  get  into  post-secondary-entrance  requirements 

•  Barriers  to  post-secondary  entry  at  the  high  school  and  junior  high  level  (marks.  Math 
30) 

•  While  the  value  of  university  education  is  being  questioned  by  some,  others  emphasize 
university  as  the  singular  preferred  option 

Changing  World  of  Work 

•  Old  occupations  gone;  traditional  jobs  diminishing 

•  Good  jobs  require  longer-term  training  and  education—have  to  look  longer  into  the 
hjture 

•  Labour  shortages  claimed  but  where  are  they? 
Mixed  Messages 

•  Post-secondaries  and  employers  are  marketing-who  to  believe? 

•  Tougher  to  balance  what  you  like,  what  you  are  good  at,  what  you  qualify  for,  what 
you  know  about,  what  you  can  afford,  where  the  jobs  are  and  where  the  money  is 

•  Success  in  life  is  being  redefined:  balance  of  work  and  home/other  interests 

•  Parents  may  emphasize  university,  other  options  also  look  appealing 


C.  Benefits  of  doing  more  in  tiiis  area  are  perceived  and  have  been 
observed 

Efforts  in  this  area  are  observed  as  having  payoffs.  The  following  observations  are  both 
what  people  expect  the  benefits  would  be,  and  what  they  have  observed  them  to  be.  The 
benefits  are: 

•  increased  motivation  of  students,  higher  marks,  lower  drop-out  rates 

•  more  cost-effective  post-secondar\'  training  and  education 


^'^  Many  post-secondary  insututions  require  that  students  to  do  career  im  estigations  as  a  requirement  for 
registration.  Why?  Having  students  do  tiieir  e.xploration  wliile  at  the  institution  (switclung  programs. 
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•  healthier  communities  (less  floundering  youth) 

•  happier  families  (less  stress) 

•  a  better  workforce  (higher  job  satisfaction,  better  productivity,  lower  turnover, 
reduced  labour  surpluses  and  shortages) 

From  students'  perspective  (based  on  the  student  survey),  additional  help  would  be 
beneficial.  When  asked  whether  specific  kinds  of  help  would  be  beneficial  (answer 
categories  were  yes,  maybe,  no),  over  50%  said  yes  to  10  different  types  of  help. 


D.  Opinions  differ  on  whetfier  more  worf(  is  needed  on  this  in  sctiools 

While  some  are  passionate  about  its  importance  and  the  value  of  investing  in  this,  others 
are  less  enthusiastic  about  the  need  for  and  potential  benefit  of  more  investment.  The 
latter  are  by  far  the  minority,  although  their  arguments  have  merit. 

Those  who  feel  that  current  efforts  are  adequate  argue: 

•  the  information  is  there  for  students  if  they  want  it.  The  student  has  to  take 
ownership. 

•  it  varies  by  individual—some  students  are  well-directed  and  make  good  choices,  others 
do  not;  it  is  up  to  the  individual. 

•  preparing  students  for  work  is  not  our  (the  school's)  job. 

•  the  choices  are  more  clear  now—  students  are  moving  into  technical  and  agricultural 
programs;  there  are  more  jobs  for  youth  now;  students  are  more  optimistic,  motivated. 

•  it  is  a  misperception  that  schools  aren't  doing  much.  They  do  a  lot. 

In  support  of  this  view,  the  student  survey  indicated  that  38%  of  students  feel  the  school 
provides  just  the  right  amount  of  help,  and  5%  feel  they  do  too  much. 

Those  interviewees  (teachers,  parents,  administrators,  counsellors)  who  feel  that  current 
efforts  are  not  adequate  argue  that: 

•  students  tend  to  look  too  narrowly  (at  a  limited  number  of  occupations,  at  taking 
short-term  jobs  for  money)  and  thereby  don't  reach  their  potential. 


dropping  out,  not  perfonning  well)  is  \  ie\\ed  as  an  expensive  altemati\  e  to  good  screening  and  matcliing 
strategies. 
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there  are  more  options  now  and  more  information,  so  it  becomes  overwhelming  and 
stressful  for  students;  messages  are  mixed  and  confusing;  they  defer  to  inaction. 


•  decisions  are  difficult  when  university  grads  are  seen  as  unemployed  or 
underemployed;  and  university  is  viewed  as  costly  with  high  entry  requirements  \  et  for 
many  remains  the  preferred  option. 

•  students  can  waste  time  and  money  after  high  school  moving  from  one 
education/training/job  opportunity  to  another  trying  to  find  out  what  they  like  and  can 
succeed  at. 

•  it  is  more  difficult  now  to  know  where  and  what  the  future  jobs  will  be;  this  also 
makes  direction-setting  and  planning  more  difficult  and  complex. 

In  support  of  this  view,  the  student  survey  indicates  that  : 

•  57%  feel  they  could  use  a  bit  (45%)  or  a  lot  (12%)  more  help  from  the  school.  More 
students  (up  to  71%)  responded  that  specific  types  of  help  would  be  beneficial. 

•  although  some  schools  may  feel  they  are  doing  a  lot,  it  may  not  be  effective.  Surveyed 
students  were  asked  how  helpful  specific  activities  (13  were  listed)  had  been  in  the 
past.  For  some  schools,  many  of  the  initiatives  are  viewed  as  "of  no  help"  by  a 
significant  portion  of  the  student  population.  Further,  certain  types  of  initiatives  tend 
to  be  less  helpful  than  others. 

E.    The  situations  and  needs  of  individuals  vary 

Some  students  make  good  choices,  some  do  not.  Some  find  it  easy,  some  find  it  difficult. 
Some  are  self-directed,  some  are  not.  Some  know  what  they  are  interested  in,  some  do 
not.  Some  have  strong  parental  support  and/or  direction,  some  do  not.  The  issue  defines 
itself  differently,  depending  on  the  individual.  Needs  vary  (including  the  need  for  and 
capabihty  of  using  and  seeking  information).  Different  approaches  work  better  for 
different  people  at  different  times. 
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F.  Information  is  one  piece  of  ttie  puzzle 


People  speak  of  a  range  of  needs  and  tools  required  to  address  the  issue  or  challenge. 
Information  is  an  important  need  and  tool.  If  we  focus  on  informed  choice,  we  think  of 
having  information  and  then  making  a  choice  based  on  that  information.  The  issue  as 
described  in  the  field  is  broader.  Important  parts  of  what  it  involves  are: 

•  exposure  to  a  wide  range  of  careers,  jobs,  educational  alternatives 

•  self-knowledge;  understanding  one's  potential,  interests,  and  skills. 

•  attitudes  and  beliefs;  behaviors,  motivations 

•  facts,  opinions,  messages 

•  a  range  of  information  carriers  including  direct  experience,  analytical  tools  (interest 
inventories),  people  (counsellors,  teachers,  parents,  relatives,  peers),  TV,  video,  print 
materials,  computer  software  and  web-sites. 

•  an  ongoing  process  of  self-discovery,  observation,  decision-making,  planning,  re- 
assessment 

The  student  survey  identified  the  types  of  help  of  most  value  as  (responses  to  several 
questions  combined): 

•  direct  exposure  to  jobs  and  careers 

•  more  help  finding  out  what  you  would  be  good  at 

•  more  information  on  universities  and  colleges 

•  more  information  on  scholarships  and  financial  assistance 

•  more  information  on  other  types  of  training 

•  more  one-on-one  time  with  the  school  counsellor 

Traditional  information  is  one  part  of  the  tool  kit.  part  of  the  process,  a  piece  of  the 
puzzle. 
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G.  Differing  beliefs  and  opinions  complicate  the  issue 


People  have  different  beliefs  about  careers,  planning,  choices,  and  other  related  issues. 
While  career  practitioners  emphasize  that  the  answer  to  the  following  questions  depends 
on  the  individual,  and  that  the  value  Hes  in  the  individual's  discovery  of  what  the  right 
answer  is  for  them,  people  might  argue  on  one  side  or  the  other  on  a  range  of  questions. 
The  statements  that  follow  represent  different  views  expressed  by  interviewees: 

•  students  should  continue  their  education  because  of  the  value  of  education  vs.  students 
should  go  to  work  when  they  graduate  if  they  can  make  good  money,  or  they  should 
take  a  year  off. 

•  students  should  be  encouraged  to  pursue  their  dreams  vs.  realism  needs  to  be  more  of 
the  message. 

•  students  should  pursue  their  passions  vs.  pursue  high-demand  or  high-paying  careers. 

•  students  should  be  encouraged  to  leave  home  and  pursue  further  training/education  vs. 
stay  in  the  community  and  work  in  local  jobs. 

•  more  students  should  be  encouraged  to  go  to  university  vs.  more  students  should  be 
encouraged  to  become  tradespeople. 

•  students  should  be  encouraged  to  keep  their  options  open  in  junior  high  and  high 
school  by  pursuing  the  matriculation  route  vs.  finding  out  what  their  interests, 
capabilities  and  options  are;  choosing  an  option(s)  and  moving  in  that  direction. 

•  students  who  have  "decided"  what  they  want  to  do  should  not  get  more  help  vs.  they 
should  be  encouraged  to  explore  further. 

•  students  should  be  taught  to  do  their  best  and  things  will  come  vs.  they  should  be 
encouraged  to  think  about  their  fiitures,  options,  etc. 

•  it  is  a  poor  choice  if  a  person  switches  programs  in  university  vs.  switching  programs 
in  university  is  an  important  part  of  exploration. 

•  students  should  be  given  all  the  help  they  need  vs.  students  should  resolve  their  own 
problems  and  seek  out  their  own  information  sources  and  assistance? 

Varying  opinions  on  these  specifics  can  stifle  action  and  detract  from  addressing  larger 
more  important  questions  such  as: 

•  "How  can  and  should  we  help*^" 
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•  "What  would  be  the  benefif^" 

•  "Can  the  road  to  self-discovery  be  encouraged/facilitated/guided?" 
H.  Conclusions 

Is  there  a  problem  with  students  making  "poor"  choices  as  opposed  to  "good"  choices? 
Answers  varied  on  this.  While  some  felt  the  balance  was  more  toward  "poor",  others 
thought  that  overall  "good"  decisions  were  being  made.  Most  answers  reflected  the 
notion  that  while  some  students  were  making  good  choices,  others  were  making  poor 
ones. 

We  do  not  have  strong  evidence  at  this  time  indicating  the  quality  of  decisions  today  is 
better  or  worse  than  in  the  past.  Post-secondaries  did  not  report  higher  failure  or  drop- 
out rates,  nor  are  we  aware  that  youth  crime  in  communities  is  increasing  (could  be 
associated  with  floundering).^^ 

It  may  not  be  so  much  the  quality  of  decision,  (particularly  since  people  have  different 
views  of  what  makes  a  good  decision),  but  the  difficulty  of  it.  As  well,  the  perceived 
value  and  importance  of  making  better  decisions  appears  to  have  increased  from  the 
perspective  of  individuals,  institutions,  and  society  overall.  And  finally,  the  decisions 
students  are  making  may  be  different  from  what  others  believe  their  decisions  should  be. 

What  is  the  nature  of  this  issue  from  the  perspective  of  others?  W^at  does  the  research 
reveal  about  how  this  area  should  be  defined?  We  conclude  that; 

•  there  is  broad-based  support  for  the  view  that  this  is  an  important  issue  for  youth  at 
this  time,  and  that  external  factors  have  increased  the  importance  and  difficulty  of 
making  good  decisions  (higher  cost  of  education,  trends  in  the  labour  force,  more 
choice,  more  information,  changing  dynamics  around  post-secondary).  While  some 
people  feel  that  current  efforts  are  adequate,  others  feel  strongly  that  more  needs  to  be 
done. 

•  schools  that  have  increased  effort  in  this  area  feel  it  is  paying  off  in  student 
performance,  and  that  it  has  benefits  for  students,  families,  communities  and  the 
economy  overall  in  the  longer  term. 

•  themes  that  define  the  issue  relate  to  providing  students  with  a  sense  of  direction 
through  self-exploration  and  self-knowledge,  exposure  to  alternatives,  and  knowledge 

' '  We  do  know  that  fewer  students  are  going  on  to  post-secondaries.  Some  interpret  tliis  as  an  indicator  of 
■poor  "  rather  than  "good"  decisions.   The  reasons  for  the  declining  per  centage  of  secondary  students 
going  on  to  post-secondar\  is  in  question.  It  could  relate  to  the  supph  -side  (changing  characteristics  of 
the  post-secondary  system)  or  to  tlie  demand  side  (the  desires  of  secondar>  school  students). 
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and  understanding  of  alternatives.  The  desired  results  relate  to  self-management  and 
self-gratification,  maximizing  potential,  positive  attitudes,  reduced  floundering,  and 
reduced  stress.  The  ultimate  desired  outcome  is  to  have  empowered  individuals 
making  good  decisions  (based  on  their  own  criteria  of  a  good  decision)  after  high 
school,  during  and  before  high  school  and  throughout  their  after-high-school  years. 

•    the  questions  begin  in  junior  high,  peak  in  the  decision  of  what  to  do  after  high  school, 
and  continue  on  long  after  high-school  graduation. 


******* 
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IV.  Traditional  lnformation--The  Current 
Situation 


This  chapter  describes  the  findings  relating  to  traditional  information.  By  traditional 
information  we  mean  print,  video,  software  and  web-site  products  as  opposed  to 
information  gained  through  direct  experience  and  exploratory  types  of  activities. 

A.  What  role  does  information  play? 

The  most  common  way  that  traditional  information  is  used  in  the  secondary  system 
currently  is: 

•  to  inform  about  post-secondary  education  options,  scholarships  and  awards  (entry 
requirements,  courses  offered,  cost,  timing  and  logistics).  Materials  most  frequently 
used  include  post-secondary  calendars,  and  "It's  About  Time",  an  AAECD 
publication. 

Other  v^^ays  that  information  is  currently  used  are: 

•  to  inform  about  careers  and  jobs  (occupation  profiles) 

•  to  inform  about  self-interests,  aptitudes,  skills,  etc.  and  linking  those  to  options 
(CHOICES  computer  software) 

How  important  is  traditional  information  in  this  area?  Because  of  its  abundance,  the  more 
important  issue  for  users  at  this  point  is  how  to  manage  the  information,  how  to  access  it 
quickly  when  it  is  needed,  and  how  to  evaluate  which  information  sources  are  best. 

The  research  found  that  by  far  the  most  important  role  that  traditional  information 
currently  plays  is  in: 

•  providing  accurate,  timely,  factual  data  about  post-secondary  institutions,  including 
entr>'  requirement,  scholarship,  award,  and  student  loan  information.  It  is  important 
that  information  be  accurate  when  students  are  making  decisions  based  on  that 
information,  particularly  as  it  relates  to  high  school  course  selection  based  on  post- 
secondary  requirements.  Misinformation  provided  by  teachers  to  students,  as  well  as 
missed  information  (finding  out  too  late  about  credit  requirements  or  scholarships) 
were  reported  in  several  instances,  and  the  consequences  to  the  student  were  viewed 
as  serious. 
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The  research  also  found  that  traditional  information  is  part  of  a  larger  strategy  needed  to 
address  the  issue.  This  larger  strategy  includes  information  gained  through  direct 
experience,  self-exploration,  guidance,  and  face-to-face  contact  with  "experts"  or 
facilitators.  Traditional  information  is  viewed  as  not  having  a  major  "new"  or  "enhanced" 
role  to  play  at  this  time  because  of 

Information  overload.  Too  much  information  is  available.  The  problem  is  not  having 
enough  time  to  sort  through  it,  read  or  examine  it,  and  adapt  it  to  the  school's  or 
individual's  need.  It  becomes  part  of  the  problem  if  it  contributes  to  a  feeling  of  being 
overwhelmed. 

Learn  it  by  doing  it.  There  is  a  strong  sense  that  what  is  needed  most  is  more 
opportunity  to  directly  experience  a  range  of  careers/occupations~a  different  type  of 
information. 

Discover  and  identify  interests.  The  self-knowledge  piece  was  also  identified  as 
important  and  beneficial.  Again,  this  involves  different  types  of  information—experience, 
possibly  interest  tests,  other's  comments/views  on  what  you  are  good  at,  etc.  Counsellors 
face  their  biggest  challenges  with  students  who  don't  have  a  sense  of  what  they  want  to 
do,  and  these  students  struggle  most  with  their  decisions  and  direction. 

B.  Is  information  available? 

People  are  generally  of  the  view  that  information  is  available  if  an  individual  makes  the 
effort  to  seek  it  out. 

At  the  outset  of  the  project,  it  was  thought  that  "there  is  a  perception  among  many  youth, 
parents,  teachers,  counsellors  and  other  stakeholders  that  career  information  and  labour 
market  information  is  not  available."    It  may  be  that  people  who  speak  of  the  need  for 
additional  help  speak  of  it  in  terms  of  information,  but  when  the  question  is  broken  down, 
it  is  not  more  information  (in  the  traditional  sense)  that  they  feel  is  needed,  but  rather 
other  types  of  assistance  and  information  gained  in  other  ways  (such  as  exposure,  direct 
experience,  interest  analysis  and  assessment). 

The  inventory  of  products  prepared  as  part  of  this  project  illustrates  the  types  of 
information  available  from  a  range  of  sources.  Over  100  web-site  products  are  identified 
along  with  200  print  materials.  Computer  software  and  video  products  are  also  available. 
The  federal  government,  the  Alberta  government,  several  other  provincial  governments, 
industry  groups,  non-profit  organizations,  and  for-profit  organizations  all  produce 
materials  targetted  toward  helping  youth  with  their  direction-setting  and  planning. 
American  and  Canadian  sources  are  available. 


' "  Quoted  from  the  Request  for  Proposal  for  this  project. 
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The  availability  of  information  within  schools  varies.  Most  information  is  available 
through  the  counsellor's  office.  School  libraries  (generally)  may  have  a  few  career  books 
and  materials,  but  they  are  likely  to  be  out-dated  and  scant.    The  following  observations 
relate  to  the  availability  of  information. 

•  the  most  likely  type  of  information  to  be  available  is  university  and  college  calendars  in 
the  counsellor's  office.  This  supports  the  traditional  role  of  the  counsellor  in  after- 
high-school  planning  as  Unking  students  with  post-secondary  opportunities. 

•  ordering  and  selection  of  materials  is  influenced  by  cost;  the  cost  of  materials  is  a  key 
consideration  and  limiting  factor  for  many  schools. 

•  occupational  profiles  are  often  available  in  the  counsellor's  office,  or  in  the  library,  but 
are  out-dated,  and  viewed  as  being  "dry". 

•  AAECD  materials  may  be  available  and  displayed  in  counsellor's  offices.  This 
includes  a  wide  range  of  publications  produced  over  the  years.  HRDC  materials  are 
also  likely  to  be  available  and  displayed. 

•  materials  are  available  to  students  and  parents  through  the  counsellor's  office  and  in 
varying  degrees  in  the  school  library. 

•  counsellors  may  have  access  to  computer  programs  in  their  offices  as  well  as  computer 
work  stations  for  students. 

•  two  schools  (of  the  eight  visited)  encouraged  students  to  visit  the  nearby  Career 
Development  Centre  (and  Youth  Employment  Centre)  to  find  information  and  speak 
with  counsellors.  Local  seminars  are  also  provided  and  accessed  through  the  local 
Career  Development  Centre  for  counsellors,  and  for  students. 

•  schools  share  materials.  Typically,  these  are  developed  by  counsellors  and  teachers 
themselves.  This  is  done  informally,  between  counsellors  who  know  each  other. 
Some  materials  are  extensive,  such  as  Ross  Shepherd's  "U-Choose"  document.  (A  St. 
Albert  School  District  document  was  also  mentioned.) 

•  comments  on  the  availability  and  accessibility  of  web-site  products  is  provided  in  the 
section  on  technology 


The  student  sun  ey  indicated  that  42%  of  students  thought  the  school  library  had  been  "no  help"  in 
planning  for  after  high  school.  (37%  said  "little  help",  21%  said  "some"  or  "big  help'') 
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C.  Are  people  aware  of  the  information? 

Most  people  are  aware  of  the  information  in  a  general  way,  rather  than  familiar  with 
specific  information  products.  The  few  counsellors  who  specialize  in  vocational  work 
(may  have  a  Masters  degree  in  this  area)  are  more  informed  about  specific  information 
products.  The  following  observations  are  made: 

•  counsellors  are  most  familiar  with  materials  from  the  post-secondary  institutions. 
These  materials  are  provided  by  the  post-secondaries,  and  they  refer  to  these  materials 
most  frequently. 

•  counsellors  are  the  most  likely  people  in  the  school  to  be  aware  of  the  availability  of 
materials  from  AAECD.  And  most  of  them  are  aware  of  the  types  of  materials 
available.  Their  challenge  is  getting  it  in  the  hands  of  teachers,  students  and  parents. 
Others  in  the  school  system,  including  CALM  teachers,  are  not  generally  aware  of 
AAECD  materials. 

•  people  who  are  aware  of  AAECD  materials  comment  that  it  is  of  excellent  quality. 
The  highest  awareness  was  of  the  "It's  About  Time"  publication. 

•  teachers  do  not  know  of  specific  materials  or  information  that  is  available.  They  defer 
to  counsellors. 

•  for  CALM  teachers,  there  are  so  many  resources  available  that  they  have  difficulty 
keeping  up  with  it  all;  they  create  their  own  hand-outs  and  exercises  based  on 
materials  they  happen  to  come  upon  from  other  teachers,  or  from  their  own 
experience. 

•  most  people  become  aware  of  information  through  brochures  or  catalogues,  or  sample 
pubHcations.  One  counsellor  said  that  she  gets  something  new  across  her  desk  every 
week. 

•  counsellors  vary  in  their  awareness  of  computer  programs.  Overall,  they  have  limited 
time  and  resources  to  investigate  programs.  The  lack  of  time  to  explore  the  web-site 
is  a  severe  constraint,  although  counsellors  are  generally  aware  that  the  Internet  has 
useful  information. 

•  teachers,  parents  and  students  do  not  know  specifically  what  is  available,  but  view  the 
counsellor  as  the  resource  person  to  go  to.  and  the  counsellor"  s  office  as  where 
resources  are  likely  to  be  found.   CALM  teachers  and  counsellors  are  most  likely  to 
photocopy  bits  and  pieces  of  resources  and  pass  them  on  to  students  and  parents  as 
required. 


Bradley  Wells  Management  Consulting 


35 


D.  Usage 


The  following  observations  are  made  about  the  usage  of  materials: 

•  the  most-used  materials  are  those  provided  by  post-secondary  institutions. 

•  the  most  likely  AAECD  material  to  be  used  in  the  school  is  the  "It's  About  Time"' 
publication.  The  only  other  publication  identified  that  was  used  in  the  classroom 
(besides  the  CALM  text)  was  "Exploring  Your  Horizons."  (Career/skills  portfolios 
are  also  used,  and  a  package  from  the  St.  Albert  School  District  was  used  and 
recommended.) 

•  the  most  likely  computer  program  to  be  used  is  CHOICES.  Other  computer  programs 
used  were  Career  Explorer  (recommended),  Discover,  Career  Finders,  Career  Search, 
and  OZ-developed  CTS  modules  (in  the  test  phase). 

•  CALM  teachers  develop  their  own  materials,  photocopy  parts  of  other  materials,  and 
develop  their  own  activities.  The  CALM  curriculum  is  considered  to  be  weak  in  the 
area  of  careers  considering  today's  environment.  The  CALM  text  is  outdated  (printed 
in  1989). 

•  the  skills/employment  portfolios  were  used  in  several  schools  that  were  part  of  the 
research  project.  Opinions  as  to  their  value  differed. 

•  it  appears  that  students,  parents,  CALM  teachers  and  other  teachers  do  not  generally 
benefit  from  the  information  that  "sits  on  the  counsellor's  shelf"  On  the  other  hand, 
comments  indicated  that  students  (as  well  as  CALM  teachers)  get  too  much 
information  and  have  difficulty  sorting  through  it.^"^ 

•  counsellors  use  a  variety  of  interest  inventory  and  self-assessment  tools.  These  range 
from  a  series  of  short  questions  developed  by  the  counsellor,  to  computer  programs. 

•  other  materials/information  frequently  used  were:  a  list  of  occupations/jobs  that  fall 
under  broad  categories  of  interest;  and  videos  (but  finding  up-to-date  ones  that 
students  have  not  likely  seen  before  is  a  challenge). 

The  student  survey  indicated  that: 

•  13%  of  students  hadn't  been  exposed  to  workbooks;  20%  hadn't  been  exposed  to 
videos;  10%  hadn't  been  exposed  to  the  school  library;  39%  hadn't  been  exposed  to 
"other  computer  programs"  and  22%)  hadn't  been  exposed  to  CHOICES. 


'■^  Part  of  Uie  reason  it  may  sit  on  the  counsellor's  shelf  is  because  they  feel  it  won't  be  used  if  distributed. 
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•  54%  felt  that  "other  computer  programs"  were  of  "no  help";  44%  felt  that  videos  were 
of  "no  help";  42%  felt  the  school  library  had  been  "no  help";  and  36%  felt  that 
workbooks  had  been  "no  help."  Opinions  varied  most  on  whether  CHOICES  had 
been  helpfiil.  and  whether  workbooks  and  videos  had  been  helpful.  Our  other  research 
indicates  that  an  important  determinant  of  how  helpful  tools  are  is  the  context  in  which 
they  are  provided,  particularly  the  additional  help  that  is  provided  along  with  them  and 
how  they  fit  into  a  larger  program  or  plan. 

Exhibit  IV- 1  provides  the  student  survey  results. 


Exhibit  rV-1.  Student  Survey  Results 


How  HELPFUL  have  the  following  been  to  you  in  planning  for  after  high  school? 
(the  "don't  know"  per  centages  are  of  the  total  responses,  and  the  other  per  centages 
are  of  the  remaining  responses— not  including  the  "don't  knows"). 

Don't 

Bie  help      Some  helo        Little  helo      No  helo  Know 

Parents 

40% 

39% 

14% 

7% 

2% 

Work  experience 

39% 

27% 

12% 

22% 

38% 

Counsellors 

32% 

38% 

17% 

10% 

4% 

Job  shadowing 

29% 

30% 

21% 

19% 

28% 

Career  Fair/Days 

22% 

47% 

17% 

4% 

26% 

Teachers 

14% 

46% 

27% 

14% 

3% 

CALM  class 

13% 

40% 

25% 

21% 

4% 

TV  programs 

12% 

29% 

35% 

24% 

14% 

CHOICES  computer 

10% 

27% 

25% 

38% 

22% 

Other  computer 

8% 

13% 

25% 

54% 

39% 

Workbooks 

7% 

23% 

34% 

36% 

13% 

Videos 

7% 

18% 

31% 

44% 

20% 

School  library 

3% 

18% 

37% 

42% 

10% 
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E.  Valued  characteristics 


CALM  teachers  in  particular,  as  well  as  other  teachers  and  counsellors  "do  not  have  time 
to  scout  around  and  look  for  different  materials."  Desired  characteristics  of  materials 
targetted  toward  teachers  and  counsellors  include: 

•  not  much  work  required  of  the  teacher;  self-explanatory  and  self-contained  with  what 
to  do  on  a  day-to-day  basis;  like  a  lesson  plan 

•  activity-oriented  rather  than  text 

•  relevant  to  today;  up-to-date 

•  affordable 

•  easy  to  access;  short,  understandable 

•  presented  in  an  appealing  manner 

•  geared  to  the  students'  level 

•  relevant  to  the  local  situation  (economy,  type  of  community,  rural  or  urban  setting) 

The  most  important  characteristic  of  those  above  is  clearly  the  first.  All  aspects  of 
material  production  and  distribution  need  to  consider  that  teachers  (as  well  as  students  and 
parents)  do  not  have  much  time,  and  that  they  are  exposed  to  a  wide  range  of 
materials/messages/media  on  a  regular  basis. 

Good  ways  to  introduce  new  materials  were  identified  as: 

•  workshops,  preview  sessions,  coming  to  the  school,  in-services  or  professional 
development  days 

•  teacher's  convention;  the  annual  meeting  in  Banff 

Overall,  the  one-on-one  contact  or  personal  input  for  exploring  and  explaining  the  material 
is  preferred. 

Students  indicated  that  sending  materials  home  to  give  to  parents  was  not  effective- 
parents  had  to  be  involved  in  a  hands-on  way.  Parents'  suggestions  for  what  they  would 
like  to  see  also  reflects  the  need  for  personal  contact,  and  specific  types  of  information: 
information  on  what  information  is  available;  and  where  to  go  to  get  information. 
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F.  What  messages  are  particularly  important  for  today's  youth? 

Views  vary  on  what  messages  are  important.  Some  appear  to  contradict  each  other. 
Appendix  F  includes  a  summary  of  individual  interviewee  comments  on  this  question.  The 
types  of  messages  viewed  as  important  were  messages  that: 

•  Emphasize  the  value  of  helping  students  find  out  what  their  interests  and  strengths  are; 
encourage  volunteer  work,  and  encourage  parents  to  help  with  this. 

•  Emphasize  realism;  the  need  to  be  practical  and  realistic. 

•  Carry  optimistic  and  positive  messages. 

•  Engage  students  in  the  issue,  make  it  fun,  and  spark  them. 

•  Emphasize  alternatives  to  university,  and  the  value  of  those  alternatives.^^ 

•  Emphasize  that  a  choice  does  not  need  to  be  made  too  early,  but  rather  that  the 
journey  of  discovery  needs  to  begin. 

Are  these  messages  being  communicated  effectively? 

Interviewees  who  felt  that  more  and  better  strategies  were  needed  suggested  these  areas 
of  emphasis: 

•  targetting  messages  and  strategies  toward  non-university-bound  students 

•  emphasizing  that  alternatives  to  university  are  viable  and  v/orthwhile 

•  helping  students  who  don't  know  what  their  interests  or  strengths  are 

•  communicating  realistic,  positive  messages  that  address  the  issues  of  unrealistic 
expectations  and  discouraged  youth. 

•  the  need  to  engage  youth  in  the  process;  to  excite  and  interest  them  in  the  outside 
world  and  their  contribution  to  it 


'  'Numerous  interviewees  talked  about  tlie  fact  that  fe\\  er  students  were  going  on  to  universit\'.  there  is  a 
demand  for  tradespeople,  and  yet  the  secondare  s>  stem  is  still  focussed  on  imiversit>  -bound  students. 
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G.  Technology 


Comments  on  technology  varied,  with  most  comments  relating  to  the  limitations  of  current 
technology.  Although  current  usage  is  limited,  it  is  thought  that  usage  will  increase 
gradually  in  the  years  to  come.  Most  people  see  the  Internet  technology  as  the  way  of  the 
fliture  and  potentially  the  answer  to  the  need  for  up-to-date,  readily  available  information 
accessible  by  individuals.  However,  it  is  not  viewed  as  the  answer  to  the  broad  issue, 
which  is  more  encompassing  than  facts,  information,  and  self-direction.  The  following 
observations  are  made: 

•  Internet  technology  is  generally  not  available,  or  is  available  to  a  limited  extent,  to 
individuals.  Its  limitations  are  its  speed,  its  ease  of  use,  the  availability  of  computers 
with  Internet  access  for  the  period  of  time  required,  and  the  lack  of  training  in  its  use 
for  teachers,  counsellors,  and  students. 

•  the  computer  is  part  of  a  larger  tool  kit  required.   It  cannot  replace  the  need  for 
supervision,  assistance,  counselling,  direct  experience,  and  other  non-electronic  types 
of  help. 

•  one  person  was  aware  of  and  had  used  the  AAECD  web-site  (OCCINFO  and  Edinfo). 
Other  web-sites  used  are  the  Calgary  Youth  Employment  Center,  and  Calgary  Public 
Library  sites,  as  well  as  the  sites  of  post-secondary  institutions,  and  a  scholarship  site. 

The  comments  relating  to  technology  are  included  in  Appendix  G.  Appendix  C,  the 
description  of  activities  and  materials  used  in  each  of  the  schools  visited,  also  describes 
what  technology  is  available. 

The  inventory  of  products  developed  as  part  of  this  project  includes  over  100  web-sites 
relating  to  this  subject  targetted  toward  youth.  Many  of  these  are  provided  by 
governments,  others  are  provided  by  the  private  and  non-profit  sectors.  Post-secondaries 
have  their  own  web-sites,  some  with  career  planning  "products"  on  them.  Other  provinces 
have  sites  for  youth  and/or  adults  (some  sponsored  in  part  by  HRDC).  The  Calgary 
Youth  Employment  Centre  has  a  web-site  (sponsored  by  HRDC). 

The  student  survey  results  also  provide  insight  into  the  current  and  potential  role  of 
technology  in  this  area: 

•  when  asked  what  kinds  of  help  would  be  most  beneficial,  computer  programs  ranked 
13th  (43%  said  it  would  be  beneficial,  38%  it  might  be  beneficial,  and  19%  said  it 
would  not  be  beneficial). 

•  when  asked  what  had  been  most  helpfiil  to  them  in  the  past,  responses  on  whether  the 
CHOICES  computer  and  "Other  computer '  had  been  helpfiil  indicate  that  for  a 
significant  portion,  neither  had  been  helpfiil  (38%  for  CHOICES,  and  54%  for  "Other 
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computer  ")  (Responses  between  schools  were  similar  for  "Other  Computer '  but  not 
similar  for  CHOICES.  This  reflects  the  efforts  made  at  some  schools  to  administer  the 
CHOICES  program  in  conjunction  with  other  types  of  assistance  such  as  one-on-one 
counselling). 


Exhibit  rV-2.  Student  Survey  Results.  How  HELPFUL  have  the  following  been  to 
you  in  planning  for  after  high  school? 


Big 

Some 

Littl 

help 

help 

help 

CHOICES 

10% 

27% 

25% 

Other  computer 

8% 

13% 

25% 

No  help**      Don't  Know* 

(%)  of  total  responses) 

38%  22% 
54%  39% 


*  "don't  know"  indicated  no  exposure  to  it 

**per  centages  are  of  those  who  were  exposed  to  it  ("don't  knows"  were  taken  out) 


H.  Information  desired 


The  main  comment  relating  to  where  additional  information  would  be  beneficial  related  to 
the  over-abundance  of  information.  Most  people  said  that  more  "traditional"  information 
was  not  needed.  Ideas  for  where  additional  information  would  be  of  benefit  were  single 
comments  covering  a  range  of  ideas.  The  list  below  indicates  individual  suggestions  for 
information  that  would  be  useful  (from  the  interviews). 

Information  on  further  education  and  training 

•  additional  and  better  information  on  apprenticeship 

•  information  that  explains  the  differences  between  post-secondary  institutions 

•  more  materials  for  every  student  on  post-secondary  opportunities  (calendars,  for 
example) 
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Information  on  information 

•  information  on  what  materials  are  used  by  CALM  teachers  who  teach  the  subject 
successfully 

•  information  on  how  to  use  computers  more;  where  the  sources  of  information  are  on 
the  computer 

•  information  on  what  is  available,  what  resources  are  recommended 

•  more  efficient  ways  of  finding  information 
Information  on  careers 

•  videos  on  careers,  particularly  targetted  toward  rural  communities;  perhaps  available 
from  industry  associations 

•  a  web-site  that  is  relevant  to  job  opportunities 

•  more  information  on  new  jobs  emerging 

•  lists  of  careers/occupations  relating  to  broad  subject  areas  such  as  chemistry,  biology 
How-to  information 

•  information  on  what  kids  need  to  do  specifically  to  explore  careers,  select  options,  find 
out  what  they'd  be  good  at.  (They  don't  know  where  to  start). 

Workplace-related  information 

•  a  video  on  how  to  avoid  sexual  harassment  (for  work  experience  students) 

•  materials  to  help  support  students  on  work  experience 
Tools 

•  a  range  of  aptitude  tests  that  could  be  used  in  each  grade;  something  better  than 
CHOICES 

•  materials  that  would  help  teachers  address  that  "teachable"  moment... the  "What 
Colour  is  My  Parachute"  for  kids 
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•  a  computer  program  where  a  student  could  input  their  profile  and  get  matched  with 
scholarship  opportunities 

Vehicles  that  could  be  used 

•  quips  of  information  to  use  in  the  school  newsletter 

•  information  that  triggers  discussion 

Support  services 

•  a  central  Hst  of  job-shadowing  or  work  experience  opportunities 

•  a  basic  tool  kit  of  information  resources  for  every  counsellor 
Targetted  information 

•  more  information  targetted  toward  students  with  lower  abilities 

•  information  for  special  needs  students  on  education  and  job  opportunities 

These  comments  on  where  additional  information  would  be  useful  were  in  addition  to 
comments  on  the  abundance  of  materials  already  available,  the  difficulty  of  keeping  up 
with  it,  and  the  relative  importance  of  other  factors  compared  to  ''traditional"  information. 

The  student  survey  indicated  that  more  "traditional"  information  would  be  useful  in  the 
areas  of 

•  universities  and  colleges  (63%  said  yes  it  would  be  beneficial;  91%  said  yes  or  maybe) 

•  scholarships  and  financial  assistance  (58%)  said  yes  it  would  be  beneficial;  90%)  said  yes 
or  maybe) 

•  other  types  of  training  (57%)  said  yes  it  would  be  beneficial;  91%)  said  yes  or  maybe) 

•  how  to  land  a  job  (53%  said  yes  it  would  be  beneficial;  87%  said  yes  or  maybe) 

•  where  to  go  to  get  information  (53%  said  yes  it  would  be  beneficial;  88%)  said  yes  or 
maybe) 

•  how  to  sort  through  all  the  information  available  (52%)  said  yes  it  would  be  beneficial; 
89%o  said  yes  or  maybe) 
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•  information  from  the  counsellors'  offices  (46%  said  yes  it  would  be  of  benefit;  87% 
said  yes  or  maybe) 

•  computer  programs  that  you  could  work  through  yourselves  (43%  said  yes  it  would  be 
beneficial;  81%)  said  yes  or  maybe) 

Exhibits  IV-3,4  and  5  provide  the  student  survey  results  relating  to  this  question.  Even  the 
least  supported  types  of  additional  help  were  supported  by  60%)  of  students  who  indicated 
it  would  or  might  be  beneficial  (answered  yes  or  maybe).  Least  supported  types  of 
additional  help  were  more  classroom  type  of  instruction,  more  help  for  parents,  more 
discussion  and  debate  on  the  topic  in  school,  and  more  information  available  form  the 
school  library. 
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Exhibit  rV-3.  Student  Survey  Results:  Most  Beneficial  Types 

of  Help 

Would  any  of  the  following  kinds  of  help  be  beneficial  to  you? 

(Answer  categories: 

yca^  iii<tyuc)  iiu^ 

Yes 

Yes  and 

Maybe 

opportunity  to  directly  experience  jobs  and  careers  of  interest 

71% 

93% 

more  help  finding  out  what  you  would  be  good  at 

64% 

88% 

more  information  on  universities  and  colleges 

63% 

91% 

more  real-life  exposure  to  real  people  who  do  different  jobs 

59% 

90% 

more  information  on  scholarships  and  financial  assistance 

58% 

90% 

more  information  on  other  types  of  training 

57% 

91% 

more  information  on  how  to  land  a  job 

53% 

87% 

more  help  finding  out  where  to  go  to  get  information 

53% 

88% 

more  help  sorting  through  all  the  information  available 

52% 

89% 

more  events  like  Career  Fair  or  Career  Days 

52% 

oO  /o 

more  one-on-one  time  with  the  school  counsellor 

49% 

89% 

more  information  available  from  counsellors'  offices 

46% 

87% 

more  computer  programs  that  you  could  work  through  yourselves  43  % 

81% 
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Exhibit  rV-4.  Student  Survey  Results:  Top  3  Preferred  Types  of  Help. 
Which  of  the  above  types  of  help  would  be  most  beneficial? 

•  more  opportunity  to  directly  experience  jobs  and  careers  of  interest  (128  in  top 
tiiree;  45  first) 

•  more  real-life  exposure  to  real  people  who  do  different  jobs  (116  in  top  three;  36 
first) 

•  more  help  finding  out  what  you  would  be  good  at  (102  in  top  three;  44  first) 

•  more  information  on  universities  and  colleges  (99  in  top  three;  32  first) 

•  more  one-on-one  time  with  the  school  counsellor  (90  in  top  three;  59  first) 

•  more  information  on  scholarships  and  financial  assistance  (78  in  top  three;  22  first) 

•  more  events  like  Career  Fair  or  Career  Days  (74  in  top  three;  13  first) 


Exhibit  rV-5.  Student  Survey  Results:  Least-supported  types  of  activities. 

Would  any  of  the  following  kinds  of  help  be  beneficial  to  you? 

(Answer  categories: 

yes,  maybe,  no) 

No      Yes  or  Maybe 

more  classroom  type  instruction 

37%  63% 

more  help  for  parents 

30%  70% 

more  discussion  and  debate  on  the  topic  in  school 

28%  72% 

more  information  available  from  the  school  library 

26%  74% 
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/.  Overlap/duplication 


Overlap  and/or  duplication  is  considerable  in  this  area.  It  occurs  at  various  levels: 

•  between  teachers,  schools,  districts 

•  between  communities 

•  between  levels  of  government— federal  and  provincial 

•  between  different  areas  of  the  same  Departments 

•  between  provincial  governments 

•  between  Canada  and  the  U.S. 

•  between  post-secondary  institutions 

•  in  the  private  sector  (industry,  associations,  and  private  suppliers) 

•  in  the  non-profit  sector  (Careers:  The  Next  Generation,  Junior  Achievement) 

This  is  unquestionably  a  dynamic  field.  Many  organizations  are  interested  in  and  working 
on  youth  issues,  and  many  people  are  also  interested  in  and  working  on  the  topic  of 
career  deveiopment  independent  of  the  youth  focus. 

To  an  extent  adult  materials  are  also  suitable  for  youth,  depending  on  what  level  of  youth 
and  what  level  of  adult.  Many  resources  can  be  used  by  both.  The  overlap  between  adult 
and  youth  needs  should  be  considered  when  looking  at  the  body  of  information  and 
assistance  available  in  this  area. 

Key  differences  in  the  adult  and  youth  populations  served  by  initiatives  in  this  area  are: 

•  youth  tend  to  have  less  experience  with  and  exposure  to  jobs,  occupations  and  careers 

•  youth  may  not  be  as  developed  in  terms  of  their  self-awareness—understanding  their 
limitations,  skills,  capabilities,  interests 

•  youth  may  not  be  interested  in  the  topic  or  recognize  its  importance—need  to  be 
sparked  and  engaged 

•  peers  and  siblings  are  key  influencers  on  youth 

•  a  large  per  centage  of  the  youth  population  go  to  school  every  day 

******* 
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U  The  School  System  and  Its  Students 


A.  Schools  and  their  approaches 

The  current  school  system  is  a  decentralized  model,  down  to  the  teacher  level.  The 
curriculum  is  the  unifying  factor  across  schools.  Each  District,  each  school,  each  teacher 
has  different  approaches,  philosophies,  priorities.  This  is  especially  true  in  the  area  of 
career  initiatives,  where  curriculum  is  not  specific  and  not  tested  uniformly  (across  the 
province). 

Comparing  our  eight  schools,  we  observed  the  following  similarities  and  differences  in 
their  approaches: 

•  all  schools  do  the  following  (although  each  does  it  differently):  Career  Fair/Day,  work 
experience,  CTS  courses,  counsellor  support.  CALM,  access  to  post-secondary 
calendars. 

•  counsellors'  degree  of  emphasis  on  careers  education  varies  from  school-to-school, 
depending  on  the  level  of  counsellor  resources  available,  and  the  school  priorities.  It 
appeared  that  five  schools  had  placed  a  high  priority  on  career  education,  and  the 
other  three  a  medium  priority. 

•  five  of  the  eight  schools  provided  access  to  the  CHOICES  program,  and  another  used 
the  Career  Explorer  program.  The  two  smallest  schools  did  not  have  access  to  these 
computer  programs— cost  was  a  factor. 

•  three  of  the  schools  were  using  the  skills  ponfolio  approach  or  a  similar  program,  and 
two  others  were  moving  in  that  direction. 

•  counsellor  training  in  the  area  of  career  planning/guidance  counselling  varies.  It  can 
range  from  a  Masters  degree  specializing  in  guidance  counselling,  to  a  general 
Bachelor  of  Education. 

The  subject  of  career  planning  is  affected  by  the  school's  setting  in  terms  of 
rural/urban,  type  of  economy,  and  type  of  community: 

•  where  economies  are  booming,  students  can  get  good  jobs  with  no  further 
education—this  is  viewed  as  affecting  their  performance  in  high  school  (they  often 
work  part-time,  and  are  not  motivated  to  do  well  at  school).  It  also  leads  to  what 
some  feel  are  short-term  decisions  (to  go  to  work)  rather  than  decisions  that  will  be 
better  in  the  longer  term  (continue  with  education/training). 
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in  small  schools  in  rural  settings,  the  opportunity  to  expose  students  to  a  range  of 
career  choices  is  limited. 


B.  The  current  curriculum 

The  Career  and  Life  Management  course  (CALM)  is  a  mandatory  course  for  high  school 
graduation  and  an  important  part  of  Alberta  Education's  current  approach  to  this  subject. 
Interviewees  inevitably  spoke  of  CALM  when  asked  about  the  issues  explored  in  the 
research. 

Our  interviews  indicate  strong  support  for  these  views  (though  not  unanimous): 

•  the  careers  section  of  CALM  is  currently  one  of  the  weakest  in  how  it  is  delivered. 

•  the  careers  section  of  CALM  is  one  of,  if  not  THE  most  important  and  valuable  part  of 
the  course. 

•  too  little  time  is  spent  on  the  careers  section  of  CALM.  CALM  tries  to  cover  too  many 
topics  in  too  little  time. 

•  the  current  text  is  particularly  weak  in  the  area  of  career  management.  The  text  was 
published  in  1989. 

The  role  of  CALM  and  its  curriculum  are  currently  under  review  by  Alberta  Education. 
Exhibit  G  includes  interviewee  comments  on  CALM.  Our  focus  was  on  CALM's  role  in 
career  education  and  guidance. 

Schools  view  CALM  as  one  component  of  their  career-related  activities.  Every  teacher 
has  a  different  approach  to  CALM,  and  schools  place  varying  degrees  of  emphasis  on  it. 

Surveyed  students  were  asked  how  helpful  CALM  had  been.  Answers  varied.  13%  said  a 
big  help;  40%  said  some  help;  25%  said  little  help  and  21%  said  no  help.  The  individual 
school  results  indicate  that  schools  achieve  different  levels  of  success  here.  At  the  top  two 
schools  (on  this  question),  21%  and  19%  said  CALM  had  been  a  big  help  compared  to  the 
average  of  13%  ~  a  significant  difference. 
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C.  Promising  practices 


The  survey  analysis  indicates  that  some  schools  do  better  than  others  on  career-related 
activities.  We  looked  at  the  schools  where  students  said  that  activities  were  the  biggest 
help  to  draw  these  conclusions: 

•  Career  Fair/Days  can  be  a  big  help  or  no  help,  depending  on  how  it  is  done.  At  one 
school,  45%  said  Career  Fair/Days  was  a  big  help  compared  to  the  average  of  19%. 
At  that  school,  Career  Fair/Days  is  linked  with  other  career-related  activities  that  take 
place  before,  during  and  after  the  event.  Students  do  an  exploration  plan,  carry  a 
Career  Passport  for  stamping,  and  do  follow-up  assignments. 

•  the  school  that  had  the  most  success  with  its  job  shadow  program  used  interest 
inventory  information  to  match  students  with  job  placements. 

•  the  school  where  the  CHOICES  program  was  the  most  help  to  students  combines  the 
CHOICES  program  with  one-to-one  counsellor  assistance.  The  CHOICES  program  is 
located  just  outside  the  counsellor's  office. 

•  schools  with  integrated,  intensive  career  education  programs  include  related  goals  and 
objectives  in  the  school  plan  that  guide  counsellor  activities;  and  have  strong  support 
and  leadership  from  the  school  principal. 

Other  interesting  practices  (that  may  be  promising)  implemented  by  schools  are: 

•  CALM  is  offered  through  distance  education. 

•  Junior  Achievement  is  considered  a  successful  program. 

•  all  teachers  are  trained  to  use  the  Career  Explorer  program. 

•  the  Teacher  Advisor  concept  is  integrated  with  career  education  strategies. 

•  interest  inventories  are  administered  in  each  grade. 

•  all  Grade  12  students  are  surveyed  and  the  survey  results  are  discussed  in  personal 
interviews  with  Teacher  Advisors  (survey  questions  relate  to  careers  and  planning). 

•  video  monitors  and  school  newsletters  are  used  to  highlight  career  information  such  as 
admission  deadlines,  scholarships,  etc.. 

•  apprenticeship  inquiries  are  referred  to  one  teacher  (team  leader). 

•  career  searches  are  part  of  the  school's  computer  course. 


Bradley  Wells  Management  Consulting 


50 


•  career  portfolios  are  used  in  combination  with  program  blueprints,  in  binder  format 
beginning  in  Grade  9. 

•  guest  speakers  come  in  over  the  lunch  hour. 

•  schools  access  resources  available  through  local  Career  Development  Centres  or 
Youth  Employment  Centres. 

•  the  counsellor  meets  with  all  students  and  parents  one-on-one  in  Grade  10. 

•  career  education  is  integrated  into  Social  Studies  10  over  5  days. 

•  several  schools  host  or  attend  local  conferences  relating  to  careers  and  education. 

A  key  component  of  successful  work  in  this  area  is  dedicated,  knowledgeable,  trained 
counsellors,  and  enough  of  them.  Counsellors  are  the  cornerstone  of  work  in  this  area— 
because  of  their  knowledge,  experience,  and  resources  they  can  access.  If  schools  have 
the  resources  (staff  and  funds),  they  can  send  counsellors  to  training,  they  can  invest  in 
new  initiatives  (time  and  dollars),  they  can  refine  current  practices,  and  they  can  use 
technology  as  part  of  the  process. 

D.  Constraints 

Interviewees  identified  the  following  constraints  to  be  considered: 

•  Time  constraints— counsellors  and  teachers  have  time  limitations;  work  experience 
and  job  shadow  in  particular  take  considerable  time  to  organize. 

•  Scheduling— students  have  difficulty  fitting  options  into  their  schedules  that  contribute 
to  career  decisions  (particularly  CTS  and  work  experience  options  for  "academic" 
students). 

•  Rural  area  challenges-rural  schools  find  it  more  difiRcuh  to  organize  successfijl 
Career  Fair/Days,  job  shadow,  work  experience  programs,  and  CTS  courses. 

•  School  priorities— a  teacher  complains  that  students  spend  too  much  time  out  of  the 
classroom;  an  administrator  questions  the  role  of  education  in  the  career  arena;  focus 
is  on  diploma  exam  achievement  levels;  counsellors  may  face  challenges  getting  access 
to  students  through  the  classroom. 

•  Teacher  qualifications— some  teachers  do  not  feel  equipped  to  provide  assistance  in 
this  area;  others  are  very  interested  and  already  deliver  career-type  of  education  in  the 
classroom. 
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•  Community  limitations—job  shadow  and  work  experience  can  be  a  burden  on  local 
businesses. 

•  Students  not  engaged-some  schools  have  difficulty  motivating  students;  getting 
them  to  take  part  in  career-related  activities. 


E.  Students 

The  student  body,  like  any  large  group  of  people,  is  diverse.  When  considering  their 
career  education  needs,  the  following  types  of  differences  are  noteworthy. 

1.  Different  stages  of  decision-making 

This  variable  will  impact  on  the  type  and  quantity  of  assistance  provided. 

•  a  portion  of  students  know  what  they  want  to  be,  and  where  they  want  to  go,  possibly 
from  an  early  age.  Another  group  of  students  know  what  their  interests  are,  but  have 
several  "competing"  interests  or  aren't  sure  what  opportunities  there  are  in  their 
interest  areas.  The  last  two  groups  are  those  who  don't  have  particular  interests,  but 
are  interested  in  exploration;  and  those  who  do  not  have  particular  interests  and  are 
not  interested  in  exploration. 

•  the  student  survey  showed  that  those  who  have  definite  plans  are  more  likely  to  be 
going  to  university  or  college,  have  less  difficulty  deciding  what  to  do  after  high 
school,  tend  to  think  it  is  more  important  to  make  a  good  decision,  and  are  more  likely 
to  feel  that  the  counsellor  and  the  school  overall  were  helpful. 

2.  Different  levels  of  academic  aciiievement 

This  variable  impacts  on  the  choices  that  are  available  to  the  student,  and  reflects  on  their 
interests,  skills  and  abilities. 

Our  survey  results  showed  that: 

•  24%  had  average  marks  between  50  and  65;  60%  had  marks  between  66  and  80;  and 
16%  had  marks  over  80 

•  the  higher  the  marks,  the  more  likely  students  are  to  have  a  definite  plan  (3 1%  for 
marks  between  50  and  65,  and  44%  for  marks  over  80);  but  a  large  portion  of  those 
with  higher  marks  (56%))  do  not  have  definite  plans. 

•  students  in  all  achievement  levels  have  difficulty  with  the  decision  (results  are  similar). 
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•  those  with  the  highest  grades  are  more  likely  to  say  that  the  school  has  not  been 
helpful,  and  they  need  more  help. 

•  students  with  high  grades  feel  differently  about  what  types  of  help  would  be  useful. 
They  are  more  likely  to  feel  that  help  from  the  counsellor,  information  on  universities 
and  colleges  and  financial  assistance,  and  information  in  the  school  library  would  be 
useful. 

•  Those  with  lower  grades  (50-65%)  are  more  likely  to  think  that  more  real-life 
exposure  to  real  people  who  do  different  jobs,  more  opportunity  to  directly 
experience  jobs  and  careers  of  interest,  information  on  other  types  of  training, 
where  to  go  to  get  information,  more  help  for  parents,  more  computer  programs, 
and  more  classroom  type  of  instruction  would  be  helpful  than  students  with  higher 
grades. 

F.  Junior  High  and  Elementary 


Two  thirds  of  students  surveyed  wish  they  had  received  more  help  earlier. 
Most  frequendy,  students  felt  that  help  should  begin  in  junior  high,  while  others 
specified  in  Grade  9  or  10. 


Do  you  wish  you  had  received  more  help  in  earlier  grades  in  planning  for  your 
future? 

Yes  67% 
No  33% 


We  make  the  following  observations  based  on  our  interviews  with  Junior  High  and 
Elementary  counsellors  and  teachers: 

•  interest  in  this  issue/area  is  increasing  at  the  junior  high  level. 

•  at  the  junior  high  level,  needs  are  for  exploration,  exposure,  and  stimulating  interest 

•  it  is  important  not  to  emphasize  making  a  choice  (career  or  job)  at  earlier  grades. 

•  junior  high  and  elementary  counsellors  are  not  as  aware  of  materials,  but  know  that 
there  is  a  lot  out  there;  they  don't  get  sent  many;  they  may  have  AAECD  materials 
displayed  in  their  offices. 
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•  some  School  Councils  are  pressing  for  more  work  in  career  guidance  at  the  junior  high 
level. 

•  the  health  textbook  is  outdated  in  the  careers  area. 

•  counsellors  are  very  busy—often  teach,  work  between  schools. 

•  the  issue  becomes  paramount  in  Grade  9  with  course  selection  for  high  school. 

•  resources  to  purchase  materials  are  limited. 

Interest  at  the  elementary  level  was  limited.  Elementary  schools  feel  they  address  the  issue 
through  teaching  decision-making  and  goal-setting.  Speakers  and  visits  to  the  community 
are  a  large  part  of  the  elementary  approach.  Interest  in  this  area  is  more  academic  than 
practical  in  nature  at  this  time. 
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V7.  Suggestions  Made  By  Interviewees 


Over  100  people  were  personally  interviewed  for  this  project.  All  were  asked  what 
suggestions  they  would  have  for  addressing  the  issue  and  making  improvements.  Their 
comments  are  summarized  in  this  section  under  "strong"  (those  most  frequently 
mentioned),  and  "medium"  recommendations. 


A.  Recommendations  strongly  supported  by  interviewees 

A.l.  Strengthen  and  develop  curriculum.  Curriculum  development  was  not  referred 
to  as  a  body  of  knowledge,  but  rather  to  processes,  activities,  exploration,  decision- 
making. Suggestions  included: 

•  have  "experts"  teach  the  material,  not  regular  teachers:  or  have  highly  skilled, 
dedicated  teachers;  support  the  teachers  who  teach  it  with  professional  development. 

•  make  it  more  intensive  (than  CALM);  make  it  longer,  and  include  exposure  to  different 
types  of  work;  make  it  exciting  and  interesting  and  engage  the  students  in  the  topic. 

•  make  the  curriculum  continuous  and  non-repetitive  between  grades,  beginning  in  grade 
7  and  possibly  in  elementary;  do  more,  more  frequently,  earlier;  take  out  repetition 
between  various  parts  of  the  current  curriculum  such  as  health,  CALM  and  CTS 
courses;  give  individual  teachers  specific  tasks  to  facilitate  at  specific  times. 

•  work  with  other  Western  Canadian  educators  in  developing  new  curriculum  and  new 
approaches. 

•  include  real-world  and  career-related  information  and  approaches  in  all  classes. 

•  develop  and  communicate  a  more  coordinated,  logical,  simple  approach  to  this  area  to 
help  teachers  and  counsellors  with  its  implementation. 

A.2  Increase  work  experience,  job  shadowing,  and  related  activities.  Suggestions 
included: 

•  making  work  experience  compulsorv'  for  all  students. 
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•  make  it  more  consistent  through  the  school  years  (take  it  2-3  times;  or  do  it  one  or 
two  days/month). 

•  have  less  time  spent  with  more  employers. 

•  increase  the  length  of  the  school  year  so  work  experience  can  be  included. 

•  replace  recreational  field  trips  with  work  experience  types  of  activities. 

•  further  develop  the  RAP  program. 

•  encourage  mentoring  programs. 

•  involve  the  community,  bring  in  more  speakers. 

A.  3.  Help  students  identify  their  interests,  particular  strengths,  and  what  they 
would  be  good  at.  Suggestions  included  use  of  more  analytical  tools,  exploring  different 
careers,  one-on-one  work  as  well  as  computer-assisted;  using  teacher  advisors  at  all  grade 
levels. 

B.  Other  recommendations  provided  by  interviewees  reflecting  medium 
support 

•  Focus  more  on  those  not  going  on  to  post-secondary. 

•  Increase  accessibility  to  post-secondary  education  and  training  opportunities  through 
lower  cost,  better  information,  and  more  seats. 

•  Provide  provincial  licensing  for  CHOICES,  or  fund  schools  for  CHOICES. 

•  Empower  parents  with  information,  and  motivation  to  help  students. 

•  Tailor  strategies  for  rural  schools. 

•  Increase  training  provided  to  teachers  and  counsellors  in  this  area. 

•  Increase  counsellor  work  in  and  focus  on  this  area. 

******* 
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VII.  Recommendations 


Some  feel  that  schools  are  doing  all  they  should  and  can  do.  and  more  work  in  this  area  is 
not  required.  These  people  might  argue  that  it  is  not  the  school's  job  as  much  as  it  is 
parents,  that  career  decisions  cannot  and  should  not  be  influenced,  there  are  more 
important  topics  for  schools  to  address,  and/or  schools  are  already  doing  a  lot  in  this 
area. 

Schools  are,  generally  speaking,  doing  a  good  job  in  this  area,  particularly  considering 
they  have  limited  resources  and  competing  interests. 

However,  several  indicators  support  the  need  for  and  benefit  of  additional  initiative  in  this 
area  at  this  time: 

•  society  is  concerned  about  its  youth.  The  day  this  section  was  written  the  Edmonton 
Journal  carried  a  3/4-page  article  on  the  subject  of  youth  having  difficulty  with  after- 
high-school  decisions,  and  the  potential  pitfalls  of  taking  a  year  off  (Edmonton 
Journal,  March  22,  1998). 

•  decisions  appear  to  be  more  complex  than  in  the  past,  and  the  value  of  making  good 
decisions  is  viewed  as  higher. 

•  schools  that  are  increasing  their  efforts  in  this  area  are  positive  about  its  results. 

Increasing  the  resources  targetted  toward  this  area  may  be  warranted,  but  should 
be  done  with  careful  consideration  for  these  factors: 

•  there  are  many  players  in  this  arena  (not  including  schools,  parents  and  teachers). 

•  opportunities  for  securing  funds  from  other  related  sources  need  to  be  considered. 

•  opportunities  for  partnership  are  many—with  other  provinces  and  the  federal 
government,  with  career  development  organizations,  with  the  private  sector,  with  non- 
profit organizations. 

•  there  may  be  opportunities  to  divert  existing  resources  to  new  areas  or  through  new 
channels,  revitalizing  existing  structures  and  initiatives,  rather  than  increasing  the 
overall  dollars  spent  on  this  area. 
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•  increased  funds  attributed  to  this  area  should  be  done  for  the  short  term,  with  the 
assumption  that  once  projects  are  completed,  and  systems  and  structures  are  in  place, 
the  need  for  support  and  assistance  will  diminish  or  change. 

Exhibit  VII- 1  is  a  schematic  representation  of  the  players  involved  and  the  challenge  area. 

Recommendation  #1.  Develop  and  implement  new  curriculum, 
including  the  structure  and  systems  that  support  it. 

Interviewees  indicated  strong  support  for  strengthening  curriculum  in  this  area. 
Curriculum  is  the  cornerstone  of  the  education  system,  and  the  thread  that  binds  teachers 
and  schools  across  the  province,  and  increasingly  across  the  nation. 

In  the  curriculum  re-design,  consideration  should  be  given  to: 

•  clarifying  and  solidifying  the  relative  importance  of  this  topic  compared  to  other 
subjects,  and  other  Alberta  Education  initiatives. 

•  considering  that  student,  teacher,  counsellor  and  school  schedules  are  already  full. 

•  schools  are  already  attending  to  this  area  not  only  through  the  curriculum,  but  through 
many  other  vehicles.  School  Councils,  students,  parents,  and  the  community  are 
working  together  to  provide  more  student  support  in  some  schools.  New  curriculum 
must  consider  current  capabilities  and  the  range  of  tools  available. 

Alberta  Education  is  already  committed  to  teaching  this  subject  area  through  CALM  and 
health.  We  feel  that: 

•  if  it  is  going  to  be  part  of  the  curriculum  it  should  be  done  well.  Current  curriculum 
and  the  support  and  structure  that  goes  along  with  it  should  be  strengthened  to  meet 

■  new  challenges. 

•  it  doesn't  need  to  be  academic  or  complicated—it  needs  to  be  simple,  easy,  and  clear. 

•  the  work  needs  to  be  done  quickly,  with  built-in  in  flexibility  and  adaptability. 

•  the  curriculum  cannot  interfere  with  the  great  work  already  being  done  in  this  area— it 
needs  to  enhance  it,  and  make  that  great  work  more  consistent  across  the  province. 
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We  recommend: 


1 . 1  Begin  curriculum  work  immediately  on  this  area,  in  conjunction  with  other  Western 
provinces,  and  with  the  mandate  to  make  improvements  in  a  relatively  short  timeframe  (to 
be  developed  and  modified  over  the  medium  term)  in  coordination  with  the  revision  of 
CALiM.'^ 

1.2  Focus  the  curriculum  work  first  on  high  school,  and  in  the  medium  term  include  junior 
high  and  elementary  levels. 

1.3  Involve  individuals  from  Alberta  Advanced  Education  and  Career  Development,  and 
career  practitioners  currently  working  directly  with  youth  (such  as  from  the  Youth 
Employment  Centres)  in  a  significant  way. 

1 .4  Emphasize  in  the  curriculum:  exposure  to  the  world  of  work  (work  experience,  job 
shadow,  guest  speakers),  interest  identification,  information  on  fiarther  education  and 
training  options,  exciting  and  engaging  students,  the  individual  nature  of  the  process,  the 
need  for  assistance  and  guidance  as  well  as  self-directed  approaches,  the  use  of  technology 
as  a  tool  to  be  used  in  a  broader  context,  and  work  to  be  done  in  all  grades  (and  possibly 
all  subjects).  The  topic  lends  itself  to  approaches  that  are  flexible,  individualized,  and  self- 
directed:  that  include  motivation,  controls  to  ensure  target  outcomes  are  achieved,  readily 
available  tools  or  assistance,  and  continuity  and  non-repetition  at  the  student  level  between 
years. 

1.5  Clarify  and  develop  appropriate  structures  and  support  systems  for  the  curriculum, 
including  roles  and  responsibilities  for  counsellors  and  teachers.  Depending  on  what  the 
curriculum  includes,  a  key  component  will  be  that  trained,  "expert",  motivated  individuals 
are  involved  in  its  delivery,  and  support  structures  are  in  place. 

1.6  Consider  the  need  for  linkages  with  (and  possibly  inclusion  of)  related  initiatives  and 
activities  including  career/ employment  skills  portfolios,  Tech  Prep,  CTS,  work  experience, 
and  Career  Fair/Days  for  example. 

1.7  Build  on  and  possibly  partner  with  efforts  already  in  place  or  underway  in  Canada  and 
the  United  States. 

1.8  Consider  the  differences  between  this  topic  area  and  traditional  subjects  taught 
through  curriculum,  and  the  implications  of  those  differences  on  the  type  of  guidelines  and 
support  that  would  be  beneficial.  Particular  consideration  needs  to  be  given  to  the  rate  of 
change  in  this  field,  and  the  essence  of  up-to-date  approaches  and  information. 

1 .9  Consider  the  benefits  of  measuring  results  and  demonstrating  outcomes. 


"  Tliis  assumes  that  the  CALM  revision  allows  for  e.xpansion  and  reMSion  of  the  careers  component  as  a 
separate  area.  This  cmriculimi  initiative  will  need  to  be  coordinated       tlie  CALM  revision. 
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1.10  Consider  the  broad  range  of  needs  of  individual  students,  but  particularly  focus  on 
students  that  need  the  most  help  and  would  benefit  most  from  assistance. 

Recommendation  #2:  Provide  support  for  work  experience  and 
interest  exploration  types  of  activities. 

Work  experience  and  interest  exploration  types  of  activities  were  the  highest  priority  for 
by  far  the  majority  of  contributors  to  the  research,  including  students.  The  survey  findings 
indicate  that  these  can  have  a  big  impact  or  not,  and  that  some  schools  get  great  success 
while  others  achieve  moderate  results.  The  key  challenge  with  work  experience  types  of 
activities  are  making  it  fit  the  individual,  and  linking  it  to  other  parts  of  the  process. 
(Besides  all  the  logistical  challenges  associated  with  identifying  and  securing  employers 
and  managing  the  overall  process).  With  interest-types  of  activities,  successful  approaches 
include  counselling  assistance  along  with  self-directed  tools.   The  level  of  effort  required 
to  organize  these  activities,  and  to  make  the  most  of  them,  is  high.   Careers:  The  Next 
Generation  is  doing  work  related  to  this  objective  (the  work  experience  part). 

We  suggest: 

2. 1  Add  flexibility  to  and  build  on  the  current  work  experience  component  of  CTS. 
Consider  its  potential  to  involve  all  students  through  a  series  of  grades,  support  the 
■'exposure''  process,  and  involve  multiple  short  experiences. 

2.2  Work  in  partnership  with  others,  particularly  Careers:  The  Next  Generation,  to 
identify  ways  that  support  could  be  provided  through  coordination  and  resource-pooling 
(particularly  consider  the  potential  to  involve  Career  Development  Centers,  Industry 
Associations,  Career/Fair  Days). 

2.3  Investigate  the  cost  and  feasibility  of  acquiring  a  provincial  license  for  computer 
software  that  inlcudes  a  self-assessment  component.  Acquire  this  license  if  feasible. 

2  .4  Identify  ways  to  support  counsellors  and  schools  in  their  use  of  interest  testing  tools 
and  approaches  for  all  grades.  Consider  providing  resources  (flinding  to  purchase), 
guidance  and  information  on  which  tools  are  best,  training  and  updates. 
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Recommendation  #3:  Build  on  Career  Days/Fairs 


Career  Fair/Days  is  a  large,  cross-provincial  initiative  that  involves  most  schools.  The 
infrastructure  for  organizing  Career  Fair/Days  is  already  in  place.  Post-secondary 
counsellors  who  do  the  circuit  cover  about  100  high  schools/year,  about  1/4  of  the  total 
province.  AAECD  is  a  neutral  (no  potential  conflict  of  interest)  resource  and  source  of 
information,  expertise,  and  support.  Our  research  shows  that  bringing  in  people  from 
outside  the  school  is  a  preferred  vehicle,  and  that  expertise  is  appreciated. 

In  some  communities.  Career  Development  Centre  staff  are  already  taking  part  in  Career 
Days/Fairs.  We  believe  that  participation  is  not  uniform  across  the  province,  and  that  it 
takes  place  to  a  lesser  degree  in  the  urban  areas. 

The  Career  Days/Fairs  vehicle  could  be  used  for  a  variety  of  purposes: 

•  to  communicate  key  messages  to  students  and  school  staff 

•  to  train,  inform  and  support  counsellors/teachers 

•  to  involve  parents 

•  to  demonstrate,  promote  and  distribute  materials 
We  recommend: 

3.1  Become  more  involved  in  Career  Day/Fairs.  Alternatives  for  investigation  include: 
use  of  local  AAECD  resources  (consistently  but  flexibly  and  strategically);  development  of 
a  more  unified  strategy  and  approach  to  Career  Days/Fairs  presentations  and  related  work. 
Support  for  CDCs  in  their  support  of  Career  Day/Fairs. 

3.2  Develop  a  proposal  to  form  a  "hit-team"  of  "career  experts"  including  recent 
graduates  and  youth  that  would  go  into  schools  to  provide  support  to  counsellors  and 
teachers  to  deliver  key  messages,  materials,  training,  counselling,  workshops,  high-tech 
tools,  motivation,  and/or  other  relevant  services.  It  could  be  done  in  as  part  of  Career 
Days/Fairs.  It  could  be  exciting  and  motivating.  It  could  involve  students,  parents, 
counsellors  and  teachers.  It  could  include  a  travelling  bus  or  library  that  would  carry 
information  and  computers.  This  could  be  done  in  cooperation  with  other  AAECD 
resources  (Youth  Employment  Centres,  Career  Development  Centres,  Apprenticeship) 
and  other  related  initiatives  (Canadian  Guidance  and  Counselling  Foundation  programs. 
Careers:  The  Next  Generation  Foundation,  Human  Resources  Development  Canada, 
Youth  Employment  Skills  Canada-British  Columbia,  the  private  sector,  and  the 
Corporate-Higher  Education  Forum).  It  could  begin  with  a  focus  on  large  urban  city 
schools,  which  comprise  about  75%  of  the  student  population. 


Bradley  Wells  Management  Consulting 


61 


Recommendation  #4:  Increase  AAECD's  contribution 


AAECD  has  resources  that  can  be  applied  to  this  challenge  area.  Many  of  their  career 
practitioners  have  Bachelor  of  Education  degrees  which  is  a  good  fit  with  Alberta 
Education.  (A  degree  in  Education  or  Arts  was  a  requirement  of  Alberta  Advanced 
Education  and  Career  Development  when  they  hired  many  of  their  career  counsellors  in 
the  late  1980s).  AAECD  contributes  content  expertise;  an  Alberta  resource  network  that 
can  be  activated  (practitioners  around  the  province;  and  service  delivery  locations); 
linkages  to  inter-provincial,  national  and  international  initiatives;  direct  experience  in 
working  with  youth  (through  Youth  Employment  Centres  and  Career  Development 
Centres),  and  responsibility  for  some  aspects  of  youth  programming. 

More  joint  work  between  the  two  Departments  could  increase  the  impact  of  and  build  on 
current  work.  It  could  leverage  current  initiatives  to  the  point  where  more  could  be  done 
faster.  It  would  be  more  efficient.  It  would  also  be  encouraging  from  the  perspective  of 
people  in  the  field,  who  identified  a  lack  of  coordination  and  multiple  initiatives  as 
detracting  from  the  impact  of  efforts. 

We  recommend: 

4. 1  Involve  AAECD  as  a  joint  (or  major)  partner  in  AE's  work  in  this  area. 

4.2  Identify  working  with  AE  and  contributing  to  this  area  in  the  school  system  as  a  key 
strategy  for  AAECD,  linking  it  to  AAECD's  objectives  of  accessibility  to  post-secondary 
learning  opportunities,  responsiveness  of  the  post-secondary  system,  efficiency  of  the 
post-secondary  system,  reduced  unemployment,  an  empowered  workforce  (empowered 
with  career  management  skills)  of  lifelong  learners,  and  an  effective  youth  employment 
strategy  (work  in  process  through  the  First  Ministers). 

4.3  Form  a  structure/project  unit/joint  venture  within  government  that  combines 
resources  of  AE  and  ACED  to  focus  on  programs  and  services  for  youth  in  the  short  to 
medium  term,  primarily  in-school,  reporting  to  both  departments.  (Also  consider 
involving  Human  Resources  Development  Canada  in  some  way,  particularly  in  their  role 
as  a  flinder  of  many  initiatives  in  this  area).  This  structure  would  require  clear 
accountability  mechanisms;  an  ambitious,  action-oriented  plan  with  desired  results;  strong 
leadership;  and  a  clear  timeframe  (preferably  short).  The  structure  would  particularly 
provide  leadership  and  coordinating  functions  for  cross-provincial  initiatives.  It  would  aim 
to  bring  resources  together  for  new  projects,  and  develop  strategic  approaches  in 
coordination  with  other  key  players. 

4.4  Encourage  cross-training  types  of  activities  such  as  secondments  and  attendance  at 
each  other's  conferences. 
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Recommendation  #5.  Focus  AAECD's  information-related  work 


Chapter  3  provides  the  research  results  on  questions  relating  to  information  products  and 
management.  As  a  result  of  those  findings,  we  make  the  following  recommendations: 

5.1  Identify  counsellors  as  a  primary  target  for  information-related  work.  It  is  through 
counsellors  that  teachers,  parents,  and  students  look  for  information.  The  counsellor  is 
typically  the  hub  from  which  related  work  takes  place  in  the  school. 

5.2  Encourage  and  support  existing  AAECD  field  operations  to  work  with  schools  and 
develop  local  strategies  for  working  with  schools  in  their  respective  communities  (Youth 
Employment  Centres,  Career  Development  Centres). 

5.3  With  Alberta  Education,  develop  and  assess  innovative  alternatives  for  leveraging 
current  resources  in  the  guidance  counselling  area.  Interested  groups  include  post- 
secondary  institutions,  the  Corporate-Higher  Education  Forum,  the  private  sector  and 
others.  Local  Career  Development  and  Youth  Employment  Centres  are  already  working 
in  this  way  in  some  areas.    The  "hit-team"  concept  could  be  part  of  this— bringing  in 
external  resources  that  travel  from  school-to-school. 

5.4  Identify  ways  that  AAECD  and  AE  can  work  together  to  provide  more  support  for 
counsellors  in  the  guidance  function  (once  the  CALM  curriculum  is  re-vamped,  work  to 
provide  support  to  those  involved  in  delivering  that  education  as  well).  Particularly 
consider  working  with/through  existing  forums  such  as  associations  and  conferences  for 
information-sharing/training  types  of  activities,  one-on-one  assistance,  and  opportunities 
to  work  at  the  District  level. 

5.5  Cease  developing  and  producing  new  information  products  (similar  to  those  done  in 
the  past)  targetted  toward  youth,  at  least  in  the  short  term,  unless  the  product  is  low-cost, 
a  high  need  has  been  demonstrated,  and  strong  marketing  and  promotional  support  can  be 
provided  with  the  product. 

5.6  Cease  distribution  of  information  products  as  it  has  been  done  in  the  past.  Distribute 
current  information  products  through  direct  contact  with  individuals  only,  for  example  at 
conferences,  in  workshops,  training  sessions,  etc.,  and  on  demand. 

5.7  Focus  information  services  on  brokering  existing  information  available,  helping  people 
sort  through  and  identify  good  tools  and  information,  and  encouraging  and  facilitating  the 
sharing  of  information  beginning  at  the  school  level.  Target  efforts  toward  counsellors 
and  students.  Use  the  inventory  produced  by  this  project  as  a  starting  and  reference  point 
for  this  type  of  activity.  If  great  information  products  are  identified,  work  on  strategies 
for  getting  them  into  the  hands  of  students  and  parents,  with  support. 


Some  Career  Development  Cenu-es  and  Youth  Employment  Cenu-es  are  already  very  active  in  providing 
support  for  schools  and  counsellors  and  CALM  teachers. 
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5.8  Use  short  information  products  more  in  vehicles  such  as  newsletters,  local 
newspapers,  professional  newsletters  (A.T.A.,  etc.),  the  local  media.  Consider  providing 
short  quips  that  could  be  added  in  a  school  newsletter  or  its  video  monitor,  and  a  "what's 
new"  section  of  the  web-site.  Target  efforts  toward  counsellors,  students  and  parents. 

5.9  Continue  work  on  the  AAECD  web-site  (ALIS),  but  primarily  in  partnership  with 
existing  developers  of  similar  web-sites.  Look  for  opportunities  to  reduce  the  investment 
in  the  web-site  by  piggy-backing  on  or  joint  venturing  with  other  web-sites.  Move  toward 
a  role  as  "web-site"  broker  and  coordinator  of  similar  efforts  (providing  information  on 
where  the  web-sites  are  and  how  to  use  them,  which  are  best,  reducing  duplication  and 
overlap  in  web-site  development),  rather  than  a  web-site  provider.  Do  not  invest  in 
further  large-scale  web-site  development  at  this  time. 

5.10  Build  on  the  successful  "It's  About  Time"  product—develop  strategies  for  increasing 
its  usage,  communicating  its  contents  in  various  ways  (other  than  a  single  publication),  and 
enhancing  its  current  content  (not  necessarily  more  information),  in  cooperation  with  post- 
secondary  institutions  and  other  training  and  education  providers  (including 
Apprenticeship). 

5.11  Work  with  post- secondary  institutions  and  other  education/training  providers 
(including  Apprenticeship)  to  ensure  that  all  schools  have  up-to-date,  accurate  information 
about  school  requirements. 

5.12  Target  new  projects  on  the  large  urban  centres  and  surrounding  areas,  which 
comprise  approximately  75%  of  students,  and  high  schools.  In  the  longer  term,  work  with 
junior  high  and  elementary  schools. 

5.13  Develop  relationships  with  counsellors  and  teachers  in  schools,  and/or  with  Career 
Development  Centre  or  Youth  Employment  Centre  people  who  work  with  the  schools  to 
get  input  and  feedback  on  new  ideas,  and  to  keep  in  touch  with  what  is  happening  at  the 
school  level. 
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Recommendation  #6.  Adopt  principles  for  guiding 
information-related  activity. 

The  following  principles  are  suggested  to  guide  information-related  activity  in  the  area  of 
youth  in  schools: 

•  new  traditional  print  information  products  for  youth  in  school  are  to  be  developed  to  a 
very  limited  extent,  and  need  to  consider  the  current  situation  of  information  overload 
and  scarce  teacher/counsellor  time. 

•  information  distribution  should  be  done  in  response  to  requests,  using  face-to-face 
approaches  as  much  as  possible,  and  using  AAECD's  service  delivery  network  (Youth 
Employment  Centres,  Career  Development  Centres)  as  well  as  AE's  District  structure. 
It  is  better  to  reach  fewer  well  than  to  reach  all  poorly. 

•  information-related  projects  need  to  consider  the  need  for  active  promotion  and 
marketing  to  potential  users  in  schools. 

•  information  development,  marketing  and  distribution  strategies  need  to  consider  the 
opportunity  for  partnerships,  and  the  fact  that  there  are  many  players  in  this  field  at 
this  time. 

•  reaching  this  target  group  should  be  done  through  existing  vehicles— particularly 
Career  Fair/Days,  guest  speaker  programs,  curriculum  (currently  CALM  and  health), 
and  conferences  and  professional  development  days  for  teachers  and  counsellors. 

•  needs  and  issue  identification,  and  the  delivery  of  specialized  initiatives  should  be  done 
using  existing  expertise  and  infi-astructure  (particularly  school  counsellors,  Youth 
Employment  Centre  personnel.  Career  Development  Centre  staff  where  appropriate, 
and  post-secondary  counselling  personnel)  as  much  as  possible. 

•  until  the  curriculum  in  this  area  is  strengthened  and  re-designed,  initiatives  should  be 
targetted  firstly  toward  counsellors,  and  secondly  directly  toward  students.  Once 
curriculum  improvements  are  made,  those  involved  with  its  delivery  should  also  be 
targetted. 

•  strategies  are  to  consider  the  range  of  needs  that  individual  students  have,  and  to 
particularly  focus  on  higher  needs  students  (particularly  those  who  don't  know  what 
their  interests  are,  and  who  don't  have  parental  support  and  guidance). 
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Recommendation  #7.  Measure  and  Celebrate  Success. 

7. 1  Implement  a  project  that  measures  the  changes  in  key  indicators  in  one  or  several 
schools  after  key  strategies  are  implemented.  Strategies  could  include:  implementation  of 
promising  practices  in  schools  (promising  practices  described  in  Chapter  V),  increase  in 
counselling  resources,  implementation  of  parts  of  these  recommendations.  HopeftiUy,  a 
celebration  would  follow. 
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APPENDIX  A:  Key  Informant  Interviewees 
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Appendix  A:  Key  Informant  Interviews 


Sharon  Prather,  Alberta  Education 
Garnet  Miller,  Alberta  Education 
Michael  Alpem,  Alberta  Education 
Barb  Milne,  Alberta  Education 

Michele  Kirchner,  Alberta  Advanced  Education  and  Career  Development 
Colleen  Crickmore,  Alberta  Advanced  Education  and  Career  Development 

Christine  Couture,  Youth  Employment  Centre 
Stacey  Bartoshyk,  Youth  Employment  Centre 
Corinne  Kuly,  Career  Development  Centre 
Vicki  Jordan,  Canada  Alberta  Service  Centre 

Eric  Schmidt,  Apprenticeship,  Alberta  Advanced  Education  and  Career  Development 

David  Young,  College  of  Alberta  School  Superintendents 

Gordon  Thomas,  Alberta  Teachers  Association 

Dale  Erickson,  Alberta  School  Boards  Assocation 

Liz  Dobrovolsky,  Alberta  Home  and  School  Councils  Association 

Terry  Luhoway,  Career  Services,  N.A.I.T. 
Joan  Shiebelbein,  U.  of  A. 

Tom  Nisbet  and  Gary  MacNeill,  Careers:  The  Next  Generation 
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APPENDIX  B:  Student  Survey  Results 


Bradley  Wells  Management  Consulting 


69 


Appendix  B:  Student  Survey  Results 


A.  The  research 


A  total  of  373  surveys  were  received  from  Grade  12  students  in  eight  schools  across  the 
province. 


School 

Number  of  responses 

Delbourne  High  School,  Delbourne 

39 

F  G  Miller  Elk  Point 

60 

Bev  Facey,  Sherwood  Park 

61 

Frank  Maddock,  Drayton  Valley 

56 

Father  Mercredi,  Fort  McMurray 

44 

Hunting  Hills,  Red  Deer 

64 

M.E.  LaZerte,  Edmonton  northeast 

53 

John  Diefenbaker,  Calgary 

55 

Total: 

432  (includes  Grade  11) 

Grade  12s  only  total: 

373  (Grade  12  only) 

B.  Do  high  school  students  have  plans  for  after  high  school? 


Do  you  have  plans  for  what  you  will  be  doing  after  you  leave  high  school? 

I  have  a  definite  plan  for  what  I  will  be  doing.  39% 

I  have  a  couple  of  different  plans  I  am  considering.  48% 

I  do  not  know  what  I  will  do  but  I  am  working  on  it.  1 1% 

I  do  not  know  what  I  will  do  and  I  am  not  worrying  about  it  right  now.  2% 


Surveyed  in  January  of  their  Grade  12  year,  39%  responded  "I  have  a  definite  plan  for 
what  I  will  be  doing."  Another  48%  responded  "I  have  a  couple  of  different  plans  I  am 
considering."   Only  13%  did  not  have  plans  of  any  sort.  Other  responses  on  the  survey 
indicate  that  a  large  portion  of  students  would  like  additional  help. 
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C.  What  are  their  plans? 


Which  of  the  following  describes  what  you  think  you  will  most  likely  be  doing  the  year 
after  you  leave  high  school 

Taking  courses  at  a  university  or  college,  full-time.  54% 
Taking  courses  at  a  university  or  college,  part-time.  14% 
Taking  other  types  of  training  (non-university  or  non-college).  9% 
Returning  to  high  school  for  upgrading.  12% 
Working  full-time.  19% 
Working  part-time.  24% 
Travelling.  \4% 
Other.  6% 


77%  said  they  were  going  on  to  university  or  college  (fiall-time  or  part-time)  or  taking 
other  types  of  training.  54%  were  planning  to  take  courses  at  a  university  or  college,  full- 
time.  Include  the  part-time  and  it  goes  up  to  68%.  (9%  were  going  to  take  another  type 
of  training).  Another  12%  were  returning  to  high  school  for  upgrading.  So,  about  89% 
are  expecting  to  continue  their  education. 

D.  Do  they  have  difficulty  deciding  what  to  do  after  high  school? 


How  difficuh  has  it  been  for  you  to  decide  what  to  do  after  high  school? 

Very  difficult  15% 
Quite  difficuh  34% 
A  bit  difficuh  34% 
Quite  easy  17%) 


49%  find  it  very  or  quite  difficuh,  and  another  34%  find  it  a  bit  difficuh.  Some  17%  find 
it  quite  easy.  This  indicates  that  about  half  struggle  whh  the  decision.  The  34%  who  find 
it  a  bit  difficult  may  get  the  help  they  need  and/or  have  a  good  idea  of  what  they  want, 
along  with  the  17%  who  find  it  ''quite  easy." 

The  open-ended  question  (What  has  made  it  difficult  or  easy?)  indicated  that  the  most 
common  reasons  for  having  difficulty  were: 

•  not  knowing  what  they  were  interested  in 

•  so  many  options/choices  available 


Bradley  Wells  Management  Consulting 


71 


E.  How  important  do  they  feel  it  is  to  make  a  good  decision? 

98%  said  it  was  very  (76%)  or  quite  (22%)  important  to  make  a  good  decision  about  what 
to  do  after  high  school.  Most  people  interviewed  feel  this  is  an  important  topic  for  high 
school  students. 

F.  Has  the  school  been  helpful? 


How  helpful  has  your  school  been  with  your  after-high-school  planning? 

Ver\'helpftil  11% 

Quite  helpftil  36% 

Abithelpftil  39% 

Not  at  all  helpftil  14% 


47%  say  very  (1 1%)  or  quite  (36%)  helpftil.  39%  say  a  bit  helpftil,  and  14%  say  not  at  all 
helpftil.  This  indicates  that  the  school  is  helping  students  in  this  area. 

The  open-ended  question  ("What  has  helped  you  THE  MOST  with  your  decisions  and 
planning?")  indicated  the  following  most  frequent  responses: 

•  interests 

•  parents  and  family 

•  fiiends  and  peers 

•  school  counsellors 

G.  How  much  more  help  from  the  school  would  they  like? 

38%  of  students  said  the  school  provides  the  right  amount  of  help,  and  another  5%  said 
they  do  too  much  on  the  topic.  57%  could  use  a  bit  (45%)  or  a  lot  (12%)  more  help. 
So,  43%,  almost  half,  are  happy  with  the  way  things  are.  And,  over  50%  would  like 
more  help. 
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H.  What  kind  of  help  would  they  like? 


The  kind  of  help  most  strongly  supported  was  (as  indicated  by  the  %  that  answered  "yes' 
this  kind  of  information  would  be  beneficial): 


Would  any  of  the  following  kinds  of  help  be  beneficial  to  you?  (Answer  categories:  yes, 
maybe,  no) 


opportunity  to  directly  experience  jobs  and  careers  of  interest 

Yes 
71% 

Yes  and 
Maybe 
93%  (1) 

more  help  finding  out  what  you  would  be  good  at 

64% 

88% 

(5) 

more  information  on  universities  and  colleges 

63% 

91% 

(2) 

more  real-life  exposure  to  real  people  who  do  different  jobs 

59% 

90% 

(3) 

more  information  on  scholarships  and  financial  assistance 

58% 

90% 

(3) 

more  information  on  other  types  of  training 

57% 

91% 

(2) 

more  information  on  how  to  land  a  job 

53% 

87% 

(6) 

more  help  finding  out  where  to  go  to  get  information 

53% 

88% 

(5) 

more  help  sorting  through  all  the  information  available 

52% 

89% 

(4) 

more  events  like  Career  Fair  or  Career  Days 

52% 

86% 

(7) 

more  one-on-one  time  with  the  school  counsellor 

49% 

89% 

(4) 

more  information  available  from  counsellors'  offices 

46% 

87% 

(6) 

more  computer  programs  that  you  could  work  through  yourselves  43  % 

81% 

(8) 

If  we  include  the  "maybes"  in  the  %  provided  above,  the  order  switches  somewhat. 
The  order  is  indicated  beside  the  %  above  in  brackets  (). 
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The  least  supported  types  of  additional  help  were  (as  indicated  by  the  %  that  said  this 
kind  of  help  would  not  be  beneficial): 


Would  any  of  the  following  kinds  of  help  be  beneficial  to  you?  (Answer  categories:  yes, 
maybe,  no) 


When  asked  which  of  the  listed  types  of  help  would  be  most  beneficial,  seven  types  of 
help  scored  highest: 

•  more  opportunity  to  directly  experience  jobs  and  careers  of  interest  (128  in 
top  three;  45  first) 

•  more  real-life  exposure  to  real  people  who  do  different  jobs  (1 16  in  top 
three;  36  first) 

•  more  help  finding  out  what  you  would  be  good  at  (102  in  top  three;  44  first) 

•  more  information  on  universities  and  colleges  (99  in  top  three;  32  first) 

•  more  one-on-one  time  with  the  school  counsellor  (90  in  top  three;  59  first) 

•  more  information  on  scholarships  and  financial  assistance  (78  in  top  three; 
22  first) 

•  more  events  like  Career  Fair  or  Career  Days  (74  in  top  three;  13  first) 

When  we  look  at  those  that  were  identified  as  first  most  frequently,  5  types  of  help 
stand  out  in  this  order: 

•  more  one-on-one  time  with  the  school  counsellor 

•  more  opportunity  to  directly  experience  jobs  and  careers  that  are  of  interest 

•  more  help  finding  out  what  you  would  be  good  at 

•  more  real-life  exposure  to  real  people  who  do  different  jobs 
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more  classroom  type  instruction 
more  help  from  parents 

more  discussion  and  debate  on  the  topic  in  school 
more  information  available  from  the  school  library 


No 

37% 
30% 
28% 
26% 


Yes  or  Maybe 


63% 
70% 
72% 
74% 


•    more  information  on  universities  and  colleges 

The  open-ended  question  ("Who  do  you  think  could  best  give  you  the  help  you 
need?")  indicated  that  most  frequently,  students  identified  school  counsellors  or  people 
working  in  the  field  of  interest  as  those  who  could  best  give  them  the  help  they  needed. 

When  asked  whether  more  of  these  kinds  of  help  would  be  beneficial,  even  the  least 
supported  types  of  help  had  63-74%  of  students  responding  that  it  would  or  might  be 
beneficial.  Strongly  supported  types  of  additional  help  that  would  be  beneficial  were 
supported  by  up  to  71  %  of  respondents.  This  contradicts  question  #7  that  asks  how 
much  more  help  they  would  like,  where  43%  said  they  thought  the  school  did  the  right 
amount  or  too  much.  Perhaps  they  don't  see  the  potential  of  the  school  to  provide  this 
help  (due  to  lack  of  resources?). 

A  broad  range  of  types  of  help  are  well-supported.  Highest  on  the  list  are:  direct 
experience  of  jobs/careers,  etc.,  finding  out  what  they  would  be  good  at,  and 
information  on  further  education  options  (university  and  other,  including  scholarships). 
Related  to  those  (vehicles  for  accomplishing  that)  are  more  one-on-one  time  with  the 
counsellor,  help  finding  and  sorting  through  information,  events  like  Career  Fair/Days, 
and  computer  programs. 

Note  that  one-on-one  time  with  the  school  counsellors  was  identified  as  the  number  one 
type  of  help  that  would  be  the  most  helpful  by  the  most  respondents.  (When  they  were 
asked  to  identify  the  top  three  types  of  assistance  that  would  help  the  most). 

Considering  the  responses  to  #1,  where  39%  of  students  had  a  definite  plan  and  48% 
had  a  couple  of  plans  they  were  considering,  this  question  indicates  additional  help 
would  be  beneficial. 

/.  Do  they  think  that  more  help  should  be  provided  in  earlier  grades? 


Do  you  wish  you  had  received  more  help  in  earlier  grades  in  planning  for  your  future? 

Yes  67% 
No  33% 


Two  thirds  wish  they  had  received  more  help  earlier. 

Most  frequently,  students  felt  that  help  should  begin  in  junior  high,  while  others 
specified  in  Grade  9  or  10. 
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J.  What  has  been  most  helpful  in  the  past? 


How  HFT  PFITT  have  the  following  been  to  vou  in  nlanninff  for  after  hish  school? 
(the  "don't  know"  per  centages  are  of  the  total  responses,  and  the  other  per  centages 
are  of  the  remaining  responses—not  including  the  "don't  knows".) 

Don't 

Bis  helD      Some  helo        Little  helo      No  helo  Know 

Parents 

40% 

39% 

14% 

7% 

2% 

Work  experience 

39% 

27% 

12% 

22% 

38% 

Counsellors 

32% 

38% 

17% 

10% 

4% 

Job  shadowing 

29% 

30% 

21% 

19% 

28% 

Career  Fair/Days 

22% 

47% 

17% 

4% 

26% 

Teachers 

14% 

46% 

27% 

14% 

3% 

CALM  class 

13% 

40% 

25% 

21% 

4% 

TV  programs 

12% 

29% 

35% 

24% 

14% 

CHOICES  computer 

10% 

27% 

25% 

38% 

22% 

Other  computer 

8% 

13% 

25% 

54% 

39% 

Workbooks 

7% 

23% 

34% 

36% 

13% 

Videos 

7% 

18% 

31% 

44% 

20% 

School  library 

3% 

18% 

37% 

42% 

10% 

These  results  indicate: 

•  Parents  are  perceived  to  be  a  big  or  some  help  for  about  80%  of  students. 

•  Work  experience  scored  highest,  although  for  22  %  who  did  it,  it  was  no  help 
(results  vary  widely). 

•  Job  shadowing  is  similar  to  work  experience.  It  can  help  a  lot  or  not  at  all. 
(Implication:  this  can  make  a  big  difference  if  done  well.) 

•  Counsellors  are  almost  always  of  some  help  (only  10%  said  no  help),  and  most  are 
exposed  to  counsellors  in  some  ways  (only  4%  in  the  "don't  know"  category).  If 
the  big  and  some  help  responses  are  combined,  this  is  second  to  parents  in 
helpfulness.  Counselling  is  beneficial  more  often  than  work  experience  and  job 
shadowing. 

•  Career  Fair/Days  are  also  viewed  as  at  least  of  some  help  by  most  (only  4%  said  no 
help)  (Implication:  Career  Fair/Days  can  be  of  at  least  some  benefit  for  the 
majority.) 
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•  Teachers  and  CALM  class  have  been  some  but  not  a  big  help  overall,  with  CALM 
class  scoring  slightly  lower  than  teachers  overall.  21  %  said  CALM  was  of  no  help. 

•  CHOICES  and  other  computer  programs  score  high  in  the  "no  help"  category, 
with  38%  saying  CHOICES  is  "no  help"  and  54%  saying  other  computer  programs 
are  "no  help". 

•  Workbooks,  videos,  and  the  school  library  have  been  no  help  to  36%,  44%,  and 
42%  of  students  in  the  past.  (Despite  the  fact  that  videos  are  popular  among 


The  largest  portion  of  "don't  knows",  indicating  no  exposure  to  the  type  of  help  were: 


When  asked  what  other  things  had  been  helpful  in  making  plans  and  decisions  (in  the 
open-ended  question),  the  answer  provided  most  frequently  was  friends  and  peers. 
This  key  influence  should  not  be  overlooked. 


teachers). 


Don't  know 


Other  computer 
Work  experience 
Job  shadowing 
Career  Fair/Days 
CHOICES  computer 
Videos 


39% 
38% 
28% 
26% 
22% 
20% 
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APPENDIX  C:  Activities  and  Materials  Used 
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Appendix  C:  Activities  and  Materials  Used 


School  #1 

•  work  experience  (500  go  through  work  experience  each  year)  with  flill-time  work  experience 
coordinator 

•  RAP 

•  vocational  courses  through  CTS 

•  Industn-  partnersliip 

•  Career  Fair 

•  Counsellors 

•  -go  to  junior  highs  for  presentations 

•  -high  school  has  open  houses  for  junior  liigh  students 

•  -present  study  skills  to  Grade  IDs 

•  -present  It's  About  Time  and  Canada  Prospects  to  all  Grade  10s 

•  -Canada  Prospects  a\ailable  in  office,  but  don't  go  through  many 

•  -present  information  on  post-secondary  deadlines  to  Grade  12s 

•  -present  to  Grade  9s  using  parts  of  Canada  Prospects 

•  -display  AECD  poster:  the  Positive  one 

•  CHOICES  (all  students  do  at  M.E.Lazerte) 

•  Strong  Campbell  Career  Choice  (about  25/year) 

School  #2 

•  career  emphasis  at  school 

•  guest  speakers 

•  visits  to  colleges 

•  conference  on  career  planning  and  portfolios 

•  career  fair  (preceded  by  exploration  plan:  include  a  Career  Passport:  follow  -up  assignments) 

•  job  shadow 

•  work  ex-perience  coordinators 

•  profiles/Tech  Prep/portfolios 

•  applied  curriculimi 

•  articulation  agreements 

•  teacher  training-all  in-serviced  on  Career  Explorer 

•  Career  Morning  program 

•  Teacher  Advisor  program 

•  use  "It's  About  Time'' 

•  Career  Ex-plorer 

•  Discover  program 

•  different  interest  imentories  in  each  grade 

•  Internet  for  scholarship  information:  Youdi  Employment  Centre  site  in  Calgary 
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•  sun  ey  of  grade  12s  and  13s.. discussed  in  personal  inter\  ie\vs  with  TAs 

•  video  monitors  used  to  highlight  admission  deadlines,  scholarships. 

•  libran  with  occupational  profiles.  universit>-  calendars 

•  apprenticeship  information  referred  to  team  leader 

•  ELAA  attendance 

•  Used  most:  Career  Explorer.  Occupational  Profiles.  Saffron  and  Java  Interest  Inventories 
School  #3 

•  strong  counsellor  and  Internet  support 

•  CTS  courses 

•  work  experiences 

•  w  ork  study 

•  strong  CALM  program 

•  Computers  10  involves  career  searches 

•  career  portfolio  with  program  blueprint  (binders)  in  Grade  9 

•  employment  skills  portfolio  (grades  9-12) 

•  job  shadow  screening  uses  inventors'  information  (starts  in  Grade  9) 

•  booklets  provided  to  Grade  12s  and  Grade  8s  (former  on  post-secondar\  studies,  and  latter  on  8  st 
to  applying  for  jobs) 

•  counselling  activities  linked  to  the  school's  goals  and  objectives 

•  CHOICES  and  interest  inventor)' 

•  CALM  can  be  taken  by  distance  learning 

•  guest  speaker  program  over  lunch  hours 

•  open  houses  at  colleges 

•  Internet  use... sites  used  are  the  Calgary  Public  libran-.  School  has  its  own  web  page 

•  evaluation  form  for  work  experiences 

School  #4 

•  guest  speaker  programs 

•  information  nights 

•  access  to  Internet 

•  Project  Business-Junior  Achievement 

•  previous  pilot  project  with  a  Career  Centre  (federal  government  grant). ..no  longer  going  as  not  a 
budget  priority 

•  e.xpenmenting  with  emplovment  skills  profiles 

•  w  ork  experience 

•  Career  Fair 

•  teacher  advisor  system  ...Personalized  Education  Program 

•  complete  library  of  universit\-  calendars 

•  Career  Conference 
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•  CHOICES  (not  used  last  year  because  of  cost) 

•  Career  Search  computer  program 

•  Youtli  EmploNTuent  Centre  web-site  (Nextnet) 

•  SAJT  has  career  programs  av  ailable  on  CD  ROM 

•  some  post-secondaries  on-line 

•  fewer  counsellors,  and  they  generally  deal  with  high-risk  students 

•  attend  ELAA  and  U.  of  Calgar}-  workshops 

School  #5 

•  Counsellors: 

•  -interest  inventor)'  in  Grades  8  and  9 

•  -presentations  to  Grade  9s  about  choices 

•  -proactive;  school  priont)  on  this  area—announcements,  posters... 

•  -information  provided  in  the  newsletter  (good  link  to  parents) 

•  -Career  Fair 

•  -field  trips  to  colleges 

•  -work  with  local  college  (including  Career  Cormections  project...) 

•  -parent/student  evenings 

•  -develop  handbooks  with  scholarship  information 

•  mo\ing  in  the  direction  of  Tech  Prep,  calling  it  Career  Prep 

•  starting  at  younger  levels 

•  active  Junior  Achievement  program 

•  Careers  the  Ne.xt  Generation  people  guests 

•  Bridges  98  computer  program  (\  en  good:  available  from  Kelowna,  B.C..  they  do  custom  research  to 
support  the  program) 

•  CHOICES 

•  Holland  self-directed  search 

•  Discover  program... testing  it  out 

•  meet  one-on-one  with  parents  and  students  in  grade  10 

•  moving  toward  applied  curriculum 

•  work  experience 

•  RAP 

•  use  the  Canada  Prospects  magazine 

•  CALM  split  with  religion 

School  #6 

•  Work  experience 

•  CTS  modules 

•  Career  fair 

•  Intemet~post-secondarv  sites  have  step-bv-step  career  planning  process:  knowledgeable  of  Edinfo 
and  OCCINFO 
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•  Use  Exploring  Your  Horizons  (McGraw  Hill),  a  new  resource 

•  package  from  St.  Albert  School  District 

•  Career  focus... similar  to  Tech  Prep 

•  speakers 

•  Junior  Achievement 

•  \ideos 

•  information  from  post-secondary  institutions 

•  use  the  most:  Job  Futures:  Career  Finders  (print  and  computer  program):  university/college/technical 
school  calendars  and  information:  HRDC  office 


School  #7. 

•  CTS  courses 

•  Career  fair 

•  counsellor  is  key 

•  college/university/technical  school  information 

•  Internet 

•  use  occupational  profiles 

•  looking  at  pilot  of  OZ  modules  for  the  CTS  program 

•  has  all  recent  AAECD  materials  but  not  distributed  yet 

School  #8. 

•  all  student  go  through  a  5-step  process,  beginning  in  Grade  10;  part  of  Social  Studies  10:  spend  fi\  e 
days  talking  about  labour  market  trends,  do  interest  inventories 

•  portfolio  program 

•  employers  brought  in 

•  volunteer  work  emphasized 

•  job  shado^^ing 

•  close  work  with  the  Chamber  of  Commerce 

•  Maner  of  Choice  conference 

•  buddy  s>  stem 

•  student-of-the-day 

•  has  occupational  profiles,  calendars.  CHOICES  program 

•  use  "It's  About  Time"  in  Grade  10 

•  good  Careers  library 

•  likes  Concordia  College"  s  materials 

•  Student  Council  preparing  a  web-site 

use  on-line  scholarship  information  (not  much  for  Albena  though) 


Bradley  Wells  Management  Consulting 


82 


APPENDIX  D:  Individual  Interviewee 
Comments  on  Student  Decision-Making 
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APPENDIX  D.  Individual  Interviewee  Comments  on  Student 

Decision-Making 


CALM  Teachers 

•  More  could  be  done.  (2) 

•  No  obvious  problem. 

•  In  general,  kids  are  prepared... it  depends  on  the  individual.  The  student  has  to  take  ownership.  The 
information  is  there. 

•  It  is  very'  difficult  for  kids... and  ver\'  important 

•  The  per  centage  going  on  to  university  is  small.  They  are  making  short-term  decisions  (to  work) 

•  Some  kids  look  too  narrowly. 

•  More  options  now  for  students. 

•  University  grads  are  unemployed—makes  it  difficult  to  make  that  decision. 
Other  Teachers 

•  Hard  to  tell  whether  they  are  making  good  choices.  (2) 

•  No.  They  don't  know  what  is  out  there  for  them.  Too  narrow  a  perspective.  Kids  with  potential  are 
limiting  themselves.  Negatix  e  attitude  toward  post-secondary  (oilfield  mentality). 

•  No.  Not  high  on  their  priority  list.  (2) 

•  Tliey  don't  know  what  the  options  are  ...  about  the  range  of  careers  open  to  them  (2). 

•  Kids  change  their  minds  after  high  school. 

•  Lots  of  kids  just  take  jobs  after  high  school  for  the  $$  (2). 

•  choice  is  overwhelming. 

•  kids  need  help,  it  is  too  overwhelming  on  their  own. 

•  tough  to  make  good  decisions  today... especially  for  mid-stream  kids. 

•  tough  to  decide,  changing  careers  is  more  frequent  today. 

•  university  grads  are  working  for  minimum  wage. 

•  kids  know  that  university'  doesn't  mean  a  job. 

•  tough  to  get  into  post-secondary:  more  competitive  (3) 

•  cost  of  university  is  high... co-op  programs  are  great,  but  limited  number  get  in.. 

•  the  average  age  at  NAIT  is  older,  so  kids  get  a  job  to  bide  their  time 

•  tough  to  figiu-e  what  is  required  for  urn versity  ...changes 

•  some  programs  are  very  tough  to  get  into  (university,  college,  other  training) 

•  very  important 

Counsellors 

•  some  are.  some  are  not... 

•  depends  on  their  readiness 

•  when  we  look  at  grads.  about  5  of  7  are  on  the  right  track 

•  yes.  students  are  making  good  choices 

•  smdents  who  come  in  to  see  tlie  counsellor  are  making  good  choices 

•  students  are  moving  back  to  technical  and  agricultural  programs... the  choices  are  more  clear  now 

•  there  are  more  jobs  now  for  youth:  students  are  more  optimistic.  moti\  ated 

•  kids  are  scared.  ner\  ous 

•  umversity  grads  are  not  getting  jobs 

•  kids  are  confused... parents  say  go  to  university 

•  so  many  choices  now .  tough  to  sort  tlu-ough 

•  information  overload  is  ovenvhelming 
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•  post-secondaries  require  a  career  im  estigation.  so  this  has  encouraged  these  t>pes  of  activities 
Administrators 

•  yes... good  resources  are  available  IF  they  want  them 

•  people  who  have  good  marks  are.  people  in-between  are  not 

•  some  are.  some  aren't  making  good  decisions... tend  to  drift  if  not  universit>' -bound 

•  yes,  majorit)'  are  making  good  choices  (2) 

•  generally  yes... small  %  no  because  of  poor  marks 

•  misperception  that  schools  aren't  doing  much:  schools  do  a  lot... 

•  kids  take  jobs  for  the  $$  too  quickly  

•  lots  of  kids  making  short-term  decisions,  taking  jobs;  parents  want  them  to  go  to  universitv/college; 
get  good  pay  locally 

•  when  job  market  is  hot,  kids  can  graduate  and  get  jobs 

•  tough  to  know  what  is  available  in  rural  areas 

•  not  enough  consideration  of  trades. . . 

•  tough  to  get  into  N AIT.... post-secondaries  have  tlieir  own  rules 

•  too  many  kids  coming  out  of  universit>'  and  can't  get  jobs 

•  too  many  choices;  tough  to  sift  through...  need  to  consider  what  they  like,  but  be  realistic... s\'nthesize 
information,  alternatives 

•  doesn't  like  the  word  ''informed".... is  there  such  a  thing  as  an  'uninformed"  choice? 

•  if  student  undecided,  so-be-it ...  not  necessarily  a  bad  thing 

•  the  issue  is  very  important... part  of  the  school's  role 

•  School  Council  raises  the  issues  occasionally,  but  not  a  big  issue 

•  we  have  increased  our  focus  on  this  o\  er  the  past  two  years;  one  of  oiu^  school  goals  is  to  hav  e  the 
right  information  available  at  the  right  time 

•  this  t>T)e  of  work  (helping  kids  make  infonned  choices,  career  planning,  etc.)  helps  keep  kids  in 
school;  keeps  them  optimistic 

•  parents  and  students  are  the  drix  ers  behind  high  interest  in  this  area 

Parents 

•  no  ~  all  parents 

•  depends  on  the  child 

•  some  are.  some  aren't 

•  students  are  under  more  pressiu-e  than  they  used  to  be 

•  they  do  not  what  their  options  are.  w  here  the  jobs  are 

•  they  have  unrealistic  expectations  (3) 

•  they  are  afraid  to  make  a  mistake,  make  the  wrong  decision 

•  too  many  drifting;  returning  after  grade  12 

•  too  much  floundering;  don't  know  what  tliey  are  interested  in 

•  tougher  to  get  into  universitv-;  more  costly  if  you  make  the  wrong  choice 

•  overwhelming  (3);  easier  for  kids  just  to  stay  home 

•  so  many  choices 

•  tough  to  decide  whether  to  take  the  10-20-30  or  13-23-33  route 

•  parents  having  tougher  time  letting  their  kids  go  (2) 

•  very  important,  especially  for  choosing  courses 

Students 

•  very  tough  (most) 
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•  eas\'  for  me  (3  out  of  about  20  total) 

•  tougher  for  girls... we  limit  ourselves  more 

•  some  are  under  pressure,  some  not 

•  tough  to  decide  what  to  take  in  high  school 

•  marks  decide  what  you  can  do 

•  you  have  to  wait  tmtil  you  see  your  grades.  Then  reality-  sets  in. 

•  need  to  find  something  that  you"  11  be  happy  w  ith  and  make  enough  $$ 

•  a  good  decision  is  one  where  you  enjoy  your  work... parents  emphasize  do  something  you  like 

•  tough  to  balance  what  we  will  enjoy  with  what  w  e  can  do  (marks),  and  w  hat  is  in  demand 

•  w  ill  a  job  be  there? 

•  kids  may  think  of  careers  as  doing  the  same  tiling  tlie  rest  of  yoiu"  life 

•  trying  to  keep  options  open  now 

•  uni\'ersity  is  costly,  so  you  don  t  want  to  make  a  mistake 

•  it  is  competitive  to  get  scholarships... have  to  work  hard 

•  pressiu-e  to  take  10-20-30.  even  from  the  colleges... lots  of  pressure  to  get  high  marks 

•  it  is  so  far  away,  tough  time  to  think  about  it  right  now  (grade  10) 

•  so  many  options  ...  (4) 

•  it  is  confusing,  so  kids  take  time  off  and  never  get  back  into  it 

•  taking  time  off  is  an  option 

•  lots  of  mixed  messages  out  there-take  a  year  off.  don't  take  a  year  off 

•  new  information  constantly  coming  and  never  enough  time  to  learn  it  all 

•  we  need  to  be  able  to  change  our  minds,  too 

•  don't  know  what  you  want,  so  go  to  jobs  here  like  on  the  farm  or  rigs 

•  about  25%  of  students  have  no  idea  what  they  will  do... 

•  lots  of  students  try  something  and  quit 
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APPENDIX  E.  Individual  Interviewee  Comments  on  the  Help 

Received 


CALM  teachers 

•  doing  a  good  job  overall  (2) 

•  we  are  helping,  but  it  is  not  as  extensive  as  it  should  be:  not  the  nght  kind  of  help 

•  we  are  doing  better  than  we  ha\'e  before,  but  more  could  be  done.. we  will  expand  the  careers  part  nexl 
year 

•  about  1/3  of  kids  know  for  sure  what  they  will  do:  usually  high  achievers:  2/3  are  not  getting  enough 
help 

•  even  kids  who  know  what  they  are  going  to  do  could  benefit  from  more  intensive  w  ork  on  the  area 

•  preparing  students  for  work  is  not  our  job 

•  the  information  is  there:  lots  of  info,  for  students  (2) 

•  less  academic  kids  need  more  guidance 

•  portfolios  have  mixed  results... good  students  do  well,  others  less  so 

•  Career  Focus  is  coming  into  ever\'  school... introducing  career  concepts/portfolios  in  Grade 
One... worry  about  diluting  other  courses,  adding  to  the  classroom  teacher" s  burden 

Other  teachers 

•  getting  lots  of  help 

•  OK  but  could  do  more  (2) 

•  especially  need  to  do  more  with  higher  needs  kids 

•  some  kids  are  self-directed,  others  are  not 

•  information  is  available,  but  kids  have  to  ask  for  it 

•  Career  Focus  is  a  joke. ..just  posters...  already  have  career  features  in  te.xts... curriculum  is  tr\ing  to 
deal  \\ith  career  issues  already 

•  The  start  building  your  resimie  idea  is  good.  (Career  portfolios)  (2) 

•  Textbooks  have  career  parts,  but  don  t  spend  much  time  on  them. 

•  teachers  don't  know  much  about  tlie  world  of  work... counsellors  main  source  of  help 

•  teachers  are  not  well-equipped  to  help  students... they  are  focussed  on  diploma  exams 

•  teachers  have  to  be  VERY  knowledgeable  to  teach  this  well 

•  CHOICES  doesn  t  work  at  all  for  some  kids 

•  work  experience  can  be  a  negative  experience... smdents  may  develop  negati\e  attitudes  toward  work 

•  RAP  is  good,  but  few  kids  can  get  into  it. 

•  Career  Days  is  provided  too  late  and  has  limited  outcomes. 

•  Don't  frustrate  students  by  trving  to  make  tliem  make  a  choice... realize  students  need  latitude. 

•  Teachers  talk  about  the  alternatives,  the  real  world. 

•  This  t\pe  of  help  is  linked  to  better  grades,  fewer  drop-outs,  scholarships,  etc. 
Counsellors 

•  we  do  a  good  job:  employment  skills  portfolio  has  helped  a  lot 

•  yes  (2) 

•  yes  for  those  who  ask  for  it 

•  \\Q  do  a  lot.  Parents  are  driv  ing  it  through  the  Coimcil.  It  is  paymg  off  in  having  kids  more  focussed 

•  no... we  have  fewer  coimsellors.  and  tliey  are  dealing  with  high  risk  kids 

•  good  effort  but  room  for  improvement 

•  could  do  more,  especially  at  earlier  grades-grades  9-11  instead  of  mostly  with  grade  12s 

•  need  to  do  more  at  Jimior  High  level 
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Grade  9  is  critical  year  (streaming) 

not  ready  for  it  in  tlie  earlier  grades 

don't  have  enough  time  to  spend  with  all  the  kids 

there  are  still  about  1/3  in  Grade  12  who  don't  know  what  the>  will  do 

often  hear  about  the  need  to  do  more  in  career  counselling 

students  aren't  always  ready  for  tlie  information 

coimsellor  likes  the  student  to  ha\  e  an  idea  of  what  they  want  before  they  see  him:  how  could  students 
do  that  initial  exploration? 

coimsellors  make  students  aware  of  what  information  is  a\  ailable 


Administrators 


•  OK 

•  Yes 

•  lots  of  info,  there  and  people  to  help... they  have  to  sort  through  it:  how  do  kids  know  if  it  is  the  right 
choice? 

•  no.  probably  not  enough 


Parents 


•  no-need  to  do  more  (4) 

•  yes,  tlie  school  is  doing  lots  (3) 

•  yes,  but  too  much  in  one  shot:  needs  to  be  extended  over  a  longer  period 

•  depends  on  what  help  is  available  at  home:  this  is  really  a  family  issue 

•  information  is  there  for  those  who  ask  for  it.  but  not  for  others 

•  too  much  emphasis  on  universit>  ... other  students  should  be  targetted 

•  they  get  a  lot  of  help  and  influence  from  friends 

•  one-to-one  help  is  most  valuable 


Students 


•  coimselling  help  is  great 

•  coimsellor  has  all  the  information  you  need 

•  what  the  school  is  doing  is  good—counsellors,  job  shadow,  career  fair 

•  Career  Day  good  but  it  gets  repetitive  e\  er\'  year 

•  most  people  think  they  would  like  more  help  from  tlie  school.  It  is  toughest  for  kids  who  don't  know 
what  they  want  to  do.  Computer  program  with  interest  test  would  help. 

•  tlie  information  is  there  if  you  look  for  it 

•  don't  know  what  diEFerent  jobs  would  be  like. ..only  have  limited  experience 

•  have  to  find  what  you  like  to  do. ..don't  know  what  you'll  be  good  at  (2) 

•  teachers  tell  you  what  you  are  good  at...tliat  helps 

•  parents  emphasize  to  have  something  to  fall  back  on 

•  teachers,  parents,  siblings,  friends,  relatives,  coimsellors  help  me  decide... what  I  like  to  do... 

•  parents  guide  you  toward  what  will  make  >  on  happ> 

•  work  experience  helped  to  decide  (other  says  tough  to  fit  work  experience  in) 

•  parents  not  helpful  with  specific  information,  but  a  general  help 

•  parents  push  you  to  keep  options  open,  so  take  10-20-30 

•  parents  need  to  provide  support,  not  direction 

•  teachers  don't  always  give  you  good  infomiation: 

•  teachers  are  important... need  to  have  good  interpersonal  skills 

•  counsellors  helpfiil.  but  the  work  experience  teacher  is  key 

•  all  school  staff  help  to  focus  on  careers 
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•  schools  main  focus  is  on  subjects:  school  can  only  do  so  much 

•  there  is  lots  of  information  on  schools/training... not  enough  on  what  a  job  is  like 

•  more  help  will  mean  less  switcliing  in  umversitv  ... happier  in  jobs 

•  more  direction  and  help  would  result  in  more  moti\  ation:  more  attention  to  marks 

•  profiles  aren't  taken  seriously 

•  some  confusion  around  skills  portfolio.. not  everyone  is  doing  one 
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APPENDIX  F.  Individual  Interviewee  Comments:  Important 

Messages 


CALM  teachers 

•  You  need  skills/education  to  do  well. ..it  isn't  like  it  was  for  parents  in  Fort  McMurray  where  without 
these  you  could  do  qtiite  well. 

•  Need  to  put  more  realism  into  the  equation. 

Tell  kids  they  have  to  find  something  they  will  be  happ>  doing. 

•  Need  to  emphasize  an  entrepreneurial  approach  to  careers. 

•  Need  to  motivate  kids  beyond  tlie  oil  patch  and  staying  home. 

Other  Teachers 

•  Tr\'  to  convince  students  to  take  all  three  sciences. 

•  Too  many  parents  saying  go  to  university*  and  take  10/20/30  route. ..don  t  realize  what  else  is 
available. 

•  Too  many  kids  taking  university'  courses  in  high  school  when  they  should  take  more  CTS  courses. 

•  Some  kids  are  unrealistic  about  what  their  capabilities  are. 

•  Need  to  develop  the  right  attitude  and  imderstanding  about  life  in  the  workplace. 

•  Don't  frustrate  students  by  trying  to  make  them  make  a  choice... realize  students  need  latitude. 

•  It  is  OK  for  business  to  be  involved  in  education,  but  we  need  to  be  careful. 
Tougher  issues  for  girls.... need  role  models... perceive  that  they  have  fewer  choices. 

•  Parents  need  to  get  out  and  help  kids  develop  interests,  skills. 

•  Need  to  put  more  emphasis  on  volunteering. 

•  Clarify  the  role  of  education-is  it  to  make  ready-made  workers? 

•  Message  to  parents:  there  is  a  lot  more  than  your  child  sees. 

Counsellors 

•  don't  shut  down  options  too  early 

•  parents  are  reluctant  sometimes  to  let  kids  do  what  they  like...don  t  realize  the  many  career  options  in 
different  areas. 

•  taking  time  off  for  some  is  good. 

•  shouldn't  discourage  kids  who  are  committed  to  a  certain  career. 

•  encourage  kids  to  find  their  passion. 

•  need  more  realism  in  messages. 

•  kids  are  unrealistic  in  their  expectations  and  too  narrowly  focussed. 

•  tendency  to  want  to  make  decision  too  early,  before  students  know  what  they  want. 

•  teach  kids  to  do  their  best,  get  good  marks,  and  things  will  come. 

•  tell  kids  not  to  look  too  far  down  the  road... opens  up  the  option  to  change,  gets  them  started  from 
being  paralyzed. 

•  need  to  teach  direction  rather  than  promote  a  specific  job  focus:  exploration  should  be  the  key 
message... walk  the  path,  look  to  both  sides  for  ideas. 

•  messages  need  to  be  positive,  not  that  there  aren't  any  jobs  out  there. 

•  give  kids  the  whole  picttire.  not  just  the  local  one. 

•  make  it  fun  for  kids. 

•  need  to  spark  kids:  moti\'ate  them  one  at  a  time. 

•  emphasize  that  skills  and  attitude  are  key.  not  diplomas  and  paper  credentials... parents  mislead 
students. 
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Administrators 

•  school's  role  is  NOT  TO  MAKE  THE  CHOICE.. .ie  direct  into  trades.  universit> .  etc.  School  s  role  is 
to  educate  kids. 

•  fine-line  between  marketing  so  that  companies  have  a  workforce  for  the  future,  and  education: 
companies  can  be  self-serving. 

•  spreading  the  message  of  not  going  to  university  is  tough  for  parents  to  swailou . 

•  tough  to  get  the  message  straight  betA\  een  university  and  trades:  tough  choice:  parents  generally  send 
university  message. 

•  target  parents  with  information  on  \\  here  the  jobs  are. .  .trades. 

•  bring  trades  people  into  tlie  schools  to  talk  about  trades. 

•  keep  your  options  open:  don  t  pigeon-hole. 

•  let  them  know  they  should  be  tliinking  about  it.  but  that  they  don't  have  to  decide. 

•  need  to  emphasize  the  trades  and  non-traditional  jobs:  adults  are  pushing  10-20-30.  kids  see  shorter 
time-frames:  need  to  educate  parents  about  alternatives. 

•  more  emphasis  on  alternatives  to  post-secondary... lifelong  learmng. 

•  include  stay-in-school  message. 
Parents 

•  some  messages  are  scary  for  kids~la>  -offs.  no  jobs.  Need  for  positive  messages. 

•  all  kids  should  have  some  training:  it  isn  t  good  to  go  right  into  the  oilfield. 

•  too  much  emphasis  on  universit> . .  otlier  students  should  be  targetted. 

•  use  university  as  exploratory  process 

•  more  emphasis  on  lifelong  learning. 

•  don't  make  it  frightening  to  mo\'e  a\va>',  leave  high  school. 

•  parents  don't  realize  there  are  still  options  if  you  take  10/20/30. 

•  don't  fi.xate  on  certain  professions. . .open  up  alternatives. 

•  need  to  emphasize:  be  realistic:  uni\  ersit\'  is  not  the  only  answer:  explore  options:  take  time  out  to 
work  or  travel  is  OK. 

•  parents  need  to  provide  support,  not  direct  cliildren. 

•  emphasize  the  intrinsic  value  of  the  career,  not  just  $$. 

•  emphasize  do  something  for  the  lo\  e  of  it. 

•  emphasize  that  you  progress  through  a  career... work  ethic. 

•  build  self-esteem  and  direction  along  the  way:  find  out  what  they  are  good  at. 

•  emphasize  that  they  should  not  limit  themselves:  develop  good  attitudes  for  success:  get  transferable 
skills:  use  creativity  and  initiati\  e. 

•  kids  and  parents  need  to  take  more  responsibilit\'...e\er\lhing  is  given  to  them. 

•  need  to  make  it  cool  to  be  academic... teach  that  you  are  paid  for  what  you  know  (don  t  stay  home  for 
a  year). 

•  more  emphasis  on  self-emploxment.  self-work. 

•  don't  push  a  decision  too  early 

•  people  fall  into  careers:  it  isn  t  a  rauonal  process:  reading  materials  won't  help 

•  more  realism  required 

Students 

•  messages  can  be  depressing  about  the  changing  world  of  work. 
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•  reduce  pressure  to  go  to  universit\ . 

•  emphasize  how  conipetiti\'e  it  is:  need  for  study  skills. 

•  parents  need  to  provide  suppon.  not  direction. 
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APPENDIX  G:  Individual  Interviewee  Comments  on  Technology 


CALM  Teachers 

•  Internet  is  still  slow. 

•  Just  getting  into  the  Internet 

•  School  library  has  some  Internet  resources,  but  haven "t  had  time  to  explore. 

•  Technolog\-  has  potential,  but  we  can't  book  whole  classes  in  to  use  them. 

•  Technolog)'  is  limiting.  Teachers  can  only  access  computers  in  the  early  morning:  about  25%  of 
students  have  computers  with  Internet  at  home. 

•  Would  like  to  be  taught  how  to  use  the  Internet. 

Other  Teachers 

•  Computer  programs  don't  always  work  on  our  machines 

•  Internet  site  is  good  idea,  but  assimies  students  will  ha\'e  access. 

•  Teachers  can't  help  with  the  Internet  because  they  don't  know... teachers  and  parents  have  to  be 
brought  up  to  speed. 

•  Develop  materials  that  address  tliose  "teachable'"  moments,  when  students  ask  teachers  for 
help.... electronic  experiences  like  "What  Coloiu-  is  My  Parachute?''  would  be  good  starting  points. 
Technology  allows  flexibilit\'. 

•  A  good  computer  course  would  be  good... or  a  series  of  videos. 

•  Teachers  and  parents  need  to  be  brought  up  to  speed  on  what  is  available  on  the  Internet 
Counsellors 

•  computers  can  t  replace  print  entirely 

•  computer  time  is  verv'  limited 

•  on-line  information  slow... materials  out-of-date  soon  (2) 

•  need  more  Internet  help... a  one-stop  shop  with  links  to  other  sites 

Administrators 

•  the  on-line  information  on  scholarships  does  not  have  a  lot  of  Alberta  content 
Parents 

•  computers  are  OK  but  don't  lose  sight  of  the  people  aspect 

•  Internet  too  overwhelming;  takes  a  long  time 

•  print  is  still  the  most  accessible:  Internet  is  not  available 

•  Internet  good,  but  only  for  those  w  ho  really  want  the  information 

Students 

•  Internet  doesn't  work.. .tough  to  get  into  a  booked  time:  often  doesn't  work  (2) 

•  computers  are  not  the  answer 

•  computers  don't  tell  you  what  tlie  job  is  all  about 

•  Internet  good  but  you  have  to  be  comfortable  with  it 

•  Ultimately,  would  like  to  have  more  available  on  computers. 


Bradley  Wells  Management  Consulting 


96 


APPENDIX  H:  Individual  Interviewee 
Comments  on  CALM 


Bradley  Wells  Management  Consulting 


97 


APPENDIX  H:  Individual  Interviewee  Comments  on  CALM 


CALM  teachers 

•  CALM  has  a  lot  of  material  in  it:  we  do  not  spend  enough  time  on  this  topic.  What  we  do  is  ven- 
basic. 

•  Teaching  CALM  in  grade  10  is  too  early... students  are  not  interested  in  it  yet 

•  Timing  is  everything.... students  have  to  buy  in  to  career  topics.  If  kids  aren  t  ready  for  the 
information,  can't  do  much.  (5) 

CALM  needs  to  be  given  more  respect  from  students.  (2) 

•  CALM  overlaps  with  junior  high  health. 

•  CALM  increases  the  chances  of  good  decisions. 

•  CALM  teachers  come  in  and  out  of  the  course. ..lack  of  continuity'.  Lack  of  good  teachers. 

•  The  career  part  of  CALM  is  viewed  as  the  worst. 

•  CALM  just  skims  the  surface. . .  needs  to  be  longer. 

•  The  careers  section  is  one  of  the  most  important  parts  of  CALM. 

•  This  part  of  CALM  is  the  most  important.  It  could  be  expanded. 

Other  Teachers 

•  CALM  too  much  of  a  sit-down  course... not  good  as  lecmre... better  as  project  and  exercises. 

•  CALM  is  not  connected  enough  to  real  jobs. 

•  CALM  is  given  too  late  and  it  isn  t  practical  enough. 

•  Need  fresh  and  current  material  for  CALM... take  out  re-hash. 

•  CALM  does  not  have  good  curriculum.  Teachers  write  their  own... everyone  struggling  to  produce 
materials. 

•  Time  is  too  short  to  cover  the  topic  well. 

•  CALM  has  potential  but  kids  think  it  s  a  joke 

•  Overlap  between  CTS  and  CALM 

Counsellors 

•  CALM  doesn't  emphasize  careers:  some  teachers  not  comfortable  with  the  topic 
Administrators 

CALM  should  not  be  mandatory  ... makes  less  room  for  other  things.  Do  this  through  the  counsellor 
function. 

CALM  not  viewed  as  important  by  students:  if  wasn't  mandated,  wouldn't  be  much  take-up 
CALM  o\erlaps  with  Career  Transitions  strand 
CALM  is  an  effective  tool 

Students  w  ant  more  of  the  jobs/careers  information  in  CALM.  CALM  needs  to  be  taken  more  seriousl 
More  emphasis  on  lifelong  learning,  career  management  skills  (2) 

Parents 

CALM  seems  to  be  a  waste  (2) 

CALM  needs  to  be  revamped  with  more  on  career  choices 
CALM  tries  to  cover  too  many  topics  and  doesn't  do  any  well 
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•  CALM  a  joke... grade  10  too  early 

•  need  the  whole  CALM  course  to  focus  on  Career  Planning.. do  job  shadowing,  portfolios,  find  out 
what  you'd  be  good  at  (2) 

•  CALM  not  all  that  helpful 

•  CALM  is  good... use  guest  speakers:  resume  building;  too  many  projects  and  not  enough  learmng; 
better  for  those  not  going  on  to  post-secondar>-:  career  portfolio  is  OK 

•  CALM  is  good;  great  teachers;  just  a  small  career  component 

•  CALM  is  too  repetitive;  boring... careers  information  is  weak 

CALM.. different  options,  most  negati\  e.  some  positive... careers  part  good  but  too  short  (4) 

•  the  more  intensive  career  course  at  Ke>  ano  College  was  better  than  CALM 
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APPENDIX  I:  Individual  Interviewee  Suggestions 

CALM  Teachers 

•  Need  to  analyze  interests  more. 

•  Need  to  stream  kids  at  earlier  grade  levels  (grade  8)... their  self-esteem  is  damaged  if  they  are  not 
doing  well  in  a  program  stream 

•  This  topic  is  best  provided  by  someone  other  than  the  regular  teacher. 

•  Speakers  work  well.  (2) 

•  Road  show/liit  team  idea  good... tough  for  teachers  to  do  this. 

•  Have  something  mandatory  in  this  area. 

•  Alberta  Education  has  a  limited  role  to  play-clearinghouse  for  quality  information:  link  schools  to 
quality  programs  and  information 

•  Provide  a  forum  for  CALM  teachers. 

•  Need  dedicated  teachers  of  CALM... most  parents  like  the  Careers  and  lifest>  le  plarming  pan  of 
CALM... they  see  a  definite  need.  Tlie  course  is  treated  too  differently  across  the  s>'stem. 

•  Need  more  job  shadow  tsipQS  of  opportunities,  but  tliis  takes  time.  (2) 

•  Need  help  for  smaller  schools  so  they  are  able  to  provide  more  CTS  strands 
Other  Teachers 

•  make  work  experience  compulsor\  for  all  students-biggest  thing  needed  is  e.xposure  to  what  careers 
exist/what's  available. 

•  make  work  experience  more  consistent  tliroughout  school  years... allow  to  take  2-3  times. 

•  more  work  experience... not  for  the  reason  of  getting  more  CEUs,  but  for  the  right  reason.  Exposure 
to  all  kinds  of  works,  including  manual  labour,  (need  to  work  through  union  and  legal  issues) 

•  need  resources  to  coordinate  good  work  placements 

•  more  real  world  involvement... less  of  tlie  old  messages  like  "Get  your  Grade  12  and  everything  will 
be  OK.."  and  "Keep  your  options  open." 

•  make  CTS  courses  compulsory  (too  much  academic  orientation  in  the  system) 

•  increase  the  length  of  the  school  >  ear  to  facilitate  gaining  experience  in  the  real  world. 

•  add  flexibility  to  streaming  so  kids  can  move  betw  een  levels 

•  responsibility  should  be  more  on  students  and  parents  than  teachers 
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•  link  courses  to  specific  careers 

•  have  all  courses  include  career  components 

•  Make  CALM  more  effective.  Have  respected  teacher  teach  it. 

•  Need  more  curriculum  work.  Start  the  curriculum  in  the  early  grades  (call  it  something  different). 

•  Ha\'e  a  more  intensive  career  course. 

•  Need  a  semester  coiu"se  on  careers  in  high  school:  expose  to  different  types  of  work;  excite  the  kids: 
do  a  real  sales  job,  planning;  possibly  in  Grade  11:  like  a  core  course;  taught  by  respected  teachers: 
like  a  Western  Canadian  curriculum  initiative:  supported  by  professional  development  for  teachers: 
buy-ins  from  teachers  and  principals  (perception  that  if  coimsellor  teaches  it.  not  serious) 

•  Do  more  interest  testing,  exploring  of  different  careers. 

•  Open  up  training  options.  Universities/colleges  are  too  packed. 

•  Do  parts  of  CALM  in  earlier  grades,  even  grades  7-9. 

•  Need  more  help  and  more  frequent  throughout  the  grades.  Also  focus  on  those  who  picked  a  career 
path  early  and  need  a  checkpoint. 

•  Computers  10  involves  a  career  search.... tliis  could  be  linked  to  CALM 

•  Use  teacher  advisors  at  all  grade  levels. 

•  Find  and  use  good  speakers. 

•  Need  to  measure  and  celebrate  success  in  this  area  (better  grades,  less  drop-outs,  higher  graduate 
satisfaction  etc.).  Follow  up  witli  grads. 

•  Career  Days  should  be  better  promoted  and  coordinated  across  the  province  for  better  access  to 
presenters  from  business  and  industry. 

•  AE  and  AECD  do  a  compulsor>  Career  Fair... provincial  coordination  and  regional  focus. 

•  Clarif>-  tlie  role  of  education-is  it  to  make  ready-made  w  orkers? 

•  Train  teachers  better  to  deal  with  career  education. 

•  More  support  for  CALM  teachers  from  ATA 

•  Link  CALM  to  a  CTS  course  or  other  specialtv'  area 

•  Do  more  work  with  kids  individually  and  in  small  groups,  through  Teacher  Advisors. 

•  Balance  activities  between  uni\  ersit\ -bound  and  non-universit\-botmd  kids. 

•  Increase  number  of  co-op  programs  available  after  high  school  (reduces  cost). 

•  IdentifS-  a  specific  home  for  Career  work-CALM.  English.  Tech  Prep,  Teacher  Advisor  group,  etc. 

•  Hit  team  has  to  be  really  good:  marketed  in  the  commimit>':  link  to  motivation,  higher  marks 

Counsellors 
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used  to  do  thorough  career  search  as  part  of  Enghsh,  deUvered  by  Counsellors  (before  CALM).  It  was 
a  6-day  unit  a  good  one.  with  a  project-based  mark. 


get  more  speakers  into  tlie  school,  but  takes  time:  and  have  to  be  good 
job  shadow,  work  experience.  CTS  good  for  e.xposure 
mcrease  their  direct  experience  of  jobs/careers  (CTS) 
use  work  experience  effectively,  linked  to  career  search 
examine  what  individual  skills/interests  are 

counsellors  and  CALM  teacher  should  work  closer  together 

treat  it  as  an  ongoing  process... 

get  buy-in  from  parents  who  don't  know  the  job  trends 

get  things  into  the  curriciiliun...then  it  will  be  taught 

•  get  more  career-related  information  into  the  curriculum 

•  avoid  duplication  in  the  curriculum 

•  Alberta  Ed.  needs  to  focus  on  those  not  going  on  to  post-secondar\' 

•  demonstrate  the  practicality  of  doing  13-23-33... 

•  need  more  coordination  to  help  us  know  how  to  proceed  through  the  careers  maze 

•  some  post-secondaries  are  not  clear  about  what  should  be  required  for  admission... no  consistency 

•  start  identif>ing  interests/abilities  in  kindergarten:  need  fun  and  interesting  activities  to  engage 
Grade  9s 

•  need  resources  for  CHOICES 

•  educate  teachers  about  linking  education  to  direction... not  to  credits 

•  more  professional  development  for  career-oriented  counsellors,  outside  the  District  (District  too 
narrow) 

Administrators 

•  tilings  are  already  in  place.  Don't  create  a  new  monster. 

•  has  to  be  driven  by  the  school 

•  each  initiative  has  to  be  driven  from  within.  The  school  has  to  buy  in  to  new  ideas 

•  more  work  experience  (tliis  is  dying  because  of  high  credit  demands)  (2)... need  more  short 
experiences  rather  than  longer 

•  more  recognition  of  work  experience  and  \  olunteering 

•  e.xposure  can  be  through  courses.  Need  to  look  at  the  total  curriculum 

•  bring  people  in  to  the  school  who  have  been  successful:  acti\  ate  the  people  resources  in  the 
communit\ 

•  more  self-assessment 

•  need  more  support  for  CTS. ..takes  resources  to  prepare  students  for  jobs/careers:  Alberta  Education 
needs  a  regular  upgrade  plan  for  equipment  replacement,  especialh-  relating  to  CTS:  include  how  to 
get  old  equipment  out 
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•  build  career  transitions  into  all  CTS  courses... coordinate  with  CALM,  other  curriculum 

•  build  on  the  Tech  Prep  initiative.  Builds  on  ideas  tliat  students  are  successful.  Good  linking 
mechanism. 

•  the  employment  skills  portfolio  s\  stem  should  be  adopted  province-wide. 

•  increase  the  focus  of  School  Councils  and  parents  on  the  issues 

•  start  younger 

•  need  new  ways  of  training  teachers 

•  need  teachers  and  coimsellors  to  be  more  aware  of  careers  and  employability  options... all  teachers  are 
CALM  teachers 

•  more  self-assessment  tools,  on  tlie  computer 

•  self-directed  learning  packages  for  career  planning 

•  funding  to  support  CHOICES 

•  keep  access  open  to  post-secondar\-:  keep  requirements  for  entr\'  consistent 

•  need  to  work  more  together:  Advanced  Ed.  makes  all  the  rules... need  to  consider  secondar}'  s>stem 

•  need  more  support  from  SFB.  lower  debt-loads,  more  cooperation  between  post-secondar\'  and 
secondary,  especially  on  exchanging  infonnation 

•  need  more  articulation  agreements 

•  empower  parents  to  provide  guidance 

•  need  a  provincial  license  for  CHOICES 

•  need  to  have  flexibility  in  what  courses  are  provided:  allow  college  courses  in  high  school 

•  Students  want  more  of  the  jobs/careers  information  in  CALM.  CALM  needs  to  be  taken  more 
seriously.  More  emphasis  on  lifelong  learning,  career  management  skills  (2) 

Parents 

•  important  to  help  them  find  out  w  hat  they  will  be  good  at 

•  more  exposure  to  different  careers  (2) 

•  study  a  handful  of  careers  everv'  v  ear-and  start  young 

•  build  work  experience  in  to  the  schedule:  one  or  two  days/month 

•  work  ex-perience  has  to  be  done  well:  shorter  time  spent  at  more  employers 

•  do  different  parts  of  the  process  each  year:  follow  up  with  students 

•  speakers  and  tours  outside  of  school 

•  use  guest  speakers 

•  better  to  visit  employers  than  otlier  field  trips  like  going  skiing  or  to  the  zoo 

•  mentoring  programs 

•  RAP  program  good:  job  shadow  good 

•  give  smdents  opportunity  to  learn  about  different  jobs,  more  in  little  pieces 

•  give  teachers  required  things  to  do  at  specific  times  (15-20  minutes  each) 

•  teach  more  practical  courses,  so  kids  are  employable 

•  give  kids  the  skills  to  manage  their  futures/careers/for  making  choices 

•  too  much  emphasis  on  universitv  ... otlier  smdents  should  be  targetted;  get  to  kids  who  are  being 
missed 

•  more  emphasis  on  non-universit>'  options  (13-23-33)  stream 

•  more  for  border-line  students... lots  is  geared  toward  others  (2) 

•  reduce  the  cost  of  further  education 

•  do  more,  earlier  (3);  especially  in  Grade  9 

•  Grade  9  too  early  for  job  shadow 

•  move  CALM  to  grade  9  to  promote  job  awareness  and  enhance  attitudes 

•  start  earlier:  education  is  becoming  more  individualized  now 

•  do  interest  tests  in  every  year:  stan  career  days  in  elementary 

•  teachers  can  play  an  important  role-apply  tilings  to  the  real  world:  help  kids  know  w  hat  they  are 
good  at 
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•  teachers  need  to  be  trained,  especially  for  helping  tlie  higher  needs  kids  (teachers  may  be  OK  for  self- 
directed) 

•  counsellors  should  do  more:  more  important  now  than  ever  before 

•  coimsellors  should  focus  more  on  guidance,  and  let  others  in  the  community  deal  with  different 
problems 

•  more  work  from  counsellors:  tliey  need  to  follow  up  with  students,  be  highly  skilled 

•  CALM  needs  to  be  revamped  with  more  on  career  choices  (3) 

•  increase  the  careers  section  of  CALM.  Should  not  be  mandator) .  Too  much  repetition  with  junior 
high.  Interest  inventory  with  assistance. 

•  can't  just  be  self-directed:  kids  aren  t  focussed  enough 

•  develop  self-directed  approaches  (a  basic  structure) 

•  workshops  for  parents/smdents  (could  be  part  of  CALM,  or  regular  thing);  parents  need  to  be  guided 
as  to  what  they  should  be  doing:  need  a  place  where  parents  can  go  for  information  (2) 

•  open  houses  for  parents/smdents 

•  personal  contact  is  best:  someone  \\  ho  really  knows  what  they  are  talking  about  (2) 

•  work  with  kids  in  small  groups 

•  it  has  to  come  from  the  heart:  not  be  mandator^' 

•  make  students  begin  the  process:  helps  if  tliey  see  the  need  for  it 

•  school  needs  to  take  the  lead 

•  tailor  programs  for  small  rural  schools  (issues  faced  by  rural  kids) 

•  rural  schools  need  more  resources  to  offer  more  cotu-ses 

•  get  industry  to  sponsor  CTS  courses 

•  education  needs  to  emphasize  people  skills  and  work  ethic  more 

•  post-secondaries  need  to  clarify  what  they  require  (for  career-study) 

•  get  calendars  into  the  classroom 

•  need  to  be  able  to  take  post-secondar>  courses  \\  hile  doing  upgrading  at  high  school-flexibilit>'  in  the 
system  needed 

•  offer  upgrading  in  the  summer  so  they  don  t  miss  a  year 

•  make  it  interesting,  engage  kids 

•  schools  need  to  do  a  better  job  letting  smdents  know  about  post-secondarv'  timelines  and  requirements 
Students 

•  Career  Fair  in  Junior  High  is  too  early 

•  help  with  self-assessment  (2) 

•  people  who  come  in  to  the  school  to  talk  to  them  (2) 

•  job  shadowing,  more  obser\'ation  of  real  jobs 

•  more  practical  coiuses  in  schools:  work  experience  is  good:  RAP  is  good 

•  more  meaningful  work  experience 

•  would  like  to  hear  the  information  from  people  who  really  know  what  they're  talking  about... experts 
on  jobs.  etc. 

•  Computer  program  with  interest  test  would  help. 

•  Make  CALM  more  serious... Grade  1 1  is  too  late.  Need  more  information  about  the  real  world. 

•  do  CALM  in  different  segments  in  different  grades 

•  only  really  interested  teachers  should  teach  CALM 

•  start  earlier  (others  say  no):  grade  9  include  self-understanding,  interest:  earlier  grades  do  exposure  to 
different  things,  not  choice:  keep  it  fund  in  yoimger  grades:  keep  dreams  going: 

•  spread  it  out  over  all  three  years 

•  need  study  skills  in  grades  7  and  8:  need  to  emphasis  that  it  is  competiti\  e 

•  you  need  to  do  it  to  learn  it 

•  give  tutoring  to  get  your  grade  up:  keep  tlie  libran-  open:  remove  math  as  a  barrier  to  universit> 
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•  more  discussion  and  debate  witli  experts 

•  make  sm-e  all  grade  12  get  in  to  see  the  counsellor:  would  like  to  go  for  several  \'isits 

•  some  teachers  can  do  more,  some  can  t 

•  lower  cost  education 
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APPENDIX  J:  Constraints  Identified 


CALM  teachers 

•  Schedules  are  really  crowded  to  fit  more  in 

•  Tough  to  organize  good  job  shado^^  s  (some  students  don't  learn  much) 

•  Tough  to  get  good  Career  Fair/Days  in  rural  areas 

•  Tough  to  get  work  experience/job  shadow  in  rural  areas. 

Other  teachers 

•  some  teachers  concerned  about  the  amount  of  time  spent  on  job  shadow  opportunities 

•  teachers  not  equipped  to  help 

•  teachers  focussed  on  diploma  exams 

•  small  schools  can't  offer  the  range  of  courses 

•  kids  are  not  applying  themselves 

•  tough  organizing  work  ex-periences... takes  resources;  stressful  on  staff 

•  can't  overload  communities  with  job  shadow 

•  tough  getting  kids  out  to  Career  Da>  s 

Counsellors 

•  don't  have  enough  time  to  spend  witli  all  tlie  kids 

•  not  enough  time  to  keep  organized  and  current 

•  tough  for  counsellors  to  get  into  the  classroom  at  times  (2) 

•  takes  time  to  organize  speakers 

•  tough  for  teachers  to  do  more.... no  time,  not  trained 

•  teachers  are  burnt  out 

•  coimsellors  doing  more  administration  now 

•  employers  aren't  interested  in  coming  to  tlie  schools... tough  to  know  what  kinds  of  employees  they 
need 

•  don't  know  how  to  help  students  who  don't  know  what  they  want  to  do... 

•  tough  for  coimsellors  to  take  time  for  training... have  to  be  trained  every  year  on  student  loans 

Administrators 

•  RAP  programs  not  feasible  for  rural  schools,  no  employers 

•  less  resomces  in  rural  areas 

•  rural  areas  don't  have  the  choices  in  courses:  don't  have  as  many  counsellors 

•  tough  to  balance  off  what  students  need,  what  parents  want,  what  employers  want,  what  AE  wants  .... 
who  is  the  system  there  to  serve? 

•  school's  role  is  NOT  TO  MAKE  THE  CHOICE...ie  direct  into  trades,  universit>'.  etc.  School's  role  is 
to  educate  kids;  not  to  prepare  kids  for  a  specific  career;  (not  their  fault  tliere  is  a  skill  shortage  in 
trades) 

•  School's  role  is  to  provide  access  to  information,  skills  to  use  information,  and  to  start  the 
investigation... 

•  This  process  is  unique  to  the  indiWdual.  Realism  has  to  come  into  play.  Can  t  apply  broad 
principles. 
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•  Alberta  Ed  has  increased  the  required  credits  in  other  areas... student  schedules  are  crowded,  so  not 
much  room  for  other  courses  (non-academic) 

•  Career  Fairs  can  be  overwhelming 

•  it  is  tough  to  fit  things  in:  the  School  Coimcil  is  pushing  for  high  academic  achievement 
Parents 

•  coimsellors  don't  have  up-to-date  information:  parents  and  students  told  one  thing  then  learn 
something  else  later 

•  rural  kids  don't  have  the  e.xtra  courses:  don't  get  to  the  same  level  as  city  kids:  start  at  a  disad\antage 
in  umversity 

•  tough  for  kids  to  narrow  their  focus... and  to  broaden  their  horizons 

•  tough  to  reach  kids  who  aren  t  moti\  ated 
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APPENDIX  K:  Individual  Interviewee 
Comments  on  Information 
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APPENDIX  K:  Individual  Interviewee  Comments  on  Information 


CALM  Teachers 
Information-specific  comments 

•  tlie  information  is  there  for  students:  they  need  to  access  it 

•  so  much  information,  tough  to  know  how  lo  choose  for  CALM  (2) 

•  AAECD  comes  up  with  something  new  e\  er\  year... tough  to  know  what  to  use:  we  put  together  our 
own  workbooks 

•  Most  CALM  teachers  create  tlieir  own  resources... ignore  what  is  a\ailable. 

•  We  don't  have  time  to  scout  around  and  look  for  different  materials. 

•  CALM  text  was  printed  in  1989-outdated. 

•  Many  materials  too  costly. 

•  Use  videos  a  lot. 

•  Occupational  profiles  too  dr\'. 

•  Print  materials  are  \'er\-  general... need  to  be  more  specific  about  how  to  get  into  different 
careers... kids  don't  have  any  idea  how  to  go  about  it. 

•  Ways  to  introduce  new  materials:  workshops,  come  to  the  school,  teacher "s  convention 

•  Desired  characteristics  of  materials:  not  much  work  required  of  teacher:  activity-oriented  rather  than 
te.xt:  relevant  to  today:  up-to-date:  include  range  of  salaries  and  lifestyle  possible:  self-explanatory 
and  self-contained  with  w  hat  to  do  on  a  day-to-day  basis:  like  a  lesson  plan 

•  Curriculum  is  used  as  a  guide... we  don't  worry  whether  a  resoiu"ce  is  authorized  or  not. 

•  Not  aware  of  AAECD  materials. 

Information-specific  suggestions 

•  What  do  people  use  who  have  taught  the  course  successfully? 

•  Need  help  if  we  are  going  to  use  computers  more. 

•  Videos  on  careers  would  be  good  for  isolated  communities. 

•  Not  enough  clear  information  on  apprenticeships. 

•  A  web-site  would  be  good,  but  it  needs  to  be  relevant  to  job  opportunities. 

•  Would  like  to  be  able  to  order  a  class  set  of  materials. 

•  Would  like  aptitude  tests  as  yoimg  as  Grade  9  and  each  year  after. 

Other  Teachers 

Information-specific  comments 

•  CALM  does  not  have  good  curriculum.  Teachers  write  their  own... everyone  strugghng  to  produce 
materials. 

•  AECD  provides  good  materials. 

•  Keep  up  the  good  work.  Resources  from  .A£CD  and  Concordia  are  \  ery  good. 

•  A  lot  of  material  goes  across  desks,  especially  from  post-secondaries. 

•  A  lot  of  material  is  self-developed  by  teachers:  some  schools  share  their  materials. 

•  Need  to  de\'elop  attitudes  more  than  matenals. 
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Information-specific  suggestions 

•  Bring  teachers  and  parents  up-to-speed  on  the  Internet. 

•  Pro\ide  a  list  of  what  is  available. 

•  A  list  of  careers  related  to  chemistry-  and  biolog>  ....can  only  take  one  day  to  cover  this  in  class 

•  Pro\ide  quips  of  information  to  use  in  the  school  newspaper. 

•  Make  students  and  parents  aware  of  w  hat  is  available.  Give  parents  information  too. 

•  Have  a  career  comer  in  the  library  ...with  videos  from  associations  on  professions. 

•  Bring  in  career  practitioner  for  a  day.  Bring  experts.  Provide  an  example  of  how  to  work  through  the 
question.  Make  it  practical.  Deal  with  the  myths. 

•  Need  a  good  video  on  how  to  prevent  or  avoid  sexual  harassment  (for  work  experience.) 

•  Computer  programs  would  be  good.... self-directed  with  interest  and  skill  identification. 

•  Develop  a  central  hst  of  job  shadowing  or  work  experience  opportunities. 

•  Keep  providing  good  quality  career  materials. 

•  Target  more  information  at  students  with  lower  abilities. 

•  Need  a  cross-provincial  program  that  provides  information  for  special  needs  students  (what  colleges 
provide,  work  opportunities,  connect  to  jobs...):  need  a  liaison  between  people  who  are  working  with 
these  people  and  the  workforce 

•  More  information  on  new  jobs  emerging... Career  fairs  have  a  small  range  of  options.  (2) 

•  Keep  information  new  and  current. 

•  Need  something  better  than  CHOICES. . .more  current. 

•  Develop  materials  that  address  those  "teachable'"  moments,  when  smdents  ask  teachers  for 
help.... electronic  experiences  like  "What  Coloiu-  is  My  Parachute?"  would  be  good  starting  points. 

•  Need  broad  view  of  different  careers. .  .what  jobs  are  related  in  different  areas. 

•  Provide  all  kids  with  illustrated  materials  from  NAIT. 

•  Information  to  help  students  working  part-time  and  materials  to  support  work  ex^Derience 

•  Information  that  explains  the  differences  between  post-secondar\'  institutions 

•  More  information  on  apprenticesliip 

•  Need  an  alternate  resource  for  accessing  career  information  and  material 
Counsellors 

Information-specific  comments 

•  good  way  to  introduce  materials:  ELAA  in  Banff:  professional  development  days:  preview  sessions: 
w  orkshops  for  teachers; 

•  occupation  profiles  not  ciurent 

•  send  students  to  the  local  HRDC  office  for  information  and  counselling 

•  information  has  to  be  current:  need  to  be  able  to  access  it  quickly:  like  the  one-pager  from  post- 
secondaries;  information  that  triggers  discussion:  affordable;  up-to-date;  presented  in  an  appealing 
maimer;  geared  to  the  students'  level:  relevant  to  the  local  simation  and  to  students 

•  each  school  has  their  own  materials 

•  don't  like  CHOICES 

•  can  t  afford  CHOICES  program 

•  information  is  profuse... simply  cannot  keep  up  (3) 

•  get  things  weekly  about  new  products:  lots  of  information;  too  many  different  sources 

•  tough  to  get  materials  out  to  students 

•  usually  photocopy  bits  and  pieces  and  giv  e  them  to  students 

•  universities  good  at  keeping  us  up-to-date 

•  need  better  overview  of  the  kinds  of  w  ork  that  are  out  there  today 
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Information-specific  suggestions 

•  need  to  coordinate  the  different  sources  of  information  that  come  in:  \'arious  pilot  projects  need  to  be 
coordinated 

•  make  better  use  of  current  resources  rather  than  develop  new  ones 

•  need  a  sy  stem  to  determine  \\  hich  resources  to  use  in  each  grade  (grades  9-12) 

•  need  more  Internet  help... a  one-stop  shop  with  links  to  other  sites 

•  develop  an  Internet  site... but  needs  to  be  maintained,  current,  and  ha\'e  good  information 

•  presentations  have  to  be  exciting.  Don  t  use  the  word  careers,  which  is  boring  to  kids,  a  turn-off.  Use 
the  computer  and  graphics. 

•  develop  a  computer  program  where  someone  could  put  in  their  profile  and  get  scholarship  matches 

•  need  more  efficient  ways  of  finding  information  (such  as  for  scholarships)... where  you  can  direct  the 
student  to  the  information  rather  than  searching  for  yourself 

•  a  basic  tool  kit  would  be  useful:  with  a  self-assessment  tool,  instimtion  booklet,  profiles,  calendars, 
scholarships  and  bursaries,  maybe  CHOICES 

•  local  seminars  provided  through  Career  Development 

•  youth  agencies  should  help  ail  youth,  not  just  those  at  risk 

•  new  materials  need  to  stress  how  the  world  of  work  is  changing  and  emphasize  skills  and  pathways: 
involve  business  in  preparing  materials 

Admiaistrators 

Information-specific  comments 

•  information  overload  (7) 

•  information  is  important  but  you  can  t  make  students  internalize  it 

•  occupational  profiles  outdated 

•  the  biggest  challenge  is  keeping  information  up-to-date:  we  use  the  on-line  program  for  scholarship 
information,  but  Alberta  does  not  show  a  lot  of  opportunities. 

•  AAECDs  materials  are  excellent.  How  to  get  them  into  the  hands  of  teahcers,  students  and  parents  is 
the  challenge. 

Information-specific  suggestions 

•  are  their  different  ways  of  presenting  the  high  \'oliime  of  information  we  get? 

•  can  the  delivery  of  information  to  schools  be  better  coordinated?  What  is  relevant  and  current?  A 
clearinghouse  would  be  good. 

•  more  information  on  where  the  demand  is  going  to  be 

•  need  current  materials.  Teachers  aren't  aware  of  w  hat  is  most  current. 

•  need  a  portrait  of  the  skills  needed  in  various  job  areas 

•  need  information  on  jobs  and  careers  in  easy-to-access  format... centralized  registry 

•  different  ways  of  presenting  the  information,  perhaps  videos,  on  the  wide  \'ariety  of  careers  for  people 
who  live  in  Alberta 

Parents 

Information-specific  comments 

•  parents  don't  know  what  information  is  out  tliere 

•  has  to  be  kept  up-to-date:  counsellors  ha\  e  gi\  en  out  wrong  information  to  parents  and  smdents 

•  tough  to  keep  information  up-to-date 

•  kids  getting  too  much  information.. .can  t  sort  out 
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•  information  is  not  getting  to  the  kids... it's  sitting  on  the  shelves 

•  have  guest  speakers  come  on  PD  cia>'s:  display  new  materials 

•  information  is  not  going  to  make  a  difference,  no  more  print  materials 

Information-specific  suggestions 

•  have  a  specific  site  on  the  Internet,  otherwise  surfing  takes  too  much  time  (involve  business  and 
industr>'.  training  and  scholarsliip  information,  jobs) 

•  information  on  range  of  occupations,  availability  of  jobs,  education/training  necessarv'.  self- 
assessment 

•  more  information  on  the  world  of  work,  job  fiitures  (2) 

•  deliver  material  in  a  hands-on  way.. .not  brochures  (2) 

•  more  information  on  scholarships,  bursaries 

•  possibly  a  video  on  w  hat  careers  are  like 

Students 

Information-specific  comments 

•  there  is  lots  of  information  on  schools/training... not  enough  on  what  a  job  is  like 

•  I  like  videos 

•  Videos  are  out-dated. 

•  some  resoiu-ces  are  out-dated 

•  letters  home  with  parents  don't  work:  need  to  have  direct  parent  involvement 
Information-specific  suggestions 

•  make  it  practical:  not  definitions 

•  you  need  to  do  it  to  learn  it 

•  more  discussion  and  debate  with  experts 

•  do  CALM  in  different  segments  in  different  grades 
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